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Abstract 

The purpose was research; 1) to study lexical categories of Mon language 

spoken in Mon State; 2) to analyze word-formation of Mon language spoken in Mon 

State. This research is quantitative and documentary. The researcher the study was 

based on the comparative study of Mon morphology from the modern usage  

Mon, English, books, Mon Dictionary, article, online research. The population used in 

this research was Mon people born at Thanbyuzayut in Mon state consisting of 5 

persons. The area of research is Mon people at Thanbyuzayut in Shan state union of 

Myanmar. Research method, the tool used in the study, the researcher makes interview 

and document research. The research studied from informants' native speakers for five 

persons—an area of research Thanbyuzayut in the Mon state of Myanmar. Research 

method, the tool used in the research was an interview and document research. The researcher 

studied from informants' native speakers for five persons.  The documentary Mon dialect data had 

been used for interviewing by way of quantitative methods linguistics.  

 The results of the research: 

There were simple forms, and compound forms of they can be classified 

into based on Mon language.  The morpheme refers to the study of monomorphemic 

and polymorphemic forms such as composite forms, prefix- derived forms, suffix-

derived forms, reduplicated forms, and rhyming forms. The compound word of Mon is 
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divided into four main types; nominalization compound, class term compound, word-

class compound, and semantic compound.  

 The word classes of Mon as a part of speech are nouns, pronouns, adjectives, 

numerals, verbs, adverbs, prepositions, conjunction, interjection, and final particles.  

Keywords: Morphological Study, Mon Language, Thanbyuzayat of Mon State 

Introduction 

Morphology is the study of morphemes and the combination of morphemes 

to form words. The smallest part of expression associated with a unit of meaning is 

the morpheme.
 
The rules understood by a speaker reflect specific patterns or 

regularities in the way of words formed from smaller companies in the language they 

are using and how those smaller units interact in speech. Mon state is Located on  

the western coast of South-East Myanmar; Mon State is bounded by Bago Region to  

the north, Kayin State to the east, Tanintharyi Region and Thailand to the south, and 

the Andaman Sea and Gulf of Mottama to the west. In contrast to its neighbors, Mon 

State has maintained its name since being carved out of Tanintharyi Region - then 

known as Tenasserim Division in 1974. The contemporary armed conflict in Mon State 

mirrored the situation in Kayin State for decades until the 1995 ceasefire between  

the government and the New Mon State Party. Since then, the Mon state has been 

relatively stable and peaceful, although not all refugees and IDPs have found  

a solution to their displacement. 

Mon language and other regional language can understand the accuracy and 

effectiveness of the borrowed words. Mon people and another region can express 

more accurately and effectively concepts previously foreign to Burmese society. 

Although the Mon and Burmese writing systems are the same, Mon is more complex, 

using more superscript consonants than Burmese. The sound values of many 

consonants are very different today due to the independent historical development 

of the two languages. This results in Burmese not being able to read Mon or Mon to 

read Burmese correctly. The representation of the vowels depends partly on whether 

the syllable has a final consonant. Overall, the comparisons of morphological 
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morpheme-formation and word classes of the results detail a clearer how different in respect 

to high-frequency word structure markers and highlight factors pertinent to each language's 

historical development, and provide a context and questions for further research.  

Objectives of the Research 

The aim of this research is: 

1 To study lexical categories of Mon language spoken in Mon State. 

2 To analyze word word-formation language spoken in Mon State.  

Research Methodology 

This is documentary research to describe the methods of a research study in  

Mon language. The researcher studies based on comparative analysis Mon morphology from 

the modern usage Mon, English, Mon Books such as; books, academic books, Mon Dictionary, 

Mon Dictionary, Thesis, documentary, article, library, online research, and the investigation will 

study from informants' native speakers for five persons. The documentary Mon dialect data has 

use for interviewing qualitative methods linguistics. 

The methodology is explained by data collection and data analysis procedures 

undertaken by this Thesis. With consideration research method, it is predominately related to 

the linguistic data obtained by observation. The techniques used in gathering the data in  

this study will be portrayed into five major parts as follows:  

1. Research Design 

2. Population 

3. Research Tools 

4. Collect of Data 

5. Analysis of Data 

This is documentary research to describe the methods of a research study 

on Mon.  Therefore, this study is an analytical study.  It will analyze the Mon 

morphology.  Morpheme, word formation, word classes, and some essential words 

indicate Mon.  The main focus of this study includes:  and traditional Mon close 

relationship.  However, this work will be a guideline significant for further study Mon 

language. This research is documentary research. This is the method of data collection 
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which mainly has emphasized the result of documentary- style by the modern usage 

in Mon and English books, such as a book, academic books, Mon Dictionary, Mon 

Dictionary format (Mon to English, English Mon) , Thesis, documentary, article, library, 

and online research. Every stage of data collection is performed systematically to make 

things comfortable and valuable to value the study.  Therefore, the research design is 

the essential part of the data collection methods that enormously benefit the research 

and help succeed in data collection. 

The researcher will be preparing research works, books, documents, 

Dictionary format (Mon & English, Mon & English), Mon Dictionary format (Mon to 

English, English to Mon), Thesis, documentary, article, library, and online research about 

Mon and standard Mon morphology, etc. 

The usage of research to write Mon and standard Mon pronounced by using 

I.P.A. (International Phonetic Association) such as; consonants, vowels, and tones types: 

Consonants 

IPA Mon 

k/kaˀ / k 

kh/kʰaˀ/ K 

g/kὲˀ/ g 

gh/kʰὲˀ/ G 

ṅ/ŋὲˀ/ cC 

c/caˀ/ s 

ch/cʰaˀ/ S 

j/cὲˀ/ z 

jh/cʰὲˀ/ z[ 

ñ/ɲὲˀ/ v 

t/taˀ/ ! 

th/tʰaˀ/ # 

d/daˀ/ ; 

dh/tʰὲˀ/ % 

n/naˀ/ $ 

t/taˀ/ t 

th/tʰaˀ/ T 

d/tὲˀ/ d 

dh/tʰὲˀ/ D 

n/nὲc/ n 
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Consonants 

IPA Mon 

p/paˀ/ p 

ph/pʰaˀ/ f 

b/pὲˀ/ b 

bh/pʰὲˀ/ B 

m/mὲˀ/ m 

y/jὲˀ/ y 

r/rὲˀ/ r 

l/lὲˀ/ l 

w/wὲˀ/ 0 

s/saˀ/ q 

h/haˀ/ h 

l/laˀ/ È 

b/baˀ/ / 

a/ʔaˀ/ a 

mb/bὲˀ/ Æ 

 

Vowels 

IPA Mon 
a a 
ă a. 
i » 
ī »J 
u x’ 
ū x‹ 
e ¿ 
aI aY 
o ]q 
i ao 

aM a· 
aH a, 

                 

Clear Voice 

IPA Mon 

k/kaˀ/ k 

kh/kʰaˀ/ K 

c/caˀ/ s 
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Clear Voice 

IPA Mon 

ch/cʰaˀ/ S 

t/taˀ/ ! 

th/tʰaˀ/ - 

d/daˀ/ ; 

n/naˀ/ $ 

t/taˀ/ t 

th/tʰaˀ/ T 

p/paˀ/ p 

ph/pʰaˀ/ f 

s/saˀ/ q 

h/haˀ/ h 

l/laˀ/ È 

b/baˀ/ / 

a/ʔaˀ/ a 

    

Breathing Voice 

IPA Mon 

g/kὲˀ/ g 

gh/kʰὲˀ/ G 

ṅ/ŋὲˀ/ cC 

j/cὲˀ/ z 

jh/cʰὲˀ/ z[ 

ñ/ɲὲˀ/ v 

dh/tʰὲˀ/ % 

d/tὲˀ/ d 

dh/tʰὲˀ/ D 

n/nὲc/ n 

b/pὲˀ/ b 

bh/pʰὲˀ/ B 

m/mὲˀ/ m 

y/jὲˀ/ y 

r/rὲˀ/ r 

l/lὲˀ/ l 

w/wὲˀ/ 0 

mb/bὲˀ/ Æ 
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Results of the Research 

This chapter deals with the morphology system. The focus is on morpheme, 

word formation, and the word-classes. A basic monosyllabic word is in the form of one 

word one syllable. Therefore, new words are formed by compounding word to word 

without changing their original forms. Each category consists of words behaving in  

a manner that distinguishes them from the word belonging to the morphology 

concerned, such as morpheme of monomorphic, polymorphic, word-formation of  

a new compound word, and word classes of a part of speech, etc. This chapter is 

focused on the comparative study of morphological as concerned.  

To analyze each kind of morphemes forms in language. 

To analyze the word-formation of a compound word in the language.  

To analyze the word classes of parts of speech in language.  

This study Mon language collected by the researcher from the modern usage 

in Mon, English, and Mon such as books, academic books, dictionary format Mon 

Dictionary format (Mon to English, English to Mon), Thesis, documentary, article, library, 

online and interview. The total data had to be written down to determine the original 

language and pronunciation as the following transliteration concentrated on the Mon 

language.  Data and related information were collected from the interview and used 

sound recorded, in-depth interviews were carried out in a relaxed manner, in a private 

setting. The morphology was classified into types of morphemes, word- formation, and 

word classes.  Every kind of Mon was analyzed based on the guideline of a review of 

the literature. The study refers to interview six people who were born at Mon state union of 

Myanmar. To study the part of speech and particle and finding key informants' interview about 

the different words of Shan and standard Mon as concerned in morphology.  

To give Key- Informants an interview, the researcher went back to Mon state,  

the union of Myanmar, for two weeks; the researcher takes a notebook and notes our conversations.  

1. Who gives the critical informants of data and information must have more 

knowledge and experience in textbooks.  

2.  Who gives the key- informants of data and information and can speak, 

read, and write flawlessly and know well about Mon language.  
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3. Key-informants explained about Mon standard the difference or similarity 

pronounced by dividing the words concerned part of speech and particle as follows:  

1) Noun 

2) Pronoun 

3) Adjective 

4) Verb 

5) Adverbs 

6) Preposition 

7) Conjunction 

8) Interjection 

9) Particles 

As mentioned above, the key objective of the study is to discover the Mon 

morphology.  The researcher had collected books, Mon books, Thesis, documents, 

online research, and interview Mon people in the Mon state of Myanmar.  The study 

shows that word- form action methods done with nominalization, compounding, 

reduplication, and expressivities methods are the characteristics of the Shan in forming 

new words.  Besides has a slight difference between monomorphemic and 

polymorphemic, compound words, and apart of speech.  Especially the terms related 

to a part of speech and words. In comparison with the previous studies, the researcher 

hopes to find some initial consonants and tones. By viewing the fundamental research, 

it found that there are a few minor differences.  

Conclusion 

This research aimed to study the Mon morphology.  The monomorphemic 

and polymorphemic words of morpheme, word- formation of study the new 

compound word and word-  classes as parts of speech to research and analysis.  

The research referred to develop the knowledge of Mon in Thanbyuzayat of Mon state, 

the union of Myanmar.  This chapter presented the conclusion, discussion and  

the suggestion for further studies.  

As mentioned above, the key objectives of the study were to study lexical 

categories of discover the morphological research of Mon.  The researcher had 
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collected books, Mon book, Thesis, documents, online research, and interview key 

informants' people at Thanbyuzayat in Mon state. The study shows morpheme, word 

formation methods done with nominalization, compounding, reduplication, and 

expression.  These methods are the characteristics of the Mon in forming a new word. 

Besides the slight difference of monomorphemic and polymorphemic, compound 

word, and apart of speech.  The research has confined its study within  

the morphological system of the Mon in Thanbyuzayat province spoken in Mon State. 

The meaning of results was evaluated and interpreted with interviewing carefully. 

Discussion 

Concerning the researcher's title, when trying to get tools and collect  

the data, the researcher focused on the informants.  First of all, the researcher has to 

go there and interview them. The researcher found that to develop the knowledge of 

study about the morphology of Mon dialect.  Nowadays, the young generations study 

more about language, but some of the words of Mon and Burmese have more 

similarities and differences in terms.  So, research can help generation to study Mon 

dialect.  Monomorphic Forms is the morphological a study of monomorphic forms  

the Mon of only one morpheme in Mon spoken. In Mon language, there is no change 

of any words and meanings as the consisted of one morpheme in Mon spoken.  

The Word-formation of Compound 

Mon word formation is the creation of a new compound word of Mon 

language.  Word formation is sometimes contrasted with semantic change, which is  

a change in a single word's meaning.  The boundary between word formation and 

semantic change can be difficult to define:  a new use of an old word can be seen as 

a new word derived from an old one and identical to form of compound word in Mon. 

Suggestions 

This research is the morphological study of the Mon language spoken in 

THanbyuzayat of Mon state at the Union of Myanmar. Therefore, the morphology of 

morpheme, word-formation, and word-classes which deals with complete 

characteristics of the Mon, is worth studying.  
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1. To encourage students and the persons who study about Mon language. 

2. To support students and the persons who study about morpheme of Mon spoken. 

3. To research words and eight parts of speech in Mon spoken are very useful 

in study Mon 
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Abstract 

The objectives of this study were to examine the types of cohesive devices 

used in the texts of English and Myanmar language, to compare the similarities and 

differences of cohesion in English and Myanmar language. In order to investigate this, 

the researcher analyzed two pairs of translationally related texts and four pairs of 

thematically related texts in terms of cohesive devices that they used. In analyzing 

texts, the number of cohesive ties and types of cohesion, namely reference, 

substitution, conjunction, ellipsis and lexical cohesion were considered. The texts used 

in this study were of different text types: short stories, articles, news stories and 

editorials. The result of the analysis showed similarities and differences between  

the two languages in their use of cohesive devices. It indicated a marked difference 

between the two languages in the frequency of instances of reference and ellipsis.  

The English texts had a greater number of reference items than the Myanmar 

texts while the Myanmar texts had a strong preference for ellipsis. Moreover,  

it revealed that different rhetorical patterns between English and Myanmar cause 

differences in the use of cohesive devices. The study also showed that text type 

determines the choice of cohesive devices. This study has pedagogical implications for 

teaching vocabulary and developing reading and writing skills in ESL/ EFL classrooms. 

Keywords: Comparative, Cohesion, English and Myanmar Languages 
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Introduction 

English has been used and taught as an important means of communication 

throughout the world. In Myanmar, too, where English is not the mother-tongue, it is 

taught as the one and only compulsory foreign language from grade one up to grade 

eleven in schools. It is the medium language of instruction at the higher education 

institutions in Myanmar. Students need to learn their specialized subjects through  

the medium of English. According to Han Tin with better education and knowledge of 

English, however limited, the young Myanmar expectations of the benefits and rewards 

of education and proficiency in English have greatly increased. Myo Myint in  

“the Teaching of English” states that there is a strong desire among today’s younger 

generation to master the English language in parallel with the national effort to 

upgrade the teaching and learning of English and the attitude of most people is that  

a good command of English leads to better job opportunities both at home and 

abroad. Therefore, learning English, undoubtedly, is apparently essential for academic 

studies as well as getting a better job. English language teaching has grown in 

importance in the education system in Myanmar and there are education reforms to 

improve English language teaching. As stated by Myo Myint and Poe Poe some of  

the issues facing ELT in Myanmar are the need to promote teacher’s interest in new 

language teaching methodology and the need to develop or make use of existing techniques 

that are best suited to classroom conditions and the learning styles of Myanmar students.  

 There is, therefore, a pressing need to find new ways that are appropriate to 

the Myanmar context to develop English language skills. How Myanmar learners of 

English should be trained to develop their literacy skills, reading and writing as well as 

their given the ELT situation in Myanmar, there is evidently the need to teach and train 

Myanmar learners of English to move beyond the basic competence towards more 

applicable forms of discourse. To achieve a higher level of proficiency in reading and 

writing an English text, learners need to understand the basic concepts of the process 

of making one sentence hang to the next sentence in a discourse, spoken or written. 

Without the command of these concepts to interpret the construction of the text,  

it is impossible to create and use such kind of the text. Therefore, Myanmar learners 

of English should be encouraged to examine how the interpersonal skills, listening and 
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speaking, is a question worth considering. Elements across sentences are related to 

each other rather than concentrating on the individual sentences.  

One of the effective ways for Myanmar learners of English to be able to read 

and write English texts is that they should be trained to see how the sentences are 

connected to each other in terms of meaning in a text. This connection is defined as 

“cohesion” by Halliday and Hasan. De Beau Grande and Dressler point out that 

cohesion is created on the basis of presupposed coherence.   

The presence of cohesive devices, conjunctions, ellipsis, substitution, 

reference and lexical cohesion helps a text to be an efficient means of expression and 

understanding. As the writer or reader uses cohesion to show how the sentences are 

related to each other, the listener or reader reacts to it in his interpretation of this 

texture. Only with a good understanding and appropriate use of cohesive devices can 

learners become proficient in the interpretation and creation of an organized and 

cohesive text in English. Thus, it is obvious that the explicit cohesive devices in texts 

can not only help a writer to express ideas clearly, but also help a reader understand 

easily. Hence, it may be argued that cohesion plays a special role in English text more 

language teaching. Consequently, the original motivation in carrying out this research 

derives from the significant role of cohesive devices which may be used as tools for 

developing learners’ reading and writing skills. 

Objectives of the Research 

1. To examine the types of cohesive devices used in the texts of English and 

Myanmar language. 

2. To compare the similarities and differences of cohesion in English and 

Myanmar language. 

Research Methodology 

This study is documentative research in nature to study the comparison of 

the differences and similarities of English and Myanmar languages based on cohesion. 

Reading lots of materials from various resources including books, research works, 

journals online articles and so on. The source of data being analyzed from the primary 
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sources of many scholar books that related to cohesion and its respective English and 

Myanmar texts. The analysis of the data led to a comprehensive understanding of  

the method of comparative study.  

Results of the Research 

The result of the analysis of each language will be discussed with a view to 

comparing the two. This shows the frequency of cohesive ties used in the two texts. 

According to the percentage of ties of each cohesive category, it is found in English 

that the reference category has the highest percentage of ties, followed by the lexical 

cohesion category and then by ellipsis and conjunction categories. The least preferred 

type of cohesion in English is substitution. In Myanmar, the most preferred type of 

cohesive device is lexical cohesion, followed by reference category and ellipsis.  

The last two types of cohesion in order of frequency in Myanmar are conjunction and 

substitution. From the comparative study of Cohesion used in the two short stories, 

the findings show that there are significant similarities and differences between  

the two texts. It is found that lexical cohesion constitutes 43.8 % of the cohesive links 

in English and 36.7% in Myanmar. Therefore, lexical cohesion is the preferred type in 

both languages and more specifically the repetition of the same item. Moreover, it is found that 

3.8% of the links are conjunctions in English and 4.3% in Myanmar Therefore, 0.5% difference is 

found in the use of conjunction between the two languages. 

There are, however, considerable differences in the reference and ellipsis 

categories between the English and Myanmar data. In English, there are 127 

occurrences of references and the three types of reference accounting for 54% of the 

links. Therefore, it is clear that the most preferred type of cohesion is reference in 

English whereas the Myanmar text displays less reference category (31% of the links 

are reference in Myanmar).  Substitution is used more often in English than in Myanmar. 

It means that the English writer seems to prefer the use of substitution more than  

the Myanmar writer. In the Myanmar text, substitution is almost non-existent.  

Although ellipsis is common in speech, it is worth noting that the percentage 

in Myanmar shows a higher preference for ellipsis. From the data, 27.8 % of the links 

are ellipsis in Myanmar whereas it is only 4.3% in English. Therefore, ellipsis is more 
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common in Myanmar than in English. According to the data, English employs a higher 

number of cohesive ties in references but ellipsis is used far more frequently in 

Myanmar. The data shows the cohesive ties that were used in the English short story 

and its Myanmar translation “The Romance of a Busy Broker” written by O. Henry and 

its Myanmar translation by Mg Win Yee. The details of the use of cohesive ties are 

described as follows: 

Detailed description of each cohesive category used in the short story and 

its Myanmar translation: 

Personal pronoun is the most preferred type in English and nominal ellipsis 

in Myanmar. The use of synonym and collocation is higher in English than in Myanmar.  

According to the data, a big difference was found between English and 

Myanmar in the use of reference and ellipsis.  

At first sight, Myanmar seems to employ a higher number of cohesive ties 

(281 vs. the 235 of the English text). English uses a higher ratio of cohesive devices per 

word than Myanmar. There is a difference in the number of sentences between the 

English original and its Myanmar translation: 96 sentences in English and 130 in 

Myanmar. The ratio of cohesive links is higher English than in Myanmar as regards 

translationally related stories. 

Conclusion 

In this research, two main objectives have been pursued: to examine what 

types of cohesive devices used in the texts of English and Myanmar languages, and to 

compare there are similarities and differences of cohesion in English and Myanmar 

languages. Identifying and explaining the problems that advanced Myanmar learners 

of English at the tertiary level may encounter in the use of cohesive devices in texts 

of various types. The cohesive properties of the selected texts (two English originals 

and their Myanmar translations: two short stories and two essays; as well as four pairs 

of thematically related texts: two short stories, two articles, two pieces of news story 

and two editorials) were analyzed in order to investigate the similarities and differences 

between the two languages with regard to the use of cohesive devices. The English 
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texts have a greater number of reference items than the Myanmar texts, mainly due 

to the ellipsis of the pronominal subjects and the lack of articles in Myanmar. 

Furthermore, ellipsis and repetition of lexical items appear to be the main 

devices of cohesion in Myanmar while in English either lexical cohesion or reference 

can serve as the main cohesive device. The study also showed that there not much 

difference between English and Myanmar in the use of substitution and conjunction. 

In short, the language of the short story allows greater variation in the choice of 

cohesive devices in either languages basic claim made in this study is that the different 

rhetorical patterns between English Myanmar cause differences in the use of cohesion 

between written English and Myanmar texts.  

Discussion 

Furthermore, ellipsis and repetition of lexical items appear to be the main 

devices of cohesion in Myanmar while in English either lexical cohesion or reference 

can serve as the main cohesive device. The study also showed that there not much 

difference between English and Myanmar in the use of substitution and conjunction. 

In short, the language of the short story allows greater variation in the choice of 

cohesive devices in either languages basic claim made in this study is that the different 

rhetorical patterns between English Myanmar cause differences in the use of cohesion 

between written English and Myanmar texts.  

Differences in the use of cohesive devices between the two languages are 

not the result of linguistic differences, nor the result of the styles of the writers in  

the two languages.  However, frequency in the occurrences of the cohesive devices 

varies with different kinds of texts and the importance attached to various types of 

cohesive devices may also be different.  All in all, it is hoped that the findings of this 

study would be useful for the teachers and learners of English in Myanmar. 

Suggestions 

More different text types should be examined to investigate the use of 

cohesive devices for future research. It may be of academic interest to investigate  

the use of cohesive features in the compositions of Myanmar learners of English to 
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identify areas of their difficulty in using different types of cohesive devices. It would 

also be worth exploring what effects it will have on learners' ability to interpret texts 

if they are taught to use cohesive devices effectively and to investigate its effect on 

learners’ ability to communicate in writing if they are given instruction in the use of 

cohesive devices in reading tasks. This line of investigation would help give insights into 

the interactions between cohesion and coherence in reading and writing.  

Hopefully, the findings of this research will contribute to a certain extent to 

English language teaching in Myanmar. 
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THE SOUND SYSTEM OF ENGLISH LOANWORDS IN BURMESE 

Nyar Neinda1 

Asst. Prof. Dr. Veerakarn Kanokkamalade2 

Assoc. Prof. Nilratana Klinchan3 

Abstract 

The objective was to study the sound system of English loanwords in 

Burmese, and to analyze it. Research design was based on documentary and 

qualitative research. The population was key informants and sound system of English 

loanwords in Burmese. Research tools were in dept-interview, books, magazines, 

articles and research. Data was collected and analyzed from tones in loanwords, 

vowels in loanwords, coda consonants in loanwords and consonants clusters in 

loanwords. Results of sound system of English loanwords were researched by dividing 

into three section 1) English segments missing from the Burmese inventories were 

replaced by native Burmese segments: 2) coda obstruents were represented by 

laryngealized tones: 3) consonant clusters were resolved through vowel epenthesis or 

consonant deletion. This process of situations may result from the influence of  

the phonology native to the borrowing words. The present study concerns with  

the loanwords borrowed from English into Burmese, a language that is phonologically 

different from English. English loanwords undergo systematic modifications in Burmese, 

some reflecting aspects of native Burmese phonology and others having no correlate 

in Burmese phonology. This case of loanwords borrowed has implications for models 

of loanword phonology and suggesting that Burmese loanword occurs in a two-stage 

process, beginning with initial English-to-Burmese that occurs on a phoneme-to-phone 

basis. Segmental and syllabic structure is accounted for in this way, but assignment of 
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tone appears to be governed by a combination of Burmese tones and principles of 

Universal Grammar that remains to be characterized. These tones issue assignments of 

English loanwords in Burmese are left as importance for future research. Finally, thesis 

focused on the findings from analyzing data which was loanwords of tones in various 

phonotactic gaps native to Burmese, some with rather idiosyncratic distributional 

properties, are consistently maintained in loanwords via a number of different 

strategies. The study provided important data on the English loanwords in Burmese to 

improve that was concerning with both languages in two countries. 

Keywords: Sound System, English Loanword in Burmese 

Introduction 

The study of English loanwords will provide to know how gap or similar 

between English and Burmese, as a descriptive usage of the original patterns found in 

the sound system of English loanwords in Burmese. Nowadays, a long-standing debate 

in the field of loanword phonology has a large regarding. In phonology, a loanword is 

a word inserted into one language from another language. It is also called a borrowed 

word that took as a similar word. Since newspaper and printed materials were readily 

available, literacy in English among the Burmese people increased quickly.  

This phenomenon became more widespread after World War Two because English 

language was widely used at that time and it had a status of importance in Burma with 

the establishment of missionary schools throughout the country. Unlike government 

schools which used Burmese as the medium language for instruction, the missionary 

schools taught every subject in English except for the compulsory Burmese language 

subject. In the universities, lectures were taught English language rather than Burmese 

language in Myanmar. This was largely due to certain factors to use similar words. First, 

Burmese academics’ command of the national language, or their personal knowledge 

was inadequate for higher education teaching purposes. The purpose of this study is 

to make research English phonological borrowings in Burmese, specifically the type 

and manner of borrowing as well as the spheres of human activity that gave rise to 

such borrowings. In order to investigate the problem, English phonological borrowings 
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extracted from a Burmese monolingual dictionary were analyzed using Haugen’s classification 

framework. The study of a language's adaptability and receptivity of borrowed words, especially 

those from International English, provides some interesting case studies. 

This study will provide some aspects of Burmese phonology that are 

concerned with loanwords, with special attention to phonological differences from 

English, summarize the methods used in the research. 

In this research, there will be segmental adaptation with loanwords, syllable 

structure of loanwords, tones in loanwords, consonants, vowels in loanwords, 

inventory gaps and codas, etc. 

Objectives of the Research 

The objectives of the study are as follows:  

1. To study the sound system of English loanwords in Burmese. 

2. To analyze the sound system of English loanwords in Burmese. 

Research Methodology 

The study is qualitative research in nature focusing on a documentary 

method by reading and studying some books concerning with the topic of the problem. 

Thus, the research processes are going to take necessary information concerning with 

the sound system of English loanwords and collected data was analyzed and 

categorized from the primary sources of books and Thesis, Secondary sources of  

the newspaper, magazines, Web pages, blogs. 

Tools were in dept interview, books concerned with loanwords and every 

stage of data collection was performed systematically to make things comfortable and 

useful to value the study. Therefore, the tools for data collection are the most important 

instruments of the data collection methods that extremely benefit the study and be helpful to 

succeed in terms of data collection. It is for collecting qualitative data to cover all aspects of  

the objectives of the study with the details focused on the phonology. 
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Results of the Research 

The study entitled ‘ the Sound System of English Loanwords in Burmese’ 

aimed to study the sound of English loanwords in Burmese. The researcher discussed 

the following points of results: 

1. Tones in Loanwords 

There are four contrastive tones in Burmese such as low (khà), high (khá), 

creaky (khḁ) or glottal and checked (khaɁ). The tones shown here marked on the vowel 

/a, e, i, u/ as an example; the phonetic descriptions are from loanwords.  

2. Low Tone 

Low tone is normal phonation, medium duration, low intensity, low often slightly rising 

pitch. And then, low tone occurs freely before and after atonic syllables, as well as 

before and after all four phonetic tones. 

1) Borrowing low tone 

a. Dollar (dôlâ)  b. tire (tãjã)  

c. guitar (gìtã)   d. beer (bïjâ)    

e. coffee (kɔp̀hі̀)   f. sweater (shwètâ) 

2) Borrowing low tones and neutral syllables 

a. Barbara (bâbəjâ)  b. Germany (dʒâmənÍ) 

c. bicycle (bâïsəkè)  d. Mazda (mâzədâ) 

e. Boston (bəsətû)  f. whiskey (wîsəkî) 

3. High Tone 

As a high tone, there is sometimes slightly breathy, relatively long, high 

intensity, high pitch, often with a fall before a pause. And high tone occurs after neutral 

syllables and before and after all four tones, as well as on all vowels. 

1) Borrowing only high tone 

a. bomb (bôù)  b. king (kɪ̀)̃ 

c. car (kâ)   d. Laos (lɔ)̒ 

e. Charles (t hâ)  f. phone (phôù) 

g. four (phóú)  h. queen (kwï) 

i. logic (lɒdʒɪk)  j. modern (mɒdən) 
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2) Borrowings with only high and neutral syllables 

a. café (kəphé)-(kəphі) b. store (sətôù) 

c. crown (kəjâù)    d. Malaysia (məlỉ â) 

4. Creaky Tone 

The creaky tone occurs after neutral syllables, before glottal tone, and 

before and after low and high tone. The creaky tone occurs on a smaller subset of 

vowels—the oral vowels {a, i, o, u} and the nasalized vowels {i, ai, au}. 

1) Borrowings with only creaky tone 

a. George (dʒɔ)  b. count (kảủ) 

c. pint (pảï)   d. hot dog (hɔdɔ) 

2) Borrowings with creaky tone co-occurring with low, high, and glottal 

a. India (Ɂédərỉja)  b. Australia (ɁɔsətéỉLija)  

c. Sri Lanka (tөỉrlґgả) d. America (Ɂəméỉjỉkả) 

e. Jerusalem (jéỉjuwali)  f. Victoria (witóủrijassia) 

5. Glottal Tone 

Glottal tone occurs before and after atonic syllables, low tone, and high 

tone, as well as after creaky tone. It occurs with the lax monophthongs (a, ε, ɪ, Λ, ʊ) as 

well as the diphthongs (ei, ou, ai, au). 

1) Borrowings with only glottal tone 

a. make-up (meiɁkΛɁ) b. size (shaiɁ) 

c. golf (guav)  d. March (maɁ) 

2) Borrowings with only glottal and neutral tone 

a. skirt (səkΛɁ)  b. Sprite (səpəjaiɁ) 

6. Syllables 

A syllable containing atonic [ ə]  is a minor syllable and must occur to  

the following major of syllable containing a full vowel in native words of Burmese. 

1) Borrowings with consecutive neutral tones 

a. Bill Clinton (bỉləkəlỉtґ) b. ice cream (ɁaiɁsəkəjỉ) 

2) Borrowings with neutral syllables followed by low tone 

a. Barbara (bâbəjâ)  b. Germany (dʒâmənÍ) 

c. bicycle (bâïsəkè)  d. Mazda (mâzədâ) 
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f. captain (kεɁpətêÎ)  g. Pepsi (pεɁsï) 

3) Borrowings with neutral syllables followed by creaky tone 

a. India (Ɂéỉdərỉja)  b. Sphinx (səphi) 

c. Scott (səkɔ) 

7. Vowels in Loanwords 

The vowels in Burmese loanwords are generally conservative of the vowel 

quality in English borrowings. 

1) Borrowings of {ij}:  English {ij}     Burmese {i} 

a. jeans (dʒĩ)  b. Sri Lanka (tөỉrlỉgả) 

c. queen (kwĩ)  d. Cream soda (khəjishòùdả) 

2) Borrowing of (uw): English (uw)  English (u) 

a. July (zùĺảỉ)  b. June (zʊ̀  ) 

In forms (1a-c) and (2b), the tense vowels (i) and (u) are laxed as a result of 

the vowel nasalization realizing the following coda nasal. The off-glides in English  

(ij) and (uw) do not surface in the Burmese forms, but the off-glides in (ej) and (ow) do, 

in the form of diphthongs. 

3) Borrowing of (ej): English (ej)     Burmese (ei) 

a. Stage show (səteiɁ òù) b. radio (réỉdiòù) 

4) Borrowing of (ow): English (ow)    Burmese (ou) 

a. radio (réỉdiòù)  b. Coca-Cola (kòùkảkòùlả) 

The other tense vowels of English are borrowed with similar Burmese counterparts. 

5) Borrowing of (a): English (a)    Burmese (a) 

a. City Mart (siɁtỉmaɁ) b. car (kả) 

8. Onset Consonants in Loanwords 

These segments are all phonemic except for (r), which occurs as an allophone of /d/. 

Again, the important gaps in the consonant inventory vis-à-vis English are labial fricatives, the 

rhotic /r/, and the voiced palatal fricative /ʒ/. As is detailed below,  

1) Borrowing of ( f ) : English ( f )     Burmese ( ph ) 

a. Rifle (rảĩ˘phẻ)  b. phone (phóú˜) 

2) English ( v ) Burmese ( b ) 

a. Living Color (liɁbi˘kàlà) b. T.V (tibwî) 
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3) English (Ι)  Burmese ( j ), ( r ) 

a. Sprite (səpəjaiɁ)  b. diary (dàî˜jàji) 

4) English /ʒ/        Burmese ( ∫ ) 

a. Malaysia (məlèi à) b. Asia (Ɂà a) 

9. Stop Sound 

The rest of the consonant substitutions are straightforward. Voiceless stops 

in English generally correspond to un-aspirated voiceless stops in Burmese. Stops that 

are aspirated in English tend to be rendered as un-aspirated in Burmese. 

1) Borrowing of (ph):  English (ph)       Burmese (p) 

a. Police (pəleiɁ)  b. powder (pàù˜dà) 

c. computer (kòù˜pjùtà) 

2) Borrowing of English (th)      Burmese (t) 

a. September (sεɁtibà) b. Tibet (tîḅεɁ) 

c. T.V (tî˜bwî)  d. Victoria (witòùrijà) 

3) Borrowing of English (kh)      Burmese (kh) 

English (kh) Burmese (k) 

a. Sidecar (shaiɁkà)  b. coffee (kɔp̀hi) 

c. captain (kεɁpətćỉ) d. card (kaɁpjà) 

10. Affricates 

In old Burmese, there were only two series of stops (voiceless un-aspirated 

and aspirated) whereas we find three series (voiceless un-aspirated, aspirated and 

voiced) for both stops and fricatives in modern Burmese. After Old Burmese became 

a dental affricate, alveolar affricates took its place and became alveolar fricatives. 

However, the aspiration contrast was maintained, and the Old Burmese aspirated affricate 

became an aspirated fricative. The first pair, /ʧ/, is a combination of the voiceless fortis alveolar /t/ 

and its voiceless fortis but palato-alveolar counterpart, /ʃ/. The second pair, /ʤ/, combines the 

voiced lenis alveolar, /d/, with the voiced lenis palato-alveolar, /ʒ/. 

1) Borrowing of English (t∫)  Burmese (t∫h) 

Chocolate (t hɔk̀əlεɁ) b. Charles (t hà) 

2) Borrowing of English (dʒ) Burmese (dʒ) 

a. Germany (dʒàmənî) b. George (dʒɔ)̀ 
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11. Fricatives 

They are fricatives because, as explained above, there is left a little gap 

between the lower lip and the upper teeth; it’s through this little gap that the air 

which produces the two sounds passes. As mentioned, Burmese lacks labiodental 

fricatives, and so English /f/ and /v/ are replaced by Burmese (ph) and (b), respectively. 

The dental fricatives /θ/ and /ð/ are rendered by the corresponding Burmese fricatives, 

which acoustically resemble affricates or stops. 

1) Borrowing of English (θ)     Burmese (ṭθ)   

Borrowing of English (ð)  Burmese (ḍð) 

a. Netherland (nèðàlà˜)  b. Ethiopia (Ɂîṭθîɔp̀îjà)  c. Katherine (kεɁṭθəjî˘) 
12. Coda Consonants in Loanwords 

Burmese patently obeys this constraint, as the only permissible coda consonants, /ʔ/ 

and N, are both placeless. 

1) Borrowing of coda (p) (Ɂ) 

a. Pepsi (pεɁpəsî)  b. September (sεɁti˜bà) 

Coda obstruents, for example, are consistently debuccalized to the glottal stop 

occurring with glottal tone (2-b/ 3-c); they are almost never salvaged via vowel epenthesis. 

2) Borrowing of coda (t) (Ɂ) 

a. Jacket (dʒεɁkεɁ)  b. Tibet (tibɛɁ) 

3) Borrowing of coda (k)  (Ɂ) 

(k) ǿ/N 

a. Cake (keiɁ)  b. brake (bəreiɁ) 

c. Jack (dʒεɁ) 

13. Nasalization of Vowels 

Our data indicate that the front vs. back quality of the vowel in English 

determines the substitution as [n] or [ŋ], respectively. In the last group, the coda nasal 

of the English loanword is [m], which must be repaired–typically by changing the [m] 

to [n] or [ŋ]. Once again, we find that the vowel of the source word decides  

the outcome. When the vowel is low there is a partial correlation between its front vs. 

back status in the English source word and its orthographic form. 
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1) Borrowing of coda nasals (m) 

a. Bomb (bòù˜)  b. cream soda (khəjΙ˜shòùdà) 

2) Borrowing of coda (n) 

a. Queen (kwi˜)  b. captain (kεɁpətèî˜) 

3) Borrowing of coda (ŋ) 

a. Sri Lanka (ṭөirilΙ˜gà) b. England (ɁΙ˜gəlà˜) 

14. Consonant Clusters in Borrow-words 

A reduced vowel (ə) is inserted between the members of the cluster in order 

to conform to the basic CV syllable template that allows only one onset consonant. 

The words that showed this result are jump, tent, belt, risk, brand, gold, golf, 

conference, games, lunch, gift, script, tax, product, thanks, accounts, next, funds, torch. 

In all these words the consonant cluster structure remained intact. 

For example, onset clusters resolved through vowel epenthesis: ǿ (ə) 

a. crown (kəjàù)  b. glider (gəlaiɁdà) 

c. plaster (pəlàsətà)  d. cyclone (shàî˜kəlòù˜) 

Clusters are allowed to a limited extent in Burmese, then, the clusters do not trigger 

epenthesis in borrowings, and the epenthesis rule has been formulated to reflect this fact. 

Conclusion 

As a conclusion of this research, entitled “The sound system of English 

loanword in Burmese,” was to investigate the English loanwords used in Myanmar, 

then how important it is, how similar and different it is in Burmese. The main purposes 

of the study have two objectives, firstly, to know sound system of English loanwords 

in Burmese, how it is concerning with between these two languages one another, 

secondly, to analyze the sound system of English loanwords in Burmese.  

The advantage of native Burmese phones is to prevail in this study. On the analyzing 

of data, it can be sound that the non-trivial nature of projecting input forms in  

the sound system of English loanwords in Burmese. Burmese speakers learn an English 

form the same way English speakers do, such as a number of ways in which the input 

forms is departing from representation and realization in English, such as missing 

segments and additional phonological features like aspiration on fricatives. It appears 
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the English is mapped onto a segmental string on a phoneme to phone basis, and this 

mapping forms the input to the Burmese loanword phonology. 

Discussion 

The level of representation of the input and the output is an important 

situation regarding loanwords, and Burmese loanwords are no exception. The Burmese 

in the evidence from loanwords suggests that the source language being non-

phonemic in the source language do not form in the input. In the English loanwords 

in Burmese, another variable introduced that is the source of the input and 

orthography is prone to having an influence on the final borrowed output if the input 

comes mostly in written form. And then, in the corpus, some of the English loanwords 

are borrowings in English themselves by making it even more likely that these words 

are borrowed into Burmese.  

Suggestions 

The researcher would like to give suggestions about sound system of English 

loanword in Burmese. 

1. A study more on loan words in relation to linguistics particularly to development 

such as definitions of loan words, patterns of borrowing and reasons for borrowing. 

2. A further study to collect the more English loanwords spoken in Burmese 

language in Myanmar. 

3. A further study on various sources of spoken language used in 

newspapers, medicine’s brochures and mass media source like internet which is 

concerning with the loan words. 

4. Further research on borrowed words is to give broader and better perspective in 

this lexicography development about the English loan words in Burmese. 
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Abstract 

Two Objectives of Thesis were 1) to examine the syntactic categories of 

phrasal verbs in the book of the Dhammapada translated by Daw Mya Tin; and  

2) to analyze of syntactic categories of phrasal verbs in the book of the Dhammapada 

translated by Daw Mya Tin. 

The study was a qualitative research in nature focusing on a documentary 

method by reading and studying related books concerning the topic of the problem. 

Then researcher collected the information from the books, Documents, and the data 

from the Dhammapada translated by Daw Mya Tin. 

The study founded that syntactic categories of English Phrasal verbs were  

a group of words containing verbs and particles. The phrasal verb was a verb with 

particle. The Four functions of syntactic categories of English phrasal verbs ware: 

Intransitive phrasal verb, two-word inseparable transitive phrasal verb, Three-word 

inseparable transitive phrasal verb, and Separable transitive verb.  

The percentage of the syntactic categories of English phrasal verbs based on types and 

functions in the Dhammapada translated by Daw Mya Tin: 58 Intransitive phrasal verbs = 28.15%, 

85 Two-word inseparable transitive phrasal verbs = 41.26%, 33 Three-word inseparable transitive 

phrasal verbs = 16.01%, 30 Separable transitive phrasal verbs = 14.56%. 

Keywords: Syntactic Categories, Phrasal Verbs, Book of Dhammapada, Daw Mya Tin. 
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Introduction 

Although there are many languages, English is used in the world as 

international language. In these days, English language is very important in the field of 

education, career, knowledge, economy, political, social, travel, culture, religious affair, and so 

on. English language is compulsory subject in learning in the university around the world.  

Linguistics also is a great important to learn languages. Linguistics is not only 

the study of language, but also includes the evolution and historical context of 

language, speech and memory development. It includes the structure and meaning of 

speech, and written language as well as an understanding of the context in which 

certain words are used. Linguistics means that “Linguistics is the science that describes 

and classifies languages. The linguist identifies the units and patterns of the sound 

system, the words and morphemes, and the phrases and sentences that are  

the structures of a language.”  

Traditionally, the grammar of most language discussed under two heads, 

syntax, and morphology. The sentence structures which we discussed, are placed 

under the former heading, and so are the types of substitution (Chomsky, 1965: 141). 

Sentence structure in syntax can be portrayed in two ways; constituent-structure or 

phrases structure and tree diagram. Constituent-structure rules or phrases structure 

rules are: 1. S – NP + VP + (adv), 2. NP-NP-S, Det N (S), S, 3. VP – VNp (Np), Vp, Ap, 4. 

Ap –Adj (S), PP, 5. Det –Art. Tree diagrams are other ways of graphically representing 

the sentence structure. 

A verb phrase consists of a main, which is the head of the phrase, any 

preceding auxiliary verbs, and any flowing Nps, PP. Adjps, or adv Ps that may be 

present. A verb phrase is what has been traditionally referred to as the predicate in 

sentence. Three kinds of verb phrases (VP) are verb to be (To Be), verbal’s classified 

into groups namely intransitive verb(Vi), transitive verb (Vt), the verbs in the group 

‘become’ which include only two items become and remain (Vb), the verbs being 

between VI and VT with four items (have, cost, weigh, and amount to) and auxiliary 

verbs(Mb). In this research, verb phrase (VP) are studied and analyzed especially 

through syntactical categories of phrasal verbs (VI, VT). 
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Phrasal verbs are usually two-word phrases consisting of verb + adverb or 

verb + preposition. Think of them as we would any other English vocabulary. Study 

them as we come across them, rather than trying to memorize many at once. If we 

think of each phrasal verb as a separate verb with a specific meaning, we will be able to 

remember it more easily. Like many other verbs, phrasal verbs often have more than one 

meaning. As well as learning their meanings, we need to learn how to use phrasal verbs properly. 

In this study, researcher proposed to study and analyze the sentence 

structures and linguistic syntactic structures with word classes, categories phrasal verbs 

based on many document books. The study of syntactical categories of phrasal verbs 

is an important instrument for all English writing and speaking learners so researcher 

had conducted this thesis to understand them for all learners in English both writing 

and speaking. Researcher made clear about study of syntactical categories of phrasal 

verbs which are scientific study of language-explain way so research hopes it to 

understand and to be great helpful all students and English-learners. 

Phrasal verbs are frequently found in English. It is commonly used in both 

spoken and written language. It means that phrasal verbs are verbs that are combined 

with verbs (such as; bring, get, go, put, take, turn) and prepositions (such as; up, down, 

out, in, off, on) but it can be easier to think of them as all particles. Some examples 

of phrasal verbs are; bring on, take out, go off, get on, etc. According to McCarthy & O'Dell 

(2004:6), “Phrasal verbs are verbs that consist of a verb and a particle”. Particles here are adverb 

and preposition (McCarthy & O'Dell). It can be concluded that phrasal verbs are the combination 

of two or three words that consist of verb and adverb, or verb and preposition. 

A phrasal verb in present- Day English is verb that takes a complementary 

particle, in other words, an adverb resembling a preposition, necessary to complete  

a sentence. A common example is the verb "to fix up': "He fixed up the car." The word 

"up" here is a particle, not a preposition, because "up" can move: "He fixed the car up. 

"Because the forms of the preposition are themselves identical, it is easy to confuse 

phrasal verbs with a very similar-looking type of verb: the prepositional verbs.  

A prepositional verb takes a complementary prepositional phrase. Prepositional verbs 

are immediately distinguishable from phrasal verbs in term of movement, as 

prepositions cannot move after their objects. It is not possible to say, "I went the store 
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to," and so "went" is a prepositional verb. There are, in fact, several syntactic test to 

distinguish phrasal from prepositional verbs, and these will be discussed in detail in 

the final section. It is also necessary to understand that the term "verb phrase" refers 

not to phrasal verbs, but more generally to a sentence verb and so on. 

English phrasal verbs consist of a verb paired with a particle that is 

homophonous with an English preposition. The verb and its particle are written as 

separate words in the orthography, and the phrasal verb shares similarities, such as 

transitivity and irregularity, with the single-word verb which the 'verb' part of the phrasal 

verb resembles and from which it presumably originates. The particle used in  

the phrasal verb is not a preposition, although it resembles one in appearance. Instead, 

it is semantically fused to the verb, and the meaning of the verb with its particle may be 

significantly different from the verb when it does not have a particle attached to it. Prosodically, 

the phrasal verb construction results in stress being placed on both the verb and the particle, 

rather than solely verb, specifically in its non-separated state. 

However, the English phrasal verb is not merely the fusing of the root verb 

and the particle into a single word. While the phrasal verb can be used in same manner 

as a single-word English verb, an additional syntactic option exists for this construction.  

The particle may be placed after the verb's object, separate from the verb to which it is 

semantically connected. This alternation naturally only occurs in transitive sentences and there 

are also some phrasal verbs which do not occur with this allow this construction, and for which 

this construction is obligatory when the object of the sentence is a pronoun. This will also 

include short sections on both the morphology and syntactic of English phrasal verbs, 

as well as offering look at their historical background, to provide the student reader with a more 

complete understanding of the verbs. In this literature review of English phrasal verbs, their 

prevalence and usage make these constructions essential in English language. 

Objectives of the Research 

1) To examine the syntactic categories of phrasal verbs in the book of  

the Dhammapada translated by Daw Mya Tin. 

2) To analyze the syntactic categories of phrasal verbs in the book of  

the Dhammapada translated by Daw Mya Tin. 
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Research Methodology 

1. Research Design  

This research is a qualitative study focusing on a documentary method by reading 

and studying books concerning with the topics. In this research, the researcher used descriptive 

qualitative research approach. The researcher collected the information from the books, 

documents, online, and the data from the Dhammapada translated by Daw Mya Tin.  

The researcher chose this method because it was compatible data. 

1) Primary Source: Primary source is the main source of this research which 

becomes the basic of the research. Based on the title of this research, primary source 

of this research was taken from "Dhamapada translated by Daw Mya Tin". The source 

of data was being analyzed from the primary sources of scholar book that related to 

syntactic categories of phrasal verb English books and its respective English books.  

2) Secondary Sources: The secondary source was the supporting data to 

make the primary data to be more clearly. The supporting data was taken from many 

books and relevant journals. 

2. Data Tool 

Collecting was the related materials from the primary and secondary 

sources. Try to understand the related phrasal verbs with syntactic categories. 

3. Data Collection 

In this research, the researcher used documentary research. As already 

known the documentary research needs another literature material to deal with  

the research. By documentary, researcher collected the data from books and relevant 

journals. In line with documentary, researcher uses documentary as the way to collect 

the data. The study is a documentary method emphasizing on the study of syntactic 

categories of English phrasal verbs. It was used in the book of Dhammapasda,  

the collection of data was based on this book which mentions about teaching of  

the Buddha and included by Kuddhakanikaya. Collecting data from the primary 

sources, as well as study and write about phrasal verbs in the book of Dhammapada 

translated by Daw Mya Tin. 
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4. Data Analysis 

The data collected was analyzed by the content analysis. In analyzing  

the data, researcher attends to used documentary and qualitative analysis. It made 

learner easier to see the types and functions of syntactic categories English phrasal 

verb frequency. There are some steps that researcher followed when researcher tried 

to do the analysis. Firstly, researcher read several textbooks about syntactic categories 

of English phrasal verbs, Then, identified and classified the data of syntactic categories 

of English phrasal verbs in the book of Dhammapada translated by Daw Mya Tin. 

Researcher analyzed the data based on the types and functions of syntactic categories of 

English phrasal verbs on Linguistics.  

Results of the Research 

Having read and analyzed the Dhammapada translated by Daw Mya Tin, 

researcher found 4 types and functions of syntactic categories of phrasal verb as 

mentioned in the previous chapter. The types and functions which are: 

 1) Intransitive Phrasal Verb 

A cowherd looks after the cows for wages. 

The particle like up, down, away, out, in those verb functions 

characteristically as intransitive phrasal verb.  They on need object.  The particle 

underlined describes and modify the verb as verb phrase follow them. Those phrasal 

verbs are intransitive verb (VI) that is syntactic category. 

2) Two-Word Inseparable Transitive Phrasal Verb 

The underlined verb in those eight- five sentences above are tow- word 

inseparable transitive phrasal verbs which consist of a verb and a particle.  They need 

object. The particle like up, down, away, out, in those verb functions characteristically 

as transitive phrasal verb.  

3) Three-Word Inseparable Transitive Phrasal Verb  

His sister gave birth to a son. 

The underlined verbs in those thirty- three sentences above are tow- word 

inseparable transitive phrasal verbs which consist of a verb and two or three particles. 

They need object.  The particle like up, down, away, out, in those verb functions 
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characteristically as transitive phrasal verb.  The particle underlined describes and 

modify the verb as verb phrase follow after that. Those phrasal verbs also are transitive 

verb (VT) that is syntactic category. 

4) Separable Transitive Phrasal Verb 

So, she took it off, wrapped it up in her shawl. 

The underlined verbs in those thirty sentences above are tow- word 

inseparable transitive phrasal verbs which consist of a verb and two or three particles. 

They need object. They can use object between verb and particle or not. The particle like up, 

down, away, out, in those verb functions characteristically as transitive phrasal verb.  

Conclusion 

There is based on all the descriptions of topic and the analysis of the data. 

It can be concluded that English grammar has variety of phrasal verbs which give many 

possibilities to analyze and to classify: 

1) They are in term of intransitive phrasal verbs and transitive phrasal verbs. 

There are three kinds of verbs two-word, three-word inseparable and separable.  This 

analysis was based on a synthesis of work of English linguists’ verbs and phrasal verbs 

which are different views on the English phrasal verbs.  The incompatibility between 

the non- separable phrasal verbs and the regulative construction stems from  

the difference between the adverbial particles found in separable phrasal verbs and 

adpreps found in non-separable phrasal verbs. 

2)  The particle functions only as a particle and is only connected to  

the verb. Because the particle has a single syntactic role in the sentence, it can occur 

with wither the transitive construction or with both the transitive construction and 

regulative construction. 

a. 58 Intransitive phrasal verbs. 
b. 85 Two-word inseparable transitive phrasal verbs. 
c. 33 Three-word inseparable transitive phrasal verbs. 
d. 30 Separable transitive phrasal verbs. 
3)  From the Data, the percentages of syntactic categories of English phrasal 

verbs based on the types and functions in the book of Dhammapada translated by 
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Daw Mya Tin are 28.15% for intransitive phrasal verbs, 41.26% for two-word inseparable 

transitive phrasal verbs, 16.01% three-word inseparable transitive phrasal verbs, 14.56 

for separable transitive phrasal verbs. 

Discussion 

In analyzing phrasal verbs in "The Dhammapada translated by Daw Mya Tin" 

researcher applied the theory that was already mentioned in the previous chapter. 

Researcher analyzed the phrasal verbs based on its types and functions in  

the sentences. The researcher analyzed the sentences by looking the syntactic categories of 

phrasal verbs in the sentences and then researcher described its types and functions. 

The verbs in those fifty-eight sentences are intransitive phrasal verbs which consist of 

a verb and a particle.  The particle underlined describes and modify the verb as verb phrase 

follow that. Those phrasal verbs are transitive verb (VT) that is syntactic category. 

From the analysis, the researcher concluded that the dominant types and 

functions of syntactic categories of English phrasal verbs in the book of Dhammapada 

translated by Daw Mya Tin is syntactic categories of English Phrasal verbs. 

Suggestions 

After identified and analyzed syntactic categories of English phrasal verbs in 

the book of Dhammapada translated by Daw May Tin, the researcher suggests  

the reader who is interested in analyzing phrasal verb to make more details 

explanation about phrasal verb.  

1) The researcher took into account that this research is mostly concerned 

whit the study of phrasal verb and elements of grammar or English. The suggestion 

was that the further study and the teaching of the Buddha, study more and more in 

the book of the Dhammapada verses & stories translated by Daw Mya Tin. 

2) Studying the phrasal verb in the Dhammapada is an interesting subject as 

we can get many advantages from studying it. Because we know how to use the 

syntactic categories of English phrasal verbs, we also know how to make the varieties 

of sentences. In this case, we know much about the classifications of syntactic 

categories of English phrasal verb based on the types and functions.  
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3) The syntactic categories of English phrasal verbs are not easy to study 

and understand. So, I also suggest that linguists should write more specific book of 

English phrasal verbs and their parts. Therefore, it still needs further study for 

completing the analysis. In this opportunity, I welcome some suggestions and 

constructive critics form the reader. 
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Abstract 

 The purpose of this research is to explore the study of Tai Long morphology. 

The objective of the study is classified into two parts of following; 1) to study the word-

formation of Tai Long and 2) to study the word-classes of Tai Long. Research design 

was qualitative research tool was based on documentary. Research was to interview. 

Population was key information and word-classes and word-formation of Tai Long.  

Data collection was academic and thesis and journal from type of Tai Long language. 

The results of the research as: The study of Tai Long dialect spoken morphology. There 

were simple forms and compound forms and they can be classified based on Tai Long 

in two types. The morpheme refers to the study of monomorphemic and 

polymorphemic forms such as composite forms, prefix-derived forms, suffix-derived 

forms, reduplicated forms and rhyming forms. The compound word of Tai Long is 

divided into four main types; nominalization compound, class term compound, word-

class compound and semantic compound. The word-classes of Tai Long as a part of 

speech that is considered to be noun, pronoun, adjectives, numerals, verbs, adverb, 

prepositions, conjunction, interjection and final particles.  Data analysis was shown and 

discussed with illustration.  

Keywords: Word-formation, Morphology, Dialect Spoken of Tai Long. 

 

 

                                                           
1 Student of Master of Arts ( Linguistics) , Faculty of Humanities, Graduate School: 

Mahachulalongkornrajavidyalaya University. 
2 Association Professor in Department of Foreign Languages, Faculty of Humanities, 

Mahachulalongkornrajavidyalaya University. 
3 Lecturer in Department of Foreign Languages, Faculty of Humanities, 

Mahachulalongkornrajavidyalaya University. 



952 

Introduction 

 Morphology is the study of words. Morphemes are the minimal unite of 

words that have a meaning and cannot be subdivided further. There are two main 

types: free and bound. Free morphemes can occur alone and bound morphemes is 

bound because although it has meaning, it cannot stand alone. It must be attached to 

another morpheme to produce a word. The smallest part of expression associated 

with a unit of meaning is the morphology. The rules understood by a speaker reflects 

specific patterns or regularities in the way of words formed from smaller units in  

the language they are using, and how those smaller units interact in speech. Research or to 

find of about morphology of Tai long be clearly on word and want to study deeply 

word new and of word and present now. Morphology is the study of the internal 

structure of words. Why I choose this topic, but I want to learn about morphology of 

Tai Long in including modern Lao, Shan, Tai Lu, Tai Dam, Ahom, Northern Thai, Thai, 

Bouyei, and Zhuang. The Proto-Tai language is not directly attested by any surviving 

texts, but has been reconstructed using the comparative method. The Tai Long is 

famous in the world but the Tai Long is separate anywhere, because tone of speaking 

is similarly of word behind around country side like the Lao, Thai, Tai Dam etc. 

(Pittayawat Pittayaporn in 2009.) Morphology in linguistics, morphology is the study of 

words, how they are formed, and their relationship to other words in the same 

language. It analyzes the structure of words and parts of words, such as stems, root 

words, prefixes, and suffixes. Morphology also looks at parts of speech, intonation and 

stress, and the ways context can change a word's pronunciation and meaning. 

Morphology differs from morphological typology, which is the classification of language 

based on their use of words, and lexicology, which is the study of words and words 

and how they make up a language's vocabulary. (Sankin, A.A. (1979). Morphology 

means the study of morphemes and combination of morphemes to form words (word-

formation). (Preecha Kanetong, 2009). 

 As a monosyllabic language, the basic words are in the form of one word 

one syllabic. Therefore, new words are formed by compounding word to word without 

changing their original forms. There are four main processes of word formations i.e., 

nominalization compounding, reduplication and expressive respectively. The word 
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classes will not be discussed here, as they are lexical categories. The focus of this 

chapter is on the principles devices for forming words. (Aggasen Lengtai, 2009). Actually, 

a study Tai Long attempts to find out the similarities and dissimilarities or regarding 

objects. Here the endeavor is to discover the similarities and dissimilarities of Tai Long 

morphology. Therefore, this study is an analytical study. It will analyze the Tai Long in 

morphology. Overall, through the study of morphological each word-classes and word-

formation of the results here detail a clearer how Tai Long in respect to high-frequency 

word structure markers, but also highlight factors pertinent to each language’s 

historical development, as well as provide a context and questions for further research. 

The main focus of this study includes: word classes, word formation some important 

words indicate Tai Long close relationship. However, this research work will be 

guideline significant for further study Tai Long, how the words of history Tai Long.  

It could be very important to productively continue the study of Tai Long language 

and Tai Long origin words. Therefore, the researcher will try to examine and focus on 

Tai Long dialect spoken at Kat Thai in Shan state of Myanmar. Scientifically, because 

this topic has never been studied by anyone before. Therefore, the researcher hopes 

this study will be beneficial for linguistic field of Tai Long studies as well.  

Objectives of the Research  

 1. To Study the word classes of Tai Long in Kat Thai. 

 2. To Study the Word-formation of Tai Long in Kat Thai. 

Research Methodology 

 This is a documentary research to describe the methods of research study 

in Tai Long. The researcher of study Tai Long morphology from the modern usage Tai 

Long, English Books such as; books, academic books, Shan Dictionary, thesis, 

documentary, article, library, online research and the research will study from 

informants' native speakers for 12 persons. The documentary Tai Long dialect data has 

use for interviewing qualitative methods linguistics. The methodology is explained by 

data collection and data analysis procedures undertaken by this thesis. With 

consideration research method, it is predominately related to the linguistic data 
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obtained by observation. The procedures used in gathering the data, in this study will 

be portrayed into five major parts as follows: To prepare the research including to 

research works, books, documents, and online in Shan language, concern with 

morphology of Tai Long. To study documentary research including focusing on  

the nature of language complex of classifiers that has been spoken and the word usage 

of Tai Long in province base the situation. The current research is qualitative research 

and of persons key information. Thus, the way of data collection mainly emphasized 

on the result of making a survey of persons key information. designing questionnaire, 

interviewing people, participants. Very stage of data collection is performed step by 

step make things easier and useful to value the study. 

 1. Population and Key Information 

 The interview researcher selects 12 persons who are current in kat Thai in 

Keng Tung as key information of the study by Professor. of lecturer 2 persons, Assistants 

of lecturer 3 persons, the teacher of School 3 persons, the abbot of Monastery 4 

persons. The in-depth interview is well structured on the nature of language complex 

of Tai spoken and to study the word usage of Tai in treat province. Moreover,  

the needed information is collected from the secondary sources like books, journals, 

newspaper, research works and documents related. 

 2. Research Tools  
 Researcher aims to interview people that are directly related to this research 

study namely; How to learning of Tai Long, the most wanted Tai language skill, the 

most used Tai skill status, etc. by understand of pronunciation comprehension, wording 

comprehension. On textbooks and teaching aids headlines of Tai languages. 

 3. Data Collection 
 The collected by the researcher from the modern usage in Tai books, 

academic books, Tai Dictionary New format, students favourite dictionary (English to 

Tai), thesis, documentary, article and journals. It's also mostly concerned during 

amount of Tai language. The total data had to be written down to find out the original 

language and pronunciation as following the transliteration which is concentrated on 

Tai. Then, all items were classification in each type of Tai in the appendix. After that, 

amount of Tai samplings from spoken in Tai language expected noun and proper 



955 

names would be analyzed to figure out the conditional potency of usage. However, 

the transliterations in those words would be indicated as the possible coinage from 

dictionaries and discussed the result. 

 4. Data Analysis 
 Data analysis of the research study was shown and discussed with 

illustrations. The frequency of occurrence of each type and pronunciation was applied 

in percentage and presented. It can be describing as follows: All of Tai were classified 

in types of Tai. Each type of Tai was analyzed based on the guideline of review of 

literature. Amounts of items from each type were chosen and presented as instance. The data 

were summarized, discussed the results and suggested recommendations in  

the chapter V. The origins and pronunciation of both Tai of total data went after theirs 

types were presented in tables in the appendices. 

Results of the Research 

 The study of Tai Long was collected by the researcher from the modern 

usage in Shan, English books, academic books, dictionary format (Shan & Thai, Shan & 

English, English & Shan, thesis, documentary, article, library, online and interview.  

The total data had to be written down to find out the original language and 

pronunciation as the following transliteration which is concentrated on Tai Long. Data 

and related information were collected from the interview and used sound recorded, 

in-depth interviews were carried out in a relaxed manner, in a private setting.  

The morphology was classified in types of word-classes and word-formation. Each type 

of Tai Long was analyzed based on the guideline of review of literature. The study 

refers to interview five people who were born at Keng Tung in Shan state union of 

Myanmar. To study the part of speech and particle and finding key informants' 

interview about Tai Long as concerned in morphology. To give key-Informants in 

interview, the researcher went back to Shan state, union of Myanmar for two weeks, 

the researcher take notebook and note our conversations.  

 1) Who give the key-informants of data and information must have more 

knowledge and experience in text books. 2) Who give the key-informants of data and 

information and can speak, read, and write perfectly and know well about Tai Long 
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language. 3) Key-informants explained about Tai Long similarity pronounced by dividing 

the words concerned part of speech and particle as follows: Noun, pronoun, adjectives, 

verbs, adverbs, preposition, conjunction, interjection, particles. 

Conclusion and Discussion 

 As mentioned above, the key objective of the study is to discover Tai Long 

of morphology. The researcher had collected books, Shan book, Thai book, Thesis, 

documents, online research and interview Tai Long people in Shan state Keng Tung. 

The study shows, there are word formation methods done with nominalization, 

compounding, reduplication and expressive. There methods are the characteristics of 

the Tai Long in forming new word. Besides has the small difference of monomorphemic 

and polymorphemic, compound word, and apart of speech. Tai Long have more similar 

words. Especially the words related to a part of speech and words, the researcher 

hopes to fine some initial consonants and tones which define the characteristics of Tai 

Long mentioned in Hypothesis. By viewing the whole research, it found that there are 

a few minor differences. Generally, there are many words similar of Tai Long. 

 The research was found that, to develop the knowledge of study about Tai Long 

in morphological. nowadays the young generations study mor about language but some of 

the words of Tai Long similarity in words. So, research can help for young generation to study 

about Tai Long. The previous studies, the researcher hopes to fine some initial 

consonants and tones which define the part of speech in Tai Long as mentioned by 

reviewing the whole research, it found that there are a few minors such as; the syllabic 

/m/ is found both in Tai Long in book, document, library, but the syllabic /m/ is  

a reduction form of /Ɂam2/ ‘not’. The phoneme /n/ at the initial position of Shan state, mostly 

they use the phoneme of /j/. therefore, the number of initial consonants of Tai Long 19. The 

tones of Tai Long the five number such as; middle, low, falling, high and rising. 

 The words in Tai Long a part of speech the examples: /ma:5/ ‘dog’ /nam3/ 

‘water’ /nə3/ ‘meat’ /si5 kheɯ5/ ‘green’ some a little bit of tone is change in dialects 

such as; /mɛɯ4/ ‘cat’ /khaɯ1/ ‘rice’ /kin5/’ ‘to eat’ /hen4/ ‘to learn’ /nɔn4/ ‘to sleep’ /len1/ 

‘to play’ /taŋ4 nɔk1/ ‘outside’. The polysyllabic forms /luk1 sɯk4/ ‘the meaning soldier 

some another Tai Long use the word of /sɯk4 ha:n5/ or /kon4 sɯk4/. Each past of Tai 
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Long used the name of soldier belong to place. Some particle words that Tai long people in 

Keng Tung saying /lɛ1 /nɔ1/ and /la:1/ is using words, as researcher had studied from  

the books, and documents for the well-known Tai Long word /lɛ1/ the more they are 

using such as; /ka:2 lɛ1/ ‘to go’ /kin5 lɛ1/ ‘to eat’ /nɔn4 lɛ1/ ‘to sleep’ /ma:4 lɛ1/ ‘to come’. 

So, it’s much appropriated for Tai Long people to Know word in dialects.  Depend on 

about thesis by Aggasena Lengtai “Shan phonology and morphology”. A Dissertation 

of Master Arts in Linguistic Studies. Graduate School: Mahidol University 2009. Kittisara 

“A Comparative Study of Shan and Standard Thai Morphology”. A Dissertation of Master 

Arts in Linguistic Studies. Graduate School Mahachulalongkornrajavidayalaya University 2018. 

Agganyana, “A Morphological Study of Tai language Spoken in Loilem Province in Shan State of 

Myanmar” Graduate School Mahachulalongkornrajavidayalaya University 2018. pannasiri 

Saipon Dr. Dhammacariya “English grammar”. And Naw Murng Kham “The way of 

English grammar in Tai” of The Tai Long lecturer.  

Suggestions 

 As this research is the study of Tai Long of morphological system in Shan 

state union of Myanmar. Therefore, the morphology of word-classes, word-formation, 

which deals with full characteristics of the Tai Long is worth to study. To encourage 

students and the persons who study about Tai Long. To arrange more words for 

students those who study about Tai Long. To conduct the research of words and 

similarly in Tai Long is very useful in study Tai Long. Therefore, a modern writing is 

interesting to study.  
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Abstract 

The objectives of this qualitative research are to 1)  study the history and 

meaning of loanwords in the Bengali language, 2)  study the adoption of loanwords in 

the Bengali language from the linguistics point of view, and 3) study the characteristics 

of loanwords and their impacts on both ancient and modern Bengali language and 

literature. Mainstream sources regarding loanwords in Bengali language were gathered 

from textbooks, and scholarly academic works such as thesis’ s, academic journal, 

webpage, dictionaries.  The methodology section of this research work includes 

research design, data collection, data analysis, and results of the research. 

This research analyzed loanwords in the Bengali language through a four step 

process; namely, 1)  the collected loanwords in the Bengali language from secondary 

sources were transcribed in International Phonetic Alphabet ( IPA) , 2)  the collected 

loanwords were analyzed through the three perspectives; namely, ( i)  phonological 

analysis, (ii) morphological analysis, and (iii) semantic analysis, 3) the effective influence 

of three languages (Persian, Arabic, and English loanwords) in the Bengali language and 

literature, 4)  analyzed the characteristics of English words through the five modern 

Bengali narratives and short stories to identify the impact of English loanwords in 

modern Bengali language and literature as well as their influences on modern Bengali 

culture and lifestyle. 
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The results of the research were found:  1)  the existence of loanwords in 

Bengali language from 12 languages belong to 6 origins, 2)  the meaning of loanwords 

existing in Bengali language and transcribed them in IPA form, 3)  the phonological 

changes occurred in every language during borrowing words from another language,  

4) the morphological changes occurred in Perso-Arabic, English, Portuguese and Hindi, 

but by the morphological characteristics, existing loanwords in Bengali lexicons with 

numerous grammatical forms; noun, adjective, verb, conjunction, and interjection,  

5)  the semantic changes of loanwords in Bengali language retained intact meaning in 

all languages except Persian, Arabic and English as well as other semantic changes 

occurred different meaning, expansion, and contraction in the case of Persian, Arabic 

and English loanwords, 6)  The impacts of Persian and Arabic words and elements on 

the Bengali language and literature were basically influenced on Bengali culture and religion, and 

English were mostly influenced in modern lifestyle; western culture and lifestyle. 

Keywords: Loanwords, Bengali Language, Literature, Linguistic Borrowing, and Impact. 

Introduction 

Bengali language belongs to a family of the easternmost branch, so called 

Aryan or Indo-Iranian, of the Indo-European languages. The Bengali language is one of 

the most progressive and quickly enriched languages.  It grew in expression through  

a process of evolution from various other languages, incorporating countless words on 

loan. This study is significant to explore and analyze the existing loanwords in Bengali language. 

This study will bring to a light more comprehensive understanding of loanwords in Bengali 

language as well as their impacts on the Bengali language and literature. 

Loanword or borrowing word is one of the processes to develop  

the language.  With the long- distance of the phase of language, an infinite number of 

foreign words entered in Bengali language from foreign languages that is called 

loanwords. Generally, “Loanword” refers to a word adopted and incorporated directly 

or through linguistic changes the Bengali language from any other language ( Suniti 

Kumar, 1926:  213) .  A great number of loanwords entered into the Bengali language 

from Persian, Turkey, Arabic, English, French, Dutch, German, Portuguese, Hindi, 
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Gujarati, Malayalam, Tamil, Telegu, Chinese, and Japanese and so forth.  However, 

among them, the three languages; English, Arabic and Persian, have played a significant 

role to increase and nourish the Bengali vocabulary and remaining other loanwords 

entered into the Bengali language through these three languages.  They strongly 

impacted the Bengali language have no doubt.  Among foreign languages, Persian 

loanwords and their impacts is strongest rather than other foreign languages. 

Additionally, Arabic and Turkish elements entered through Persian language 

(Hemalatha Nagarajan, 2014: 41-64). Alternatively, it is very arduous to precisely explain 

the impact of English language in Bengali language because still its influence felt in 

Bengali language, and also continuously nourishes and increases from middle Bengali 

period ( 18th century)  till Modern Bengali period ( 1800- present) .  Through English 

language, French, Portuguese, Dutch, Chinese and Japanese words entered into  

the Bengali language. Some words rooted from modern Indian languages such as Hindi, 

Gujarati, Malayalam.  In addition, apart from these, Tamil and Telegu words from 

Dravidian branch also entered into Bengali language. 

This research identified the loanwords in Bengali language and analyzed 

them from a linguistic perspective based on their origins as well as their impacts on 

the Bengali language and literature.  This research was analyzed loanwords in four 

processes.  Firstly, the collected loanwords in Bengali language from different sources 

were transcribed in the IPA form.  Secondly, the collected loanwords were analyzed 

through the three perspectives; namely, ( I)  phonological analysis, ( II)  morphological 

analysis, and ( III)  semantic analysis.  Thirdly, it explored the effective influence of 

Persian, Arabic, and English loanwords in the Bengali language and literature along with 

their historical background.  Fourthly, this research selected five modern Bengali 

narratives and short stories and analyzed the characteristics of English words through 

these modern Bengali narratives and short stories to identify the impact of English 

loanwords assimilation in modern Bengali language and literature as well as their 

influences on modern Bengali culture and lifestyle. 
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Objectives of the Research 

1. To study the meaning of loanwords in Bengali language.  

2.  To study the adoption of loanwords in the Bengali language and its 

analysis on the linguistics standpoints. 

3.  To study the characteristics of loanwords and their impacts on both 

ancient and modern Bengali language and literature. 

Research Methodology 

1. Research Design 

This research methodology was aim to study to identify the loanwords that 

exist in Bengali language and linguistically analyze their origins and their impacts on 

the Bengali language and literature, was applied the qualitative approach through two 

steps; data collection, data analysis.  

2. Data Collection 

The data was collected through two process; firstly, the researcher reviewed 

the literature which done on the loanwords in Bengali language, and the concerned 

topic. Secondly, the researcher collected the data from scholarly academic works such 

as thesis’ s, academic journal, webpage, dictionaries ( Bengali to Bengali dictionary, 

English, Perso-Arabic dictionary, and so forth) and related documentaries. Words have been 

collected from the sources in different languages; namely, Arabic, Persian, Turkish, Portuguese, 

English, Dutch, French, Hindi, Gujarati, Malayalam, Chinese, and Japanese. 

3. Data Analysis 

The data were mainly analyzed through four procedures.  Firstly,  

the collected loanwords in Bengali language from different sources were transcribed 

in IPA form.  Secondly, the collected loanwords were analyzed through the three 

perspectives; namely, (i) phonological analysis, (ii) morphological analysis, (iii) semantic 

analysis. Thirdly, the effective influence of three languages (Persian, Arabic and English 

loanwords)  in Bengali language and literature explored along with their historical 

background. Fourthly, this research analyzed the characteristics of English words in five 

modern Bengali narratives and short stories to identify the impact of English loanwords 
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in modern Bengali language and literature as well as their influences on modern 

Bengali culture and lifestyle. 

Results of the Research 

Findings are presented in response to the research questions as follow. 

1. Findings one: What does the meaning of loanwords existing in Bengali language? 

The existence of loanwords in Bengali language are from 12 languages, 

belong to 6 origins and transcribed them in IPA form with the meaning in English.  

For instance, Arabic word ‘kilʕa’ , IPA in Bengali ‘kella’  and its meaning in English is 

castle and English word ‘school’ is ‘iskul’ in Bengali IPA, ‘college’ as kɔlɪɉ. 

2. Findings two: How does the phonological change occur in every language 

while borrowing words from another language? 

The phonological changes occurred in every language during borrowing 

words from foreign origins.  For instance, Perso- Arabic loanwords phonologically 

entered into Bengali language with the changes through the 11 processes: assimilation, 

anapticsis, aphesis, syncope, vowel harmony, nasalization, final consonant elision, 

middle consonant elision, middle consonant insertion, final consonant insertion, final 

vowel insertion.  The 8 phonological processes gone through in English loanwords; 

namely, final vowel insertion, syncope, initial consonant elision, enapticsis, partial 

phonological change, metathesis, prothesis, substitution; the 4 phonological processes 

in Portuguese are dissimilation, substitution, final consonant elision and final vowel 

elision. In the case of Dutch loanwords, the 2 phonological processes are initial vowel 

insertion and substitution.  Regarding French, the phonological processes are final 

vowel insertion, final vowel elision and nasalization.  The 5 phonological processes 

took place in Hindi are final consonant elision, final vowel insertion, syncope, middle 

consonant elision, final vowel elision, but in Gujarati elements where this research 

found no notable phonological changes in Bengali language. The phonological change 

of Malayalam loanwords is no notable in Bengali language except few vowel sound /ɔ/ 

became /u/, and Chinese vowel sound /i/ turned into Bengali vowel sound /u/, Japanese 

words had to come through some certain phonological processes. 
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3. Findings three: How does morphological change occur in loanwords that 

exist within the Bengali lexicon with numerous grammatical forms? 

The morphological changes occurred in loanwords while existing in Bengali 

lexicon with various grammatical forms.  The morphological changes in Persian origins 

occurred with grammatical forms—noun, adjective and interjection. The processes of 

morphological changes— compounding, hybridization, clipping and abbreviation;  

the grammatical characteristics— noun and adjective. Morphological changes occurred 

in Portuguese words such as compounding, hybridization but Portuguese, Dutch and 

French, all the words are in noun form by the morphological characteristics.  

The morphological changes in Hindi with grammatical forms are noun, adjective and 

conjunction. Moreover, some Hindi words came through the morphological process of 

affixation and all the Gujarat words came as noun forms. However, from other origins, 

all the words of Malayalam, Chinese and Japanese came as noun form only. 

4. Findings four: What does the semantic value of the loanwords in Bengali language? 

The semantic value of the loanwords in Bengali language is considered to 

be retained intact meaning of foreign word.  For example, aʃol— origin ( Persian)  and 

true (retained intact meaning in Bengali); kæmera—camera (English), camera (Bengali); 

rest̪orã—restaurant (French) , restaurant (Bengali) ; atok—arrested (Hindi) , arrested (Bengali) ; 

hɔrt̪al—strike (Gujarat), strike (Bengali); kakat̪ua—a bird (Malayalam), a bird (Bengali).  

5.  Findings five:  In what case does semantic change of loanwords occur 

with different meanings, expansion, or contraction? 

Semantic changes occurred with different meaning, expansion, and 

contraction in the case of Persian, Arabic and English loanwords.  The process of 

semantic changes of Perso- Arabic words with different meaning, contraction and 

expansion.  For instance, different meaning:  ɔnɉam— termination ( Persian)  but 

management ( Bengali) , amir— leader ( Arabic)  but a rich man ( Bengali) ; contraction: 

okuf—being aware (Persian) and intelligence (Bengali) , ad̪ab—politeness (Arabic)  and 

salutation (Bengali); and expansion: amla—collector of taxes (Persian) and officer under 

the government (Bengali), and honda—Japanese motorbikes (Japanese) and motorbikes of 

any company (Bengali). In the case of other languages such as the meaning of Portuguese, Dutch, 
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and French, Hindi, Gujarati, Chinese, Malayalam semantically remained only intake meaning in 

Bengali language. 

6. Findings six: How and why were the loanwords influenced by Bengali culture and 

life and impact on both ancient as well as modern Bengali language and literature? 

The loanwords influenced by Bengali culture and life and modern Bengali 

language and literature due to the rule the land of Bengali by different countries’ ruler, 

businessmen, religious missionary priests and so forth.  There are various classes of 

Perso-Arabic loanwords influenced in the Bengali language. Those words took the core 

place in the Bengali language, for instance, in social manners and customs, cultural 

activities, daily activities, and in administration sectors.  Persian elements 

predominantly played an important role in the language of our law and justice. Arabic 

words or elements also plays a significant role in the domain of religion, law and 

administration.  The usage of Perso- Arabic words was applied in the middle of writing 

period by the Bengali poets.  Thus, the power of the Bengali language has been 

increased at a higher level.  Then, English words have been extensively borrowed in 

the context law and judiciary, education, medicine and health, furniture, ornaments, 

dress and fashion, foods and drinks, administration, technology, trade and commerce, 

transport, communication, religion, sports and games and so forth by the Bengali poets 

and writers.  The usage of English words is noteworthy in the writing of Bengali poets 

during the British colonization period.  Those loanwords were closely associated with 

urban life and manners and impacted on the Bengali language and literature as well 

as by the Bengali culture and lifestyle. Thus, people of Bengal were in the contact with 

several cultures, modernization of the world that later became an important part of 

the intercultural tradition. 

Conclusion and Discussion 

As mentioned above, this research has been emphasized the loanwords in 

Bengali vocabulary and analyzed from the linguistic standpoints based on their origins 

as well as their impacts on Bengali language and literature. The above analysis shows 

that a significant number of loanwords exist in Bengali vocabulary. The researcher had 

gathered the loanwords in Bengali vocabulary from books, academic researches, 
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articles, as well as dictionaries, and analyzed loanwords through the four procedures. 

Firstly, this research transcribed the gathered loanwords from different origins in Bengali 

vocabulary in International Phonetic Alphabet ( IPA)  to have a comprehensive 

understanding of pronunciations and meanings in their origins as well as in Bengali 

language.  Secondly, the collected loanwords were analyzed through the three 

perspectives; namely, ( i)  phonological analysis, ( ii)  morphological analysis, and  

( iii)  semantic analysis.  Thirdly and fourthly, this research analyzed the characteristics 

of English words through these modern Bengali narratives and short stories to identify 

the impact of English loanwords assimilation in modern Bengali language and literature 

as well as their influences on modern Bengali culture and lifestyle. 

Opinions on findings by analyzing the loanwords and their impacts 

The main aim of this study is to explore loanwords in Bengali language. After 

analyzing the research findings, the researcher was able to conclude of analyzing  

the loanwords existing in Bengali language and literature.  The results of this research 

indicated significance of loanwords in Bengali language and literature in the ways that 

cognates were understood by Bengali people.  Consequently, this research gave  

a statistically significant and comprehensive knowledge about linguistic changes of 

loanwords by phonological, morphological and semantic processes. 

This research has found that there are 12 languages from 6 origins are existing 

in Bengali language which have mostly collected from dictionaries and literatures. 

Students did not have deep understanding of loanwords and their origins of historical 

background, have no idea of meaning of loanwords.  This research focused on having 

a comprehensive understanding of pronunciations and meanings in their origins as well 

as in Bengali language.  During the analyzing the collected loanwords, the researcher 

realized that the phonological changes occurred in every language during borrowing 

words from another language.  In the case of morphological analysis, the research 

observed that the morphological changes occurred in Perso-Arabic, English, Portuguese 

and Hindi, but by the morphological characteristics, existing loanwords in Bengali 

lexicons with numerous grammatical forms; noun, adjective, verb, conjunction, and 

interjection.  In semantic analysis, the research realized about semantic value that  

the semantic changes of loanwords in Bengali language retained intact meaning in all 
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languages except Persian, Arabic and English as well as other semantic changes 

occurred different meaning, expansion, and contraction in the case of Persian, Arabic 

and English loanwords.  This research also explored how Persian, Arabic and English 

language has impacted in the Bengali language and found that the impacts of Persian 

and Arabic words and elements on the Bengali language and literature were basically 

influenced on Bengali culture and religion, and English were mostly influenced in 

modern lifestyle; western culture and lifestyle. 

Suggestions 

The further research on loanwords in Bengali language is recommended and 

if collaborated with other similar work, this can help the formation of new dictionary 

based on loanwords in Bengali language. This will help linguistic of Bengali and foreign 

languages to give broader and better perspective in this lexicography development 

and analysis.  

This study was restricted to the loanwords collected from books, scholarly 

researches, academic articles, Bengali dictionary, Persian Dictionary, English Dictionary 

as well as some selected narratives and short stories.  This study is collected  

the loanwords from Bengali dictionary, literature but this study could not able to cover 

all the points of linguistic borrowing of loanwords in Bengali language as number of 

loanwords mentioned by the linguists.  To the worthy investigation in this field 

demanding many more research studies especially in the cultural, behavioral, 

sociolinguistic point of view.  Therefore, the researcher would like to suggest  

the following needed for further study; 

1) Perso-Arabic or English loanwords in Bengali language: Impacts, attitudes 

and usage. 

2) A study of linguistic changes of English loanwords in Bengali language. 

3) Linguistic borrowing: A cross-culture study of English-Bengali, Perso-Arabic-

Bengali loanwords. 

4) A study of the collection of English loanwords in Bengali literature, poetry. 

5)  An investigation of the use of loanwords in local newspapers, modern 

literature, poetry and proverb. 
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6) An investigation on the Impact of loanwords in the teaching of high school 

in Chittagong district. 

7) The impact of English words dominance on modern Bengali literature. 

8)  Sociolinguistic aspect of the use of English, Perso- Arabic loanwords in 

Bengali language. 

9) A survey on loanwords in Bengali language and their role in the reflection 

of cultural values and religious values. 
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Abstract 

The aim of this study was:  1)  to study the phonological system of Bengali 

language.  2)  to study the phonological system of English language 3)  to compare 

phonological system of the English and Bengali sounds.  This research designe was 

qualitative methods for complied data analysis. Population focused comparative study 

of English and Bengali Phonology and Pedagogical recommendation in Bengali 

language.  The populations of the study focused on literatures and previous works of 

comparative study of English and Bengali phonology and some possible pedagogical 

recommendation in Bengali language.  Data collection was tried well prepared on the 

selected research topic, journal articles, research papers, report, books, websites and 

government and non- government publications.  Data analysis has been lead to a 

comprehensive understanding of the comparative and contrasting study of English and 

Bengali phonology and some pedagogical recommendation.  

The finding of research result found that 1) An English short vowel becomes 

a long one:  /e/ ~ /eː/ . 2)  Some diphthongs become monophthongs or lengthened 

monophthongs: /əɩ/ ~ /oː/ and /eɩ/ ~ /eː/. 3) Diphthongs /eι/ and /əu/ of BRP are replaced 

by monophthongs /e:/ and /o/. 4) central vowels /ʌ/ in words like bus, cut, hut is made 

more lax and open, and the result is almost like an /a/ like bas, kat, hat. 5) The BRP /з:/ 

in word like bird, girl, etc.  are transformed into lax /a/ and /bard/ and /garl/ .  Bengali 
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speakers tend to substitute some un- aspirated English consonants with aspirated 

sounds.  6)  Some labio- dental fricatives become bilabial plosive or bilabial aspirated 

plosive: /f/ ~ / p/, /f/ ~ /pʰ/, /v/ ~ /b/ and /v/ ~ / bʰ/ 7) An alveolar fricative becomes a 

palato- alveolar fricative:  / s/  ~ / ʃ/ .  8)  A voiced palatal plosive becomes  

a voiced palato-alveolar affricate or vice versa: /z/ ~ /ʤ/ and /ʤ/ ~/z/. 9) A dental fricative 

becomes a dental plosive: /θ/ ~ /t/. 10) An alveolar plosive becomes an alveo-retroflex 

plosive:  /d/~ /t/ . Finally, the research findings could contribute to develop learning 

process in English language of the Bengali learners (L2).  

Keywords: Comparative, English and Bengali Phonology, Pedagogical Recommendation. 

Introduction 

Language is a norm of nurturing and developing culture and establishing 

human relations. It has a particular form, content, style within the phonetic, syntactic, 

and semantic features as social interaction. Bengali is one of the major Indic (or Indo-

Aryan)  language and of similar linguistic lineage as English and other Indo- European 

languages are spoken by over 175 million people in Bangladesh and the Indian states 

of West Bengal, Tripura, and South Assam (Dasgupta 2003:  352; Lewis 2009) .  On the 

other hand, English language, Germanic language of the Indo-European language family 

that's closely associated with Frisian, German, and Dutch (in Belgium known as Flemish) 

languages.  English originated in England and is that the dominant language of the 

United States, the United Kingdom, Canada, Australia, Ireland, New-Zealand, and varied 

island nations within the Caribbean Sea and the Pacific ( potter, Simeon.  “ English 

Language” . Encyclopedia Britannica, Encyclopedia Britannica, Inc. , 1945, 

www.britannica.com/topic/English-language).  

Phonology could be a central part of the linguistics.  It’ s regarding patterns 

of sound system, and deal with the way in which sounds behave in languages. 

According to Merriam Webster dictionary, “Phonology is the science of speech sounds 

including especially the history and theory of sound changes in a language or in two 

or more related languages ( Merriam Webster dictionary) .  In order to understand 

phonology, one must have a grasp of the basic concepts of Phonetics, the study of 
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the inventory of all speech sounds which humans are capable of producing. The term 

speech sound has been used advisedly since not all noises which we are capable of 

producing with our vocal apparatus are employed in speech: we can all snore; we can 

all cough and hiccup; we can all sneeze and we can all gnash our teeth. However, this 

research project will provide an overview of Bengali phonology and English phonology 

and also provide a comparative and contrasting analysis between the phonological 

systems of Bangla and English.  Moreover, it will provide some possible suggestions or 

recommendations for Bengali learners for overcoming the phonetic and phonological 

problems and ensuring the smooth and maximal learning of EFL pronunciation of 

Bengali learners (L2). 

Objectives of the Research 

The aim of this research is: 

1. To study phonological system of Bengali. 

2. To study phonology system of English. 

3. To compare phonological system of the English and Bengali sounds. 

Research Methodology 

This research designed was qualitative methods for complied data analysis. 

Population focused comparative study of English and Bengali Phonology and 

Pedagogical recommendation in Bengali language.  The populations of the study 

comparative study of English and Bengali Phonology:  Some Possible Pedagogical 

Recommendation. it focused on literatures and previous works of Comparative Study of 

English and Bengali Phonology. This research was compiled data analysis. It was well prepared 

on the selected research topic, journal articles, research papers, report, books, websites and 

government and non-government publications.  

Minimal Pairs Word Meaning 

rues (ruz) to feel sorrow or regret 

rouge (ruʒ) a kind of cosmetics 

composer (kəəmpəəʊzəər) a person who composes 

composure (kəəmpəəʊʒəər) calmness 
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Phonemes Words 

/p/ pan 

/t/ top 

/k/ car 

/pʰ/ spin 

/tʰ/ stop 

/kʰ/ scar 

With the help of selected words and I tried to provide a clear explanation 

of some possible pedagogical approaches to facilitate Bengali learners for acquisition 

of English pronunciation. 

Results of the Research 

The results of the research paper which well-prepared from the selected research 

topic, journal articles, research papers, report, books, websites and government and non-

government publications. This chapter divided into three parts: 

1. The Similarity and Dissimilarity between English and Bengali Sounds 

The Rabindranath Tagore who was the first noble laurate had early success 

as a writer in his native Bangla. He used English loan-words in his literature. In order to 

make this study comprehensible it necessary to make a systematic comparison of  

the sounds system of English with that of Bengali.  However, the fact of the adapted 

loan-words is that borrowing language is subject to phonological changes.  Generally, 

the foreign sounds are substituted by the most nearly related sounds of the native 

tongue of speakers, hence the contrastive analysis of the sound systems of the two 

languages will give everyone grounds for predicting which sounds speakers will be 

likely to substitute in each given case. In the connection, it is to be remembered that 

all people using the same language do not speak in exactly the same way. Many speak 

dialects of various kinds, and a language therefore, has not one, but different bases of 

articulation. Thus, in England one can distinguish a northern English group, a southern 

English group, a Scotch group, a Welsh group, and so on similarly, in Bengal, different 

dialect groups, e.g. western, north-central, northern, and eastern (with a south-eastern 
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sub-group) were found. But in both countries a standard speech has been evolved in 

the course of time.  In England, southern English is spoken by educated speakers is 

accepted as standard speech, which is universally known as R. P.  ( Received 

Pronunciation)  and in Bengal, the speech of educated Calcutta people is taken as 

standard. According to Dr S.K. Chatterji, “like Southern English in Britain, this dialect is 

at present the dominant one, both in life and literature.  It is understood all over  

the country!  it has already become the speech of the educated people everywhere, 

modified, no doubt, by local pronunciation and intonation in varying degrees;  

the literary language has been profoundly influenced by it, so much that present day 

literary Bengali is often nothing but the Calcutta colloquial, with only a few archaic 

inflections for the verb; it is freely used in literature, especially in poetry, drama, and 

fiction, and there is a strong body of writers who advocate the suppression of the old 

literary language by this living and vigorous form of spoken Bengali”(Chatterji S.k: 1980: 

1- 2) .  In most of the writings of Rabindranath, this standard Bengali speech has been 

represented orthographically, and it is quite natural that the sound system of the same 

speech has been followed in representing the English loanwords as well, in his 

literature.  In order to find out the nature of phonetic substitutions in the loan-words, 

it is, therefore, necessary to make a contrastive study of the sound systems of English 

R.P. and the standard Bengali speech.  

English and Bangla have their distinct phonemic systems.  They differ 

considerably in terms of phonemic inventory and their pronunciation.  There are 11 

vowels in Bangla-  a,  ā,  I, ī, u, ū, ɾ̩.  There are 35 consonant but they are arranged in  

a sequence or Barga according to their place of articulation.  On the other hand,  

In English there are 20 vowel phonemes among them 12 are pure vowels and 8 are 

compound vowels and they have different place of articulation and they are not in  

a sequence like Bangla language. The chart was prepared by Daniel Jones English and 

Bengali pure vowels has given bellow: 
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English R.P. Standard Bengali 

Front Central Back Front Central Back 

Close 

 i: 
I 
e 
 

 
 

əː 

u: 
u 
o 

   i: I 
   i 
   e: e 

 
 

    u: u 
    u 
    o: o 

Half-close 
 
ɛ 

 
ə 

 
o: 

 
   e 

 
(ʌ) 

 
    o 

Half-open 

 
æ 

 
ʌ 

 
o 

 
   æ 
   æ: æ                  

 
 

   
    əː 
    ə 
 

Open 
 

ɑ 
 
 

 
a 

 
 

 
 

 
    a a: ǎ 

This chart shows that the systems of English and Bengali pure vowels are 

almost similar, so far as the front and back vowels are concerned.  The slight 

discrepancies in these areas are: 

1. The Bengali vowels [i:], [i], [e], [æ], [u:], and [u] are somewhat lower than 

their English counterparts.  

2.  In Bengali, the tongue positions of the nasalized vowels are the same as 

their long counterparts. 

3. English has three vowels in the lower front region between half open and 

open areas, but Bengali has different varieties of only one vowel, e.g. æ 

A consonant can be defined as a voiced or voiceless sound in the production 

of which there is an obstruction at some point in the mouth resulting in a complete 

temporary closure before release, or a narrowing sufficient to cause an audible friction. 

We can see in the chart voiced and voiceless bilabial alveolar and velar plosives, 

English also has one glottal plosive /ʔ/, which Bangla does not have. English has more 

fricatives than plosives.  English distinguishes between voiced and voiceless labio-

dental and dental fricatives (/f/, /v/, /θ/, /ð/), which are absent in the Bangla language. As 

can be seen in the chart above, English voiced and voiceless fricatives are in contrastive 

distribution with each other, and this feature could be different from the phonemic 
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inventory of many other languages such as Bangla that does not have any voiced 

fricative. English also has two palate-alveolar affricates (/tʃ/and /dʒ/), which are termed 

as ‘complex consonants,’  as they ‘begin as plosives and end as fricatives.  As can be 

seen in the chart, English has the approximants: /j/, /ɹ/, /w/, and /ʍ/. In the pronunciation 

of these approximants, the articulators come very close to each other, but there is no touch or 

contact between them to produce a complete consonant like plosive or fricative 

( Roach. P: 2000: 48)  Such approximants might not be common in other languages of  

the world such as in Bangla that has no approximants in its phonemic inventory.   

A Diphthong and a vowel sequences' or 'vowel conjuncts is a type of vowel 

sound that is made up of a combination of two single vowel sounds but within the 

same syllable.  While producing these sounds, the tongue begins in  

the position for a certain vowel and moves in the direction of another.  Nevertheless, 

a diphthongal sound makes only one syllable.   Whenever the combination of two 

vowels is not monosyllabic, the sound is not a diphthong, but a vowel sequence or a 

vowel conjunct.  In English there are only nine Diphthongs any other vowel sequence 

is pronounced and treated as two syllables. In Bengali the two letters, e.g. [oi] and [ɔu] 

are known as diphthongs, but there are at least 25 such sounds in Bengali some of 

them are regular diphthongs and are used as such either in normal speech or in the speech 

of sufficient rapidity.  Some of them however, are irregular, in normal speech they are 

pronounced as two syllables, but are diphthongized in quick and careless speech. 

2. English Linguistic problems of Bengali Speaking Learners 

Foreign acquisition happens within the formal state of affairs of a room, and 

also the learner has hardly any access to the target language on the far side the room 

door ( Brown, E:  2001) .  However, the Bengali learners frequently encounter different 

phonetics and Phonological problems which are hindering learners learning and also 

making obstacles from acquiring expected general proficiency within the teaching of 

the pronunciation of English as a foreign language ( EFL) .  Since English may be a non-

phonetic language and there's no matched correspondence between the graphemes 

( the letters of the alphabet)  and therefore the sounds really created and complete, 

at the phonetic and descriptive linguistics level, the Bengali speaking EFL learner 

typically faces difficulties in, firstly, 'speech production' encompassing that articulator 
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(s) to use a way to pronounce that linguistic unit and the way to pattern speech sounds 

to convey that means and, secondly, in 'speech perception' covering a way to receive that speech 

sound (s) to understand that means. it's ordinarily found within the elementary learner that he/she 

endeavors to be told pronunciations of words by gazing their spellings, and consequently learns 

mispronunciations of the many of them, as an example, adjective, adjustment, future, knee, 

knowledge, lamb, comb, lieutenant, calm, palm, pneumonia, psychology, Wednesday, etc.  

This chiefly happens thanks to faults in teaching, indifference of the teacher to however the learner 

learns pronunciations of inauspicious words/ expressions and therefore the teacher's lack of 

coaching. allow us to currently establish the issues that the Bengali speaking EFL learner confronts 

at the phonetic and descriptive linguistics level and make a case for the causes of the issues 

beneath some sub-headings.  

  3. Possible Pedagogical Approaches to Facilitate Bengali Learners Acquisition of 

English Pronunciation 

According to the researcher GM Abu Taher suggested that, for overcoming 

the problems of pronunciation for Bengali speaker: 

1. Students should get exposure to the correct pronunciation, so the teacher should 

be careful while pronouncing words.  

2. Audiovisual aids should be used. 

3. The speaking opportunity should be given to students. 

When learner learn to spell they should be taught correct pronunciation 

simultaneously. 

1. A specific course on English pronunciation with sufficient sessions can be offered. 

2. IPA chart should be arranged. 

3. The teacher should organize a workshop or a particular class on teaching 

English pronunciation. 

Finally, teachers should be more efficient in pronunciation, and thus they 

will be able to correct their student's English accent (Taher Abu GM: 2019 :pp. 10-16). 

However, here is some possible methods we can apply some to Bengali leaners to 

acquire English pronunciation. 

Possible Method 1: English fricatives such as /f/, /v/, /θ/, /ð/, /z/, and /ʒ/, teachers 

can explain learners how these phonemes are pronounced correctly.  For instance, 
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teachers can explain that the upper teeth should be in touch with lower lip in 

pronouncing /f/ and /v/ ( explaining that the lips should not be pressed together as in 

Bangla /pʰ/ and /bʱ/ ) .  Teachers can play a vital role-models in this case, as they can 

model the correct pronunciations of those phonemes to learners; if possible, learners 

should also be exposed to native speakers pronouncing those sounds so that they can 

build up the accurate mental models of those sounds. Teachers can show to learners 

the differences in articulation between, for example, /f/ and / pʰ/, /v/ and /bʱ/, /θ/ and / 

tʱ/, /ð/ and /d/, /z/ and /ɟ/, and /ʒ/ and /ɟ/. However, such this differences in articulators 

could help learners perceive how those Bangla and English phonemes, which sound 

similar ( but are actually different) , are pronounced differently.  Thus, such “ explicit 

instruction” of the pronunciation of nonnative sounds could help, as learners need to 

spend their effort to acquire those sounds (Bradlow, AR: 2008: p287).  

Possible Method 2: To make understand the beginner or intermediate level 

learners master the rules of aspiration, teachers can introduce them to  

the following English sounds: [p], [t], [k], [pʰ], [tʰ], [kʰ]. After that, teachers can prepare a 

list of example words ( possibly accompanied with images)  with  

the phonemes /p/, /t/, and /k/ at different positions of words (initial, medial, and final), 

and they can show learners which of the above-mentioned six sounds should occur 

when, for instance: /p/ - pan, /t/ - top, /k/ - car.  

Possible Method 3:  Stress can be taught as a property of individual words 

for the young learners, and thus, learners would able to learn to pronounce English 

words with the correct stress pattern at the same time they are learning the meanings 

and use of those words.  Many learners can practice speaking English words with the 

correct stress pattern, the better their accent will be, as after puberty, adults have to 

learn a foreign language ‘through a conscious and labored effort’(Gass, S M, & Selinker: 

2008:  p208) .  Computer- based technologies and videos can also be used to help 

learners perceive the pitch contour or stress patterns of English speech because ‘visual 

display of a pitch contour’  can more effectively facilitate learners’  production of 

English accent than ‘ auditory- only input’ .  Therefore, to get visualization of the pitch 

contour of learners own speech (words/ sentences or longer discourse) , computer 

software could be help effectively and furthermore, it can help both learners and 
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teachers assess how their accents approximated to that of a native speaker, and then, 

teachers can provide learners with necessary feedback to improve their perception and 

production of stress patterns of English .Such visual input can also help learners improve their 

use of stress and intonation patterns in longer discourse, as in natural contexts, more often they 

have to produce connected speech than isolated words/sentences.  

Conclusion and Discussion 

This study attempted to investigate out the similarity and difference of English and 

Bengali phonology and moreover, it tried to provide a clear and comprehensive some 

possible pedagogical suggestions for Bengali learners (l2) to overcome the phonological 

problems and ensuring the smooth and maximal learning of EFL pronunciation of 

Bengali learners (l2). Phonetics and phonology are the main parts of direct L1 influence 

on the pronunciation of target language.  There are mostly differences in the pattern 

of English and Bengali phonology but at the same time, we can find similarity of sound 

pattern.  For example, English has labiodental sounds like /f/ and /v/ whereas Bengali 

has the bilabial stops /pʰ/ and /bʰ/ . The comparative and contrastive analysis of the 

target language learner’ s native language can greatly facilitate second language 

acquisition. English has some specific phonemes which are strongly influenced by local 

varieties of Bangladesh such as, 

1. An English short vowel becomes a long one: /e/ ~ /eː/ 

2. Some diphthongs become monophthongs or lengthened monophthongs: /əɩ/ ~ 

/o /ː and /eɩ/ ~ /e /ː 

3. Diphthongs /eι/ and /əu/ of BRP are replaced by monophthongs /e:/ and /o/ 

4. central vowels /ʌ/ in words like bus, cut, hut is made more lax and open, 

and the result is almost like an /a/ like bas, kat, hat. 

5.  The BRP /з: / in word like bird, girl, etc.  are transformed into lax /a/ and 

/ bard/  and / garl/ .  Bengali speakers tend to substitute some un- aspirated English 

consonants with aspirated sounds. 
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6. Some labio-dental fricatives become bilabial plosive or bilabial aspirated 

plosive: /f/ ~ / p/, /f/ ~ /pʰ/, /v/ ~ /b/ and /v/ ~ /bʰ/ 

7. An alveolar fricative becomes a palato-alveolar fricative: /s/ ~ /ʃ/ 

8.  A voiced palatal plosive becomes a voiced palato- alveolar affricate or 

vice versa: /z/ ~ /ʤ/ and /ʤ/ ~/z/ 

9. A dental fricative becomes a dental plosive: /θ / ~ /t / 

10. An alveolar plosive becomes an alveo-retroflex plosive: /d / ~ /t /. 

Thus, it is clear evidence that the Bengali learners have many problems in 

pronouncing English and probably L1 interference is one of the crucial facts ( Banu, R: 

2000: pp64-65). It is also observed that Bengali speakers tend to substitute some un-

aspirated English consonants with aspirated sound.  Overall, this research outlines the 

link that lead to the root of create problems for Bengali learners to acquire English 

pronunciation.  There are three main roots identified of this research first one, differences 

between Bangla and English phonology, second one, the mother tongue interference and third 

one, inadequate teaching processing of EFL pronouncing could create problems for Bengali 

learners of English as an L2.  

Suggestions 

Concerning this study, the following suggestions are made for further research: 

1.  This research study will immensely help to the future researchers to get 

the proper knowledge of English and Bengali phonology. As I observed there is no enough 

research of comparative study between English and Bengali phonology.  

2.  This research study will help to students and other researchers to do continue 

further research on Phonology of English and Bengali especially, pedagogical issue. 
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Abstract 

The purpose of this research is to explore the comparative study of Bengali 

Language and Chittagonian Dialect Phonology.  The objectives of the study were 

classified into three parts as the following; ( 1)  To study Vowels of both Bengali 

Language and Chittagorian Dialect, (2) To study Consonants of both Bengali Language 

and Chittagong Dialect and (3) To compare vowels and consonants of Bengali Language 

and Chittagorian Dialect.  Research design in this study was qualitative and 

documentary research.  Population were six key informants and study vowels and 

consonants about different sounds of Bengali Language and Chittagonian Dialect. 

Research tools were used by interview from interviewers, research works, books, thesis, 

documentary article about Bengali and Chittagonian Phonology etc.  Data collection 

was the comparative study of phonological Bengali Language and Chittagonian Dialect 

collected from in Bengali, English books such as books, academic books, Bengali 

Dictionary, format (Bengali and Chittagonian, English and Bengali), thesis, documentary 

article, library and online research and interview.  Data analysis of this study was 

classification and comparison of vowels and consonants of Bengali Language and 

Chittagonian Dialect. 

Keywords: Comparative Bengali Language, Chittagonian Dialect Phonology. 
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Introduction 

Phonology is that branch of Linguistics which studies the sound system of 

languages.  The sound system involves the actual pronunciation of words, which can 

be broken up into the smallest units of pronunciation.  It is known as phoneme. 

Phonology is the study of the organization of sounds of human language.  Phonology 

is a subfield of linguistics concerned with understanding how languages use certain 

sounds and combine them to build meaningful units essentially words.  Phonology 

begins with the observation that each language uses its own fixed set of sounds,  

an inventory of consonants and vowels, and that these sounds may combine into sequences in 

patterned ways and that is phoneme: contrastive sounds of language, they are not themselves 

meaningful but serve as symbols which are combinable into longer sequences, to which 

meaning and function are in turn associated. (Kennedy Robert, 2017 p. 3). 

The official language of Bangladesh is Bengali. It is an Indo-Aryan Language 

in South Asia. It is also official language of several northeastern states of India such as 

West Bengal, Tripura and Asamese. With both countries together, the number of 

speakers is about 200 million. Bengali Language is seventh most spoken language in the world. 

This language has the great renaissance history in the late 19th Century. Bengali being  

a member of Indo- Aryan Language, it derived from the Sanskrit language. Despite of Bengali is 

an Indo- Aryan Language; it has been influenced by other languages in South Asia such as 

Dravidian, Austroasiatic, Tibeto- Burman. (Yong Lin Jui, , 2009, p. 5.). 

The Bengali Phonology is derived from its neighboring language Eastern Indo- 

Aryan Languages. It is characterized by a wide variety of diphthongs and inherent back 

vowels are inherited from Sanskrit Language. Datta, Asoke Kumar, 2018 p. 1.). In Bengali 

there are seven oral vowels, four semi vowels, and thirty consonants. The consonants 

are sub divided into twenty plosives (ten aspirated and ten unaspirated), three nasals, 

three liquids and four fricatives. Bengali vowel system basically follows the structure 

of cardinal vowels. All seven vowels are opposed to each other according to the height 

of the tongue (openness) and the articulatory area. The roundness of the lips is another 

point of to be considered. The vowels in Bengali are generally articulated a little lower 
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in the oral cavity than those of cardinal vowels. The main difference between the two 

systems is the nasalized counterparts of the vowels of Bengali. Cardinal vowel system 

does not represent nasalized vowels but Bengali does. (Kar, Somdev, 2010 p. 19). 

Chittagonian is an Indo- Aryan language spoken by the people of Chittagong 

in Bangladesh. Chittagong is located in the southeast part of Bangladesh. It is closely 

related to Bengali and is often considered to be a nonstandard dialect of Bengali, but 

the two are not mutually intelligible. It is estimated that Chittagonian has 13–16 million 

speakers, principally in Bangladesh. Historically Arabic script was used for writing 

system. The Chittagonian Dialect in Bengali script is the most common script used 

nowadays in the country and out of the country. It is the sister language of Syleti, 

Bengali, Assamese, Oriya and Bihari. US estimated that there are 14 million of speakers 

of this language. It is in top 67 among 100 languages by majority. (Uddin, Md. Ayaj, 

Chittagonian Language, 2008) p. 2.). 

Like Bangla, most of the vocabulary of Chittagonian is derived from Sanskrit. 

It also included many imported words from Arabic, Persian, and Turkish, as well as, to 

a lesser extent, Portuguese. In addition, English words also used in spoken Chittagonian 

because of previous British Empire in Great India. Although Chittagorian Vocabulary is 

mostly Bengali, but there is the contribution of Arabic, Persian, and Turkish words to 

Chittagonian.  Because Chittagong was a port city that was open to traders from Arabia, 

Persia and Turkey since ancient times, naturally absorbing their words. The language 

mixed up with various foreign countries. Chittagorian Grammar is almost similar to 

Bengali with uses of morphology. Chittagonian is a head-final language, with a subject–

object–verb basic word order. Like Assamese but unlike Bengali. (Hoque, Muhammad 

Azizul, Chittagorian, 2015 p. 46-62). The negative particle will precede the verb in 

Chittagonian, where the corresponding Bangla version would have a negative particle 

following the verb. 

Actually, a comparative phonological study of Bengali Language and 

Chittagonian Dialect attempts to find out the similarities and dissimilarities or regarding 

objects. Here the endeavor is to discover the phonological similarities and 

dissimilarities of Bengali Language and Chittagonian Dialect. Therefore, this study is an 

analytical study. It will analyze the Bengali Language and Chittagonian in phonology. 
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Overall, through the phonological comparisons each phonemes, vowels and 

consonants of the results here detail a clearer how Bengali Language and Chittagonian 

differ in respect to high-frequency tones markers, but also highlight factors pertinent 

to each language’s historical development, as well as provide  

a context and questions for further research. The main focus of this study includes: 

Phoneme, vowels, consonants and some important words indicates Bengali Language 

and Chittagonian Dialect close relationship.  

However, this research work will be guideline significant for further study 

Bengali and Chittagonian, how the words different in both language and dialect and 

the history Bengali and Chittagonian. It could be very important to productively 

continue the study of both language, words and origin. Therefore, the researcher will 

try to examine and focus on Bengali Language and Chittagonian spoken at Dhaka, Sylet 

and Chittagong in Bangladesh. Scientifically, because this topics has never been studied 

by anyone before. Therefore, the researcher hopes this study will be beneficial for 

linguistic field of Bengali and Chittagonian studies as well. 

Objectives of the Research  

The main purposes of this study are: 

1. To Study Vowels of both Bengali Language and Chittagorian Dialect. 

2. To Study Consonants of both Bengali Language and Chittagong Dialect. 

3. To compare vowels and consonants of Bengali Language and Chittagorian Dialect. 

Research Methodology 

This is a documentary Research to describe the methods of research study 

in Bengali Language and Chittagonian Dialects. The Researcher studies based on 

comparative study Bengali Language and Chittagonian Dialects phonology from  

the modern usage Bengali, English books such; books, academic books, Bengali 

Dictionary, thesis, documentary, article, library, online research and the research will 

study from informants native speakers for 6 persons. The documentary Bengali and 

Chittagonian data has use for interviewing qualitative methods linguistics. 
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The methodology is explained by data collection and data analysis 

procedures undertaken by this thesis. With consideration research method, it is 

predominately related to the linguistic data obtained by observation. The procedures used in 

gathering the data, in this study will be portrayed into five major parts as follows: 1) Research 

Design 2) Population 3) Research Tools 4) Collect of Data 5) Analysis of Data. 

1. Data Analysis 

The comparative study of Bengali Language and Chittagonian Dialect was 

collected by the researcher from the modern usage in Bengali, English books such as 

books, academic books, Bengali Dictionary, format (Bengali and Chittagonian, English 

and Bengali), thesis, documentary article, library and online research and interview. The total 

data had to be written down to find out the original language and pronunciation as  

the following transliteration which is concentrated on Bengali and Chittagonian. 

This research was carried of data and related information were collected 

from the interview and used sound recorded, in depth interviews were carried out in 

a relaxed manner, in a private setting. The interviewer used open-ended questions for 

a period of about 20 minutes. The participants were encouraged to discuss the open-ended 

questions privately with the researcher. The general theme meant each participant was taken 

through an identical set of themes that were asked in the same way. 

Then, all items were classified in each type of Bengali Language and 

Chittagonain Dialect in the appendix. After that, amount Bengali and Chittagonian 

samplings spoken in conditional potency of usage. 

The study refers to interview six people who were born in Bangladesh. To 

study the vowels and consonants and finding key informants interview about the 

different sounds Bengali and Chittagonian as concerned in Phonology. 

To give key-informants in interview, the researcher went back to Bangladesh for two 

weeks, the researcher take notebook and notes our conversations. The informant’s main point 

to this thesis about vowels and consonants.  

1) Who give the key-informants of data and information must have more 

knowledge and experience and text book. 

2) Who give the key-informants of data and information and can speak, read and 

write perfectly and know well about Bengali Language and Chittagonian Dialect. 
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3) Key-informants explained about Bengali Language and Chittagonian Dialect for the 

difference and similarity of sounds by dividing words concerned as follows: 

3.1 Vowels 

3.2 Consonants 

The list of interviewer’s key informants: 

1. Sex Factor: Male 6 informants 

2. Age Factor: 40 Years up, totally six Informants 

Conclusion 

As mentioned above the purpose of this research is to explore  

the comparative study of Bengali Language and Chittagonian Dialect Phonology.  

The researcher had collected English and Bengali books, Thesis, documents, online 

research and interviewed Bengali people in Dhaka, Sylet and Chittagong. The study 

shows vowels, consonants of both Bengali Language and Chittagonian Dialect and 

compared to find out similarity and dissimilarity. The study of comparative Bengali 

Language and Chittagonian Dialect Phonology. The research investigation divided into 

two types, Bengali Language Vowels and Chittagonian Dialect Vowels, Bengali Language 

Consonants and Chittagonian Dialect Consonants.  

There are four types of Semi Vowels in Bengali Language, but all of these 

Bengali Semi Vowels are not available in Chittagonian Dialect but some of the words 

from those semi vowels are used in Chittagonian Dialect because many vocabularies 

are borrowed from Bengali Language to Chittagonian Dialect. 

Some Bengali Consonants initially and medially join and make words. Those 

all words are not available exactly as Bengali, but there are some loan words from 

Bengali Language are existed Chittagonian Dialect. In Comparison with previous studies, 

the researcher hopes to find some initial sounds of vowels and consonants of BEN and 

CTG Dialect as mentioned in hypothesis. 

Suggestions 

As this research is the comparison of phonological study of BEN Language 

and CTG Dialect spoken in Bangladesh. Therefore, the phonology of phoneme, vowels, 
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consonants which deals with full characteristics of the BEN Language and CTG Dialect 

is worth to study. 

1. This research is comparison phonological vowels and consonants of BEN 

Language and CTG Dialect. Students who would like research in BEN Language and 

CTG Dialect, they can research other topics in phonology of BEN Language and CTG 

Dialect such as syllable structure, stress, feature geometry, and intonation. 

2. Students who are interested to research in BEN Language and CTG Dialect, 

they can research in comparative study of morphological BEN Language and CTG 

Dialect. 

3. This research also conducted the similarities and dissimilarities of Vowels 

and Consonants between BEN Language and CTG Dialect. Therefore, further researcher can 

discover other phonological subfields (syllable structure, stress, feature geometry, and 

intonation) and morphological subfields in both Language and Dialect. 
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บทคัดยอ 

บทความวิจัยฉบับนี้มีวัตถุประสงค ๑) เพ่ือศึกษาระบบเสียงสระ พยัญชนะ และวรรณยุกต

ของภาษาไทยมาตรฐาน และภาษาไทยถิ่นนครพนม และ ๒) เพ่ือเปรียบเทียบระบบเสียงสระ พยัญชนะ 

และวรรณยุกตของภาษาไทยมาตรฐาน กับภาษาไทยถ่ินนครพนม โดยศึกษาขอมูลจากผูบอกภาษาคือชาวบาน

นาถอนทา ตําบลนาถอน อําเภอธาตุพนม จังหวัดนครพนม จํานวน ๑๐ คน ซึ่งเก็บรวบรวมขอมูลเสียง

โดยใชแบบทดสอบวรรณยุกตภาษาถิ่น และบัญชีคําศัพทจํานวน ๒๐๐ ศัพท เพื่อนํามาศึกษา

เปรียบเทียบระบบเสียงภาษาไทยมาตรฐาน กับภาษาไทยถิ่นนครพนม แลวสรุปขอมูลตามทฤษฎี

ภาษาศาสตรเชิงพรรณนา ผลการวิจัยพบวา ๑) เสียงสระภาษาไทยมาตรฐาน และภาษาไทยถ่ิน

นครพนม มีเสียงสระเดี๋ยวท่ีใชตรงกัน ๑๘ หนวยเสียง ไดแก /i, i:, ɨ, ɨ:, u, u:, e, e:, ə, ə:, o, o:, ɛ, ɛ:, 

a, a: , ɔ, ɔ:/  แ ล ะ มี เ สี ย ง ส ร ะป ร ะ ส ม ที่ ใ ช ต ร ง กั น  ๓  ห น ว ย เ สี ย ง  ไ ด แ ก  / iə, ɨə, uə/  

๒) เสียงพยัญชนะภาษาไทยมาตรฐาน และภาษาไทยถ่ินนครพนม มีเสียงพยัญชนะตนเดี่ยวที่ใชตรงกัน 

๑๙ หน วย เสี ย ง  คื อ  / p-, t-, c-, k-, Ɂ-, ph-, th-,  kh-, b-, d-, f-, s-, h-, m-, n-, ŋ-, l-, w-, y-/  

ซึ่งปรากฏในตําแหนงตนพยางคทุกหนวยเสียง สวนเสียง /ch-/ ภาษาไทยถิ่นนครพนม ใชเสียง /s-/ 

แทนและเสียง /r-/ ภาษาไทยถิ่นนครพนม ใชเสียง /l-/ แทน และภาษาไทยมาตรฐาน มีเสียงพยัญชนะ

ควบกล้ํ า  ๑๑  หน ว ย เ สี ย ง  ไ ด แ ก  / pr- , pl- , tr- , kr- , kl- , kw- , phr- , phl- , khr- , khl- , khw-/  

สวนภาษาไทยถิ่นนครพนม มี เสียงพยัญชนะควบกล้ํ า  ๒ หนวยเสียง ไดแก  /kw-, khw-/ 

ซึ่งจะปรากฏเฉพาะในตําแหนงตนพยางคเทานั้น และทั้งสองภาษานี้มีพยัญชนะทายที่ใชตรงกันทั้ง ๙ 

หนวยเสียง คอื /-p, -t, -k, -Ɂ, -m, -n, -ŋ, -w, -y/ และ ๓) เสียงวรรณยุกตในภาษาไทยมาตรฐาน และ

ภาษาไทยถิ่นนครพนม มีเสียงแตกตางกันในการผันเสียงวรรณยุกต โดยภาษาไทยมาตรฐาน สามารถ

ผันเสียงวรรณยุกตได ๕ หนวยเสียง คือ เสียงสามัญ เสียงเอก เสียงโท เสียงตรี และเสียงจัตวา แต

                                                           
1 นิสิตหลักสตูรพุทธศาสตรมหาบณัฑิต สาขาวิชาภาษาศาสตร มหาวทิยาลยัมหาจุฬาลงกรณราชวิทยาลยั. 
2 ภาควิชาภาษาตางประเทศ คณะมนุษยศาสตร มหาวิทยาลัยมหาจุฬาลงกรณราชวิทยาลยั. 
3 ภาควิชาภาษาตางประเทศ คณะมนุษยศาสตร มหาวิทยาลัยมหาจุฬาลงกรณราชวิทยาลยั. 
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ภาษาไทยถิ่นนครพนม สามารถผันเสียงวรรณยุกตไดแค ๔ หนวยเสียง คือ เสียงสามัญ เสียงโท เสียง

ตรี และเสียงจัตวา ซึ่งวรรณยุกตเสียง “เอก” ไมปรากฏในภาษาไทยถ่ินนครพนม 

คําสําคัญ: การเปรียบเทียบ, ระบบเสียง, ภาษาไทยมาตรฐาน, ภาษาไทยถิ่นนครพนม 

Abstract 

The study aimed 1)  to study of phonological systems; the vowels, 

consonants and tonal levels of Standard Thai and Nakhon Phanom Dialect; and  

2) to compare phonological systems; the vowels, consonants and tonal levels between 

Standard Thai and Nakhon Phanom Dialect, by studying data from 10 native speakers 

at Na Thon Tha Village, Na Thon Sub-district, That Phanom District, Nakhon Phanom Province, 

collecting audio data using the Dialect tonal test of 200 words for a comparative study 

with phonological system of Standard Thai and Nakhon Phanom Dialect the results of which 

were found as 1) the vowels of Standard Thai and Nakhon Phanom Dialect are similar with 18 

vowel phonemes: /i, i:, ɨ, ɨ:, u, u:, e, e:, ə, ə:, o, o:, ɛ, ɛ:, a, a:, ɔ, ɔ:/ and 3 diphthongs: /iə, ɨə, uə/; 2) 

the consonants of Standard Thai and Nakhon Phanom Dialect are similar with 19 single 

consonant phonemes: /p-, t-, c-, k-, Ɂ-, ph-, th-,  kh-, b-, d-, f-, s-, h-, m-, n-, ŋ-, l-, w-, y-/, occurring in 

first consonants all, but /ch-/ sound in Nakhon Phanom Dialect is represented /s-/ sound and 

/r-/ sound in Nakhon Phanom Dialect is represented /l-/ sound. Also, in Standard Thai there are 

11 cluster consonants: /pr-, pl-, tr-, kr-, kl-, kw-, phr-, phl-, khr-, khl-, khw-/, but Nakhon Phanom 

Dialect there are only 2 cluster consonants: /kw-, khw-/, occurring in beginning consonants 

only, and the both languages have 9 similar final consonant phonemes: /-p, -t, -k, -Ɂ, -m, -n, 

-ŋ, -w, -y/; and 3) the tonal levels of Standard Thai and Nakhon Phanom Dialect are different 

in tonal levels inflection.  Standard Thai can be inflected in 5 tonal levels: 1) mid tone, 2) low 

tone, 3) falling tone, 4) high tone and 5) rising tone, However, in Nakhon Phanom Dialect there are 

only 4 tonal levels: 1) mid tone, 2) falling tone, 3) high tone, and 4) rising tone, not occurring 

“low tone”. 

Keywords: Comparison, Phonological system, Standard Thai, Nakhon Phanom Dialect 
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บทนํา 

ภาษาเปนเครื่องมือสําคัญในการสื่อสาร เปนสวนหนึ่งของวัฒนธรรมที่มนุษยสรางสรรคข้ึนมา

จากการสั่งสมประสบการณและการอยูรวมกันในสังคม เพ่ือแสดงอารมณ ความรูสึกนึกคิด ถายทอดความรู 

สรางความเขาใจกันระหวางผูที่อยูรวมกันในสังคม หรือชนชาติเดียวกัน และทําใหคนในชาติมีความผูกพันตอ

กันและกัน มีความสํานึกในเชื้อชาติ เผาพันธุ ซึ่งสงผลตอการพัฒนาทั้งดานการเมือง เศรษฐกิจ และสังคม 

ภาษาจึงเปรียบไดวาเปนสัญลักษณของมนุษย กิจกรรมตาง ๆ ของมนุษยยอมมีภาษาเปนศูนยกลาง เปน

เครื่องมือสื่อความมาย โดยมนุษยสมารถแสดงความคิดออกมาในรูปของภาษา ดังนั้น ภาษาทุกภาษาหรือ

ภาษาของแตละชนชาติลวนมีคุณคาเทาเทียมกัน เนื่องจากภาษาเปนวัฒนธรรม บันทึกและถายทอด

วัฒนธรรมเก่ียวกับวิถีการดําเนินชีวิตของคนในแตละสังคม เปนปจจัยที่มีอิทธิพลตอการเสริมสรางทัศนคติ 

ความคิด ความเชื่อ และคานิยมของมนุษย อยางไรก็ตามภาษาตาง ๆ เมื่อมนุษยสืบทอดภาษาตอกันมาก็ยอม

มีการผิดเพ้ียนไปจากดั้งเดิม การเปลี่ยนแปลงนั้นเปนลักษณะคอยเปนคอยไป ซึ่งจะเห็นภาพชัดเจนก็ตอเมื่อ

เวลาผานไปนานพอสมควร 

สาเหตุของการเปลี่ยนแปลงภาษาในถ่ินใดถ่ินหนึ่งจนกระทั่งทําใหมีลักษณะแตกตางกัน  

อาจเกิดจากสาเหตุหลายประการ เชน ความเปลี่ยนแปลงโดยธรรมชาติของตัวภาษาเอง การอพยพโยกยาย

ของกลุมคนผูใชภาษา ความแตกตางกันทางสภาพแวะลอมทางภูมิศาสตร และทางธรรมชาติที่แตกตางกัน 

มีการพบปะสังสรรคทางสังคมกับกลุมชนอ่ืน ๆ แตกตางกันนานวันเขาก็ไมสามารถรับรูการผิดเพ้ียนในตัว

ภาษาของกันและกัน ในที่สุดก็จะทําใหการเปลี่ยนแปลงภาษาไปคนละแนว ภาษาที่ผิดเพ้ียนเปลี่ยนแปลง

แตกตางกันไปตามทองถ่ินที่ผูพูดภาษานั้นอาศัยอยู เรียกวา "ภาษาถ่ิน" 

ภาษาถิ่นเปนภาษายอยที่แตกตางกันตามทองถ่ินตาง ๆ ที่ผูพูดภาษานั้นอาศัยอยู โดยปกติ

นักภาษาศาสตรนิยมแบงกลุมภาษาถิ่นตาง ๆ โดยพิจารณาจากลักษณะสําคัญ ๓ ลักษณะ ไดแก 

ลักษณะแรก พิจารณาจากเชื้อชาติของเจาของภาษา โดยถือตามความสัมพันธระหวางเชื้อชาติที่มีตอกัน 

ลักษณะที่สอง พิจารณาจากลักษณะโครงสรางของภาษา วามีโครงสรางทางไวยากรณ เชน มีระบบ

เสียง ระบบคํา และระบบประโยค ท่ีมีลักษณะเหมือนกันหรือคลายคลึงกันมากที่สุดเม่ือนํามา

เปรียบเทียบกัน และลักษณะที่สาม พิจารณาจากเขตการปกครองประเทศหรือสภาพภูมิศาสตรคือ 

สถานท่ีภาษาถิ่นนั้น ๆ พูด วาอยูสวนไหนของประเทศ เชน ถาอยูทางเหนือหรือทางใตก็จะเรียกถ่ินนั้น ๆ 

วาเปนถ่ินเหนือหรือถ่ินใต เปนตัน 

ภาษาไทยถ่ิน เปนภาษาที่ใชพูดติดตอสื่อสารกันตามทองถิ่นตาง ๆ ใชสําหรับสื่อ

ความหมายเขาใจกันระหวางคนในทองถิ่นนั้น ๆ ซึ่งแตละถิ่นอาจจะพูดสําเนียงแตกตางกันไปจาก

ภาษาไทยมาตรฐาน หรือภาษาไทยถิ่นกรุงเทพฯ ทั้งทางดานของเสียง คํา และลําดับคํา ซึ่งใน

ภาษาไทยมีภาษาที่แตกตางกันไปแตละภูมิภาค แตละภาคใชภาษาที่พูดไมเหมือนกัน คนในแตละภาค

จะมีภาษาหรือสําเนียงการพูดแตละภาษาสําเนียงแตกตางกันออกไปมาก ภาคใตก็จะพูดภาษาใต "แหลงใต" 
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ภาคอีสานก็จะพูดภาษาอีสานหรือลาว "เวาอีสาน" สวนภาคเหนือก็จะพูดเหนือ "อูคําเมือง" ตามภาษา

ประจําทองถ่ินนั้น ๆ สวนภาคกลางก็จะพูดภาษาภาคกลางแตจะแตกตางกันตรงสําเนียงของแตละ

จังหวัด ซึ่งมีไมเหมือนกัน สําหรับภาษากลางนั้นก็จะแตกตางกันไปตามถ่ินที่อยู แตละถ่ินก็จะมี

เอกลักษณของแตละจังหวัด สําเนียงภาษาไทยถิ่นกลางสามารถแบงได ๗ สําเนียงใหญ คือสําเนียง

กรุงเทพฯ (สําเนียงมาตรฐาน) สําเนียงอยุธยา สําเนียงสุพรรณบุรี สําเนียงธนบุรี สําเนียงพิษณุโลก 

สําเนียงประจวบ และสําเนียงโคราช 

เชมเบอรเลน, เจมส อาร (Chamberlain, James R. 1972) ไดศึกษาเพ่ือสืบคนหาภาษา

ดั้งเดิมของภาษาไทยตะวันตกเฉียงใต (Proto-Southwestern Tai) โดยดูการยายถ่ินฐานไปทางตะวันตก 

และเงื่อนไขดานภาษาศาสตรประกอบพบวา ในลาว เวียดนามเหนือ และบริเวณใกล ๆ กับแควนสิบสองจุ

ไทยนั้น ถึงแมจะเปนบริเวณแคบ ๆ แตกม็ีภาษาไทถ่ินพูดเปนจํานวนมากมาย ไดแก ภาษาไทลื้อ ไทดํา ไท

ยาว ไทแดง ผูไทย ไทมุย ไทเหนือ พวน ญอ และโยย นอกจากนั้นแลว ภาษาไทขาว ไทดํา ไกแตง และไท

ลื้อ ก็มีการพูดใกลเคียงกันมาก คนไทกลุมผูไทย ไทมุย โยย และญอ อาศัยอยูในจังหวัดของ หัวฟน (Hua 

Phan) กับดินแดนติดตอกับทันเฮา (Thanh Hoa) สวนพวกพวน อาศัยอยูทางใตในเมืองโบราณของเชียง

ขวาง ดังนั้น ถ่ินฐานดั่งเดิมของภาษาไทดั่งเดิมสายตะวันตกเพียงใต ก็คือบริเวณชายแดนของลาว 

เวยีดนามเหนือ และใกล ๆ กับดินแดนสิบสองจุไทย 

สรุปความไดวา ภาษาญอใชพูดเปนสวนใหญในอําเภอทาอุเทน และมีบางในอําเภอศรี

สงคราม จังหวัดนครพนม และภาษาทาอุเทนนี้ มีความสัมพันธใกลเคียงกับภาษาญอที่พูดในจังหวัด

สกลนคร จนถึงรอยเอ็ด ภาษาญอ หรือญอนี้ถ่ินฐานดั้งเดิมอยูที่จังหวัด Thanh Hoa ของเวียดนามเหนือ 

จังหวัดสกลนคร และนครพนม ซึ่งเปนจังหวัดในภาคตะวันออกเฉียงเหนือของประเทศไทย มี

ภาษาถ่ินที่ใชเปนจํานวนถึง ๗ ภาษา คือ ภาษาลาวโซง ภาษาผูไท ภาษากะเลิง ภาษาญอ ภาษาโยย ภาษา

แสก และภาษาโซ ภาษาญอพูดในอําเภอวานรนิวาส อําเภอสวางแดนดิน อําเภออากาศอํานวย อําเภอกุดบาก 

อําเภอกุสุมาลย อําเภอเมืองสกลนคร จังหวัดสกลนคร และอําเภอศรีสงคราม อําเภอเรณูนคร อําเภอทาอุเทน 

และอําเภอนาหวา จังหวัดนครพนม (เกนีย, เจอรี ่และ ธีระพันธ ล.ทองคํา ๒๕๒๐) 

การศึกษาวิจัยครั้งนี้ ผูวิจัยกําหนดเขตพื้นที่ในหมูบานนาถอนทา ตําบลนาถอน อําเภอ

เมืองนครพนม จังหวัดนครพนม ซึ่งหมูบานหางจากตัวจังหวัดนครพนมเปนระยะทางประมาณ ๓๐ 

กิโลเมตร ตั้งอยูทางทิศใตของจังหวัดนครพนม ติดกับเขตตําบลบานกลาง โดยถือริมลําหวยบังฮวกฝง

ทิศเหนือ และหลักหมายเขตซึ่งปกไวท่ีทุงนาดานทิศเหนือของหมูบานนาถอนทา ตําบลนาถอน เปนแนว

แบงเขต ปจจุบันประชาชนมีวิถีชีวิตแบบเรียบงาย ประกอบอาชีพเกษตรกรรม ใชภาษาไทยถ่ินอีสาน สําเนียง

ภาษา (ญอ) ในการสื่อสารในชุมชน 
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จากการทบทวนเอกสารและงานวิจัยที่เก่ียวของไมปรากฏวามีงานวิจัยที่เปรียบเทียบ

ระบบเสียงภาษาไทยมาตรฐาน กับภาษาไทยถ่ินนครพนม มีเพียงงานวิจัยท่ีเก่ียวกับการศึกษาระบบ

เสียงภาษาไทยถิ่นนครพนมโดยทั่วไปเทานั้น 

ดวยเหตุนี้จึงเปนเหตุใหผูวิจัยมีความสนใจในการศึกษาและเปรียบเทียบความแตกตางของการ

ออกเสียงสระ พยัญชนะ และวรรณยุกต ในระบบเสียงภาษาไทยมาตรฐาน กับภาษาไทยถิ่นนครพนม  

ที่ใชสื่อสารกันในชุมชนที่หมูบานนาถอนทา ตําบลนาถอน อําเภอธาตุพนม จังหวัดนครพนม เปนสําเนียง

ภาษาท่ีมีเอกลักษณ และมีลักษณะทางภาษาท่ีคอนขางแตกตางกันกับภาษาไทยมาตรฐาน ในดานสําเนียง 

และเสียงวรรณยุกต 

วัตถุประสงคการวิจัย 

๑. เพ่ือศึกษาระบบเสียงสระ พยัญชนะ และวรรณยุกตของภาษาไทยมาตรฐาน กับ

ภาษาไทยถ่ินนครพนม  

๒. เพ่ือเปรียบเทียบระบบเสียงสระ พยัญชนะ และวรรณยุกตของภาษาไทยมาตรฐาน กับ

ภาษาไทยถ่ินนครพนม  

วิธีดําเนินการวิจัย 

๑. ศึกษาจากเอกสารทางดานวิชาการตาง ๆ ศึกษาคนควาหนังสือ และวิทยานิพนธที่

เก่ียวของกับหลักภาษา และภาษาศาสตร ในเรื่องระบบเสียงสระ พยัญชนะ และวรรณยุกตของภาษา

ถิ่นทั้ง ๒ เปนหลัก เพื่อเปนแนวทางในการศกึษา 

๒. ติดตอบุคลากร เพ่ือสอบถามขอมูลที่เก่ียวของกับงานวิจัย และเพ่ือขอความอนุเคราะหชวย

อํานวยความสะดวกในการปฏิบัติเก่ียวกับการรวบรวมขอมูลในการวิจัยครั้งนี้ โดยไดกําหนดกลุมเปาหมายเพื่อ

เก็บรวบรวมขอมูลจากผูบอกภาษาหลัก (Key informant) คือกลุมบุคคลที่สามารถถายทอดและใหขอมูลดาน

ภาษาถ่ินนครพนม ดานการออกเสียง (Pronunciation) และการใหความหมาย (Meaning) ของคําศัพท ไดแก 

ประชาชนท่ีอาศัยอยูในหมูบานนาถอนทา ตําบลนาถอน อําเภอธาตุพนม จังหวัดนครพนม จํานวน ๑๐ คน โดย

สุ มตั วอย างแบบเจาะจง (Purposive sampling) ซึ่ ง ใช เกณฑ การคั ดเลื อกผู บอกภาษา คื อ  

๑) ภูมิลําเนา ผูบอกภาษาตองเปนชาวนครพนม มีภูมิลําเนาปจจุบันอยูในเขตจังหวัดนครพนม ไมเคยอพยพ

โยกยายถิ่นฐาน ทั้งนี้เพ่ือใหไดผูบอกภาษาที่ไดรับอิทธิพลจากภาษาทองถ่ินอ่ืน ๆ นอยท่ีสุด ๒) อายุ ผูบอก

ภาษาควรมีอายุตั้งแต ๓๐ ป ข้ึนไป เพราะถือไดวาเปนผูใชภาษามาเปนเวลานาน ๓) การศึกษา ผูบอกภาษา

ตองเปนผูอานออกเขียนได ๔) อวัยวะการออกเสียง ผูบอกภาษาตองมีอวัยวะในการเปลงเสียงครบสมบูรณ เชน 

มีฟนหนาครบ ไมมีเสียงแหบแหง เสียงดังฟงชัด ๕) ความรวมมือในการใหขอมูล ผูบอกภาษาควรเปนผูยินดีที่
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จะใหความรวมมือในการเก็บขอมูล เพราะการเก็บขอมูลอาจตองใชเวลาพอสมควร หากผูบอกภาษาไมยินดีใน

การใหขอมูลก็จะทําใหการเก็บขอมูลเกิดความลําบาก 

๓. เครื่องมือ และอุปกรณในการวิจัย ไดแก ๑) ตารางทดสอบเสียงวรรณยุกต สําหรับนําไป

ทดสอบเสียงวรรณยุกต กับผูบอกภาษา โดยไดแนวคิดจากหนังสือระบบเสียงภาษาไทย ของ  

(กาญจนา นาคสกุล ๒๕๕๖) และหนังสือแบบทดสอบวรรณยุกตภาษาถิ่น ของ (เรืองเดช ปนเขื่อนชัติย ๒๕๓๒)  

เพ่ือความสะดวกในการนําไปเปนตัวอยางสรางแบบสอบถาม และรายการคําสําหรับทดสอบเสียงวรรณยุกต 

โดยนํามาประยุกต ปรับปรุง เพ่ือความเหมาะสมไดเปนตารางดังตอไปนี้ ๒) บัญชีคําศัพท สําหรับศึกษา

เสียง ผูวิจัยไดสรางข้ึนโดยอาศัยแบบสอบถามสําหรับสํารวจเสียงและระบบเสียงภาษไทย ของ 

ศาสตราจารย วิลเลียม เจ. เก็ดนี่ เปนแนวทางในรายการคําโดยเลือกคําซึ่งเจาของภาษาใชใน

ชีวิตประจําวัน ๒๐๐ ศัพท ไดแกคําประเภทตาง ๆ ดังตอไปนี้ คือ หมวดพืช หมวดอาหาร หมวด

เครื่องใช คํานาม สรรพนาม กิริยา และวิเศษณ เปนตน ในหนังสือภาษาไทยถิ่น ของ (วิไลศักดิ์ ก่ิงคํา ๒๕๕๑)  

๓) สมุดบันทึก และดินสอ สําหรับการจดบันทึกขอมูลเสียง ๔) เครื่องบันทึกเสียง สําหรับบันทึกขอมูล

เสียงเพ่ือนํามาศึกษา และตรวจสอบเสียง 

๔. การรวบรวมขอมูล ผูวิจัยไดดําเนินการดังนี้ ๑) ลงพ้ืนที่สํารวจขอมูลพ้ืนฐานทั่วไป

เก่ียวกับสถานที่ที่จะเก็บรวบรวมขอมูลของผูบอกภาษา สํารวจลักษณะพื้นที่ทางภูมิศาสตร ประวัติ

ความเปนมาของเจาของภาษา ลักษณะสําคัญทางวัฒนธรรม ขนบธรรมเนียมประเพณี ความเชื่อ  

๒) สัมภาษณผูบอกภาษาตามรายการคําในแบบสอบถาม และแบบทดสอบวรรณยุกต คําใดที่มี

ความหมายไมชัดเจนก็จะยกตัวอยางอธิบาย ประกอบการสัมภาษณ ๓) บันทึกเสียง และทําการจด

บันทึกไวดวยสัทอักษร โดยยึดสัญลักษณของ IPA พรอมทั้งจดคําอธิบายเพ่ิมเติมจากผูบอกภาษาไวดวย  

๔) ในการบันทึกเสียงการเก็บขอมูลหนวยเสียงวรรณยุกต เพ่ือเปนหลักฐานในการตรวจสอบขอมูลใน

ภายหลัง โดยใหผูบอกภาษาออกเสียงคําในชองวรรณยุกตชองละ ๔ คํา คําละ ๓ ครั้ง และเวน

ระยะเวลาระหวางการออกเสียงแตละครั้งหางกันพอสมควร 

๕. การนําเสนอผลการศึกษาขอมูล ผูวิจัยนําเสนอขอมูลโดยวิธีการเปรียบเทียบตาราง และ

พรรณนาวิเคราะหปรากฎการณทางภาษาตามทฤษฎีภาษาศาสตร ดังน้ี ๑) จัดสรุปผลขอมูล โดยใชวิธี 

การสรุปผลการวิเคราะหตามพรรณวิเคราะห แบงวิเคราะหตามหมวดที่ไดแยกไว มาสรุปเปนหมวดสระ หมวด

พยัญชนะ และหมวดวรรณยุกต ๒) วิธีอภิปราย และนําเสนอผล ใชวิธีเปรียบเทียบขอแตกตางของระบบเสียง

วามีเสียงแตกตางกันอยางไรบาง และแนะนําเพ่ือนําไปตอยอดงานวิจัยดานภาษาศาสตร 
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ผลการวิจัย 

 ผลการวิจัยเรื่อง “การเปรียบเทียบระบบเสียงภาษาไทยมาตรฐาน กับภาษาไทยถิ่น

นครพนม” มีดังนี ้

 ๑. หนวยเสียงสระ ภาษาไทยมาตรฐาน และภาษาไทยถิ่นนครพนม  

จากการศึกษาเปรียบเทียบหนวยเสียงสระ ในภาษาไทยมาตรฐาน และภาษาไทยถิ่นนครพนม 

พบวา มีหนวยเสียงสระเดี่ยวเหมือนกัน ๑๘ หนวยเสียง และหนวยเสียงสระประสม ๓ หนวยเสียง 

แบงเปนหนวยเสียงตาง ๆ ไดดังนี ้

๑) หนวยเสียงสระ ระดับสูง ๓ หนวยเสียง แบงไดดังนี้คือ ลิ้นสวนหนา ริมฝปากไมหอ ๒

หนวยเสียง คือ /i/, /i:/ ลิ้นสวนหลังคอนกลาง ริมฝปากไมหอ ๒ หนวยเสียง คือ /ɨ/, /ɨ:/ สิ้นสวนหลังริม

ฝปากหอ ๒ หนวยเสียง คือ /u/, /u:/ 

๒) หนวยเสียงสระ ระดับกลาง ๔ หนวยเสียง แบงไดดังนี้คือ ระดับกลางสูง ลิ้นสวนหนา  

ริมฝปากไมหอ ๒ หนวยเสียง คือ /e/, /e:/ ระดับกลางต่ํา ลิ้นสวนหนา ริมฝปากไมหอ ๒ หนวยเสียงคือ /ɛ/, /ɛ:/ 

ระดับกลางลิ้นสวนหลังคอนกลาง ริมฝปากไมหอ ๒ หนวยเสียง คือ /ə/, /ə:/ ลิ้นสวนหลังริมฝปากหอ ๒ หนวย

เสียง คือ /o/, /o:/ 

๓) หนวยเสียงสระ ระดับต่ํา ๒ หนวยเสียง แบงไดดังนี้คือ ลิ้นสวนหนา ริมฝปากไมหอ ๒

หนวยเสียง คือ /a/, /a:/ ลิ้นสวนหลัง ริมฝปากหอ ๒ หนวยเสียง คือ /ɔ/, /ɔ:/ 

๔) หนวยเสียงสระประสม ระดับสูง ๓ หนวยเสียง แบงไดดังนี้คือ ลิ้นสวนหนา ริมฝปาก

ไมหอ ๑ หนวยเสียง คือ /iə/ ลิ้นสวนหลังคอนกลาง ริมฝปากไมหอ ๑ หนวยเสียง คือ /ɨə/ ลิ้นสวนหลัง 

ริมฝปากหอ ๑ หนวยเสียง คือ /uə/ 

๒. หนวยเสียงพยัญชนะ ภาษาไทยมาตรฐาน และภาษาไทยถิ่นนครพนม 

จากการศกึษาเปรียบเทียบหนวยเสียงพยัญชนะระหวางภาษาไทยมาตรฐาน กับภาษาไทย

ถิ่นนครพนม ผลการวิจัยพบวา 

ตารางที่ ๑: เปรียบเทียบการผันเสียงวรรณยุกตในภาษาไทยมาตรฐาน กับภาษาไทยถ่ินนครพนม 

1 

A B C DL DS 

มาตรฐาน ถิ่น มาตรฐาน ถิ่น มาตรฐาน ถิ่น มาตรฐาน ถิ่น มาตรฐาน ถิ่น 

ขา ขา ขา ขา ขา ขา ขาด ขาด ขัด คั๋ด 

ไหม ไหม ใหม ไหม ไหม ไหม ขูด ขูด ขุด คุด 

ผา ผา ผา ผา ผา ผา สาบ สาบ สับ ซั๋บ 

ไข ไข ไข ไข ไข ไข หลอก ลอก หลัก ลั๋ก 

2 ป ป ป ป ปา ปา กาบ กาบ กับ ก๋ับ 
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เกา เกา เกา เกา จาง จาง ปาก ปาก ปก ปก 

จาง จาง ปา ปา เกา เกา ตาก ตาก ตัก ตั๋ก 

ตา ตา ต่ํา ต้ํา ใต ใต เกิด เก้ิด กบ กบ 

3 

บิน บิ๋น บิ่น บิ้น ดิ้น ดิน๊ ดาบ ดาบ ดัก ดั๋ก 

บาน บาน ดา ดา บา บา ดอก ดอก เด็ด เดด 

แดง แดง อยู อยู บาน บาน บอก บอก ผิด พ๋ิด 

อา อา อ่ิม อ้ิม อา อา อาบ อาบ อับ อ๋ับ 

4 

คา คา คา คา คา คา นอก นอก มัด มัด 

นอง นอง นอง นอง นอง นอง ลูก ลูก ลุก ลุก 

พอ พอ พอ พอ ไม ไม ลาบ ลาบ ลับ ลับ 

เรือน เลือน ใช ใซ ใช ใซ ทาก ทาก ทัก ทกั 

๑) หนวยเสียงพยัญชนะตนเดี่ยว ทั้งสองภาษามีจํานวนตางกัน คือ ในภาษาไทยมาตรฐาน

มี ๒๑ หนวยเสียง ไดแก /p-, t-, c-, k-, Ɂ-, ph-, th-, ch-, kh-, b-, d-, f-, s-, h-, m-, n-, ŋ-, t-, l-, w-, 

y-/ แตในภาษาไทยถ่ินนครพนมมี ๑๙ หนวยเสียง ไดแก /p-, t-, c-, k-, Ɂ-, ph-, th-, kh-, b-, d-, f-, s-, 

h-, m-, n-, ŋ-, l-, w-, y-/ ซึ่งหนวยเสียงพยัญชนะตันเสียง /r-/ ในภาษาไทยมาตรฐาน ตรงกับหนวย

เสียงพยัญชนะตันเสียง /l-/ ในภาษาไทยถิ่นนครพนม และหนวยเสียงพยัญชนะตันเสียง /ch-/ ใน

ภาษาไทยมาตรฐาน ตรงกับหนวยเสียงพยัญชนะตันเสียง /s-/ ในภาษาไทยถ่ินนครพนม 

๒) หนวยเสียงพยัญชนะควบกล้ํา ทั้งสองภาษามีจํานวนตางกัน คอื ในภาษาไทยมาตรฐาน 

มี ๑๑ หนวยเสียง ไดแก /pr-, pl-, tr-, kr-, kl-, kw-, pht-, phl-, khr-, khl-, khw-/ และภาษาไทยถิ่น

นครพนมมีเพียง ๒ หนวยเสียง คือ /kw-/, /khw-/ 

๓) หนวยเสียงพยัญชนะทาย ในภาษาไทยมาตรฐาน และภาษาไทยถ่ินนครพนม มีจํานวน

หนวยเสียงพยัญชนะทายเทากัน คอื ๙ หนวยเสียง ไดแก /-p, -t, -k, -Ɂ, -m, -n, -g, -w, -y/ 

๓. หนวยเสียงวรรณยุกตภาษาไทยมาตรฐาน และภาษาไทยถิ่นนครพนม 

จากการศึกษาเปรียบเทียบหนวยเสียงวรรณยุกตภาษาไทยมาตรฐาน กับภาษาไทยถิ่นครพนม ที่

ใชพูดกันในปจจุบัน พบวา หนวยเสียงวรรณยุกตในทั้งสองภาษานี้มีความแตกตางกันดังนี้ 

ในแถว A แยกหนวยเสียงวรรณยุกตไดดังนี้ 

- วรรณยุกตในภาษาไทยมาตรฐาน ชอง A1 = “เสียงจัตวา” สวนชอง A234 = “เสียงสามัญ” 

- วรรณยุกตในภาษาไทยถิ่นนครพนม ชอง A123 = “เสียงจัตวา” สวนชอง A4 = “เสียงสามัญ” 

ในแถว B แยกหนวยเสียงวรรณยุกตไดดังนี ้

- วรรณยุกตในภาษาไทยมาตรฐาน ชอง B123 = “เสียงเอก” สวนชอง B4 = “เสียงโท” 

- วรรณยุกตในภาษาไทยถิ่นนครพนม ชอง B123 = “เสียงโท” สวนชอง B4 = “เสียงโท” 
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ในแถว C แยกหนวยเสียงวรรณยุกตไดดังนี ้

- วรรณยุกตในภาษาไทยมาตรฐาน ชอง C123 = “เสียงโท” สวนชอง C4 = “เสียงตรี” 

- วรรณยุกตในภาษาไทยถิ่นนครพนม ชอง C1 = “เสียงโท” สวนชอง C234 = “เสียงตร”ี 

ในแถว DL แยกหนวยเสียงวรรณยุกตไดดังนี ้

- วรรณยุกตในภาษาไทยมาตรฐาน ชอง DL123 = “เสียงเอก” สวนชอง DL4 = “เสียงโท” 

- วรรณยุกตในภาษาไทยถิ่นนครพนม ชอง DL123= “เสียงโท” สวนชอง DL4 = “เสียงตร”ี 

ในแถว DS แยกหนวยเสียงวรรณยุกตไดดังนี ้

- วรรณยุกตในภาษาไทยมาตรฐาน ชอง DS123 = “เสียงเอก” สวนชอง DS4 = “เสียงตร”ี 

- วรรณยุกตในภาษาไทยถิ่นนครพนม ชอง DS14 = “เสียงตร”ี สวนชอง DS23 = “เสียงจัตวา” 

สรุปผลการวิจัย 

การศกึษาวิจัยครั้งนี้ ผูวิจัยสามารถสรุปผลการศึกษาการวิจัยไวดังตอไปนี ้
๑. เสียงสระภาษาไทยมาตรฐาน และภาษาไทยถ่ินนครพนม มีเสียงสระเดี๋ยวท่ีใชตรงกัน ๑๘ หนวย

เสียง ไดแก /i, i:, ɨ, ɨ:, u, u:, e, e:, ə, ə:, o, o:, ɛ, ɛ:, a, a:, ɔ, ɔ:/ และมีเสียงสระประสมที่ใชตรงกัน ๓ หนวยเสียง 

ไดแก /iə, ɨə, uə/ 

๒. เสียงพยัญชนะภาษาไทยมาตรฐาน และภาษาไทยถิ่นนครพนม มีเสียงพยัญชนะตนเดี่ยวที่ใช

ตรงกัน ๑๙ หนวยเสียง คือ /p-, t-, c-, k-, Ɂ-, ph-, th-,  kh-, b-, d-, f-, s-, h-, m-, n-, ŋ-, l-, w-, y-/ ซึ่งปรากฏใน

ตําแหนงตนพยางคทุกหนวยเสียง สวนเสียง /ch-/ ภาษาไทยถ่ินนครพนม ใชเสียง /s-/ แทนและเสียง /r-/ ภาษาไทย

ถิ่นนครพนม ใชเสียง /l-/ แทน และภาษาไทยมาตรฐาน มีเสียงพยัญชนะควบกล้ํา ๑๑ หนวยเสียง ไดแก /pr-, pl-, 

tr-, kr-, kl-, kw-, phr-, phl-, khr-, khl-, khw-/ สวนภาษาไทยถิ่นนครพนม มีเสียงพยัญชนะควบกล้ํา ๒ หนวยเสียง 

ไดแก /kw-, khw-/ ซึ่งจะปรากฏเฉพาะในตําแหนงตนพยางคเทานั้น และพยัญชนะทายใชตรงกันทั้ง ๙ หนวย

เสียง คือ /-p, -t, -k, -Ɂ, -m, -n, -ŋ, -w,  -y/ 
๓. เสียงวรรณยุกตในภาษาไทยมาตรฐาน และภาษาไทยถิ่นนครพนม มีเสียงแตกตางกัน

ในการผันเสียงวรรณยุกต โดยภาษาไทยมาตรฐาน สามารถผันเสียงวรรณยุกตได ๕ หนวยเสียง คือ 

เสียงสามัญ เสียงเอก เสียงโท เสียงตรี และเสียงจัตวา แตภาษาไทยถ่ินนครพนม สามารถผันเสียง

วรรณยุกตไดแค ๔ หนวยเสียง คือ เสียงสามัญ เสียงโท เสียงตรี และเสียงจัตวา ซึ่งวรรณยุกตเสียง 

“เอก” ไมปรากฏในภาษาไทยถิ่นนครพนม 

อภิปรายผล 

การศึกษาเปรียบเทียบระบบเสียงภาษาไทยมาตราฐาน และภาษาไทยถ่ินนครพนมที่ใชพูดกันใน 

บานนาถอนทา ตําบลนาถอน อําเภอธาตุพนม จังหวัดนครพนม ซึ่งประกอบดวยเสียงสระ พยัญชนะ และ
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วรรณยุกต โดยมุงศึกษาระบบสียงภาษาไทยถิ่นนครพนม จากการลงพ้ืนที่สัมภาษณผูบอกภาษา พบวา ระบบ

เสียงสระ และพยัญชนะของทั้งสองภาษามีการปรากฎใชไมตางกันนัก ตางกันเพียงเสียงพยัญชนะ ซึ่งชาว

นครพนมเมื่อออกเสียงมักไมมีการออกเสียงรัวลิ้น /r-/ โดยใชเสียงขางลิ้น /l-/ แทน เชน ภาษาไทยมาตราฐาน คํา

วา “เรือ” /rɨə1/ ภาษาไทยถ่ินนครพนม ออกเสียงวา “เลือ” /lɨə1/ และจะออกเสียง /ch-/ เปนเสียง /s-/ เสมอ เชน 

ภาษาไทยมาตราฐาน คําวา “ชาย” /cha:y1/ ภาษาไทยถิ่นนครพนม ออกเสียงวา “ซาย” /sa:y1/ และมักไมมีการ

ออกเสียงพยัญชนะควบกล้ํา เชน ภาษาไทยมาตราฐาน คาํวา “ตรง” /troŋ1/ ภาษาไทยถ่ินนครพนม ออกเสียงวา 

“ตง” /toŋ1/ และคําวา "เครื่อง" /khɨəŋ3/ ออกเสียงวา "เคื่อง" /khɨəŋ3/ ในสวนของเสียงวรรณยุกตเสียงภาษาไทย

มาตราฐาน และภาษาไทยถ่ินนครพนม มีเสียงแตกตางกันในการผันเสียงวรรณยุกต ซึ่งผูวิจัยไดใชแบบทดสอบ

ที่ดัดแปลงมาจากแบบทดสอบวรรณยุกตภาษาถิ่น ของ รศ. ดร.เรืองเดช ปนเชื่อนขัติย ในการเปรียบเทียบเสียง

วรรณยุกตภาษาไทยมาตราฐาน กับภาษาไทยถ่ินนครพนม พบวา ภาษาไทยมาตราฐาน สามารถผันเสียง

วรรณยุกตได ๕ หนวยเสียง คือ เสียงสามัญ เสียงเอก เสียงโท เสียงตรี และเสียงจัตวา แตภาษาไทย

ถิ่นนครพนม สามารถผันเสียงวรรณยุกตไดแค ๔ หนวยเสียง คือ เสียงสามัญ เสียงโท เสียงตรี และ

เสียงจัตวา ซึ่งชาวนครพนม บานนาถอนทา ตําบลนาถอน อําเภอธาตุพนม จังหวัดนครพนม ไม

สามารถผันเสียงวรรณยุกต “เอก” ได 

ทั้งนี้ผูบอกภาษาไดกลาววาสําเนียง หรือเสียงการผันวรรณยุคตในบริเวณตาง ๆ  แตละพ้ืนที่ก็มี

การพูดสําเนียงที่แตกตางกันออกไป ซึ่งแตละอําเภอก็มีสําเนียงนครพนมที่เรียกวา "ภูไท” และ “ญอ" 

แตกตางกัน และคนผูพูดสําเนียงนครพนมจะสามารถกําหนดบอกไดวาผูพูดสําเนียงแบบนั้น ๆ มาจากถิ่นท่ี

อยูอําเภอใด หรือบริเวณใด การที่จะศึกษาวาสําเนียงนครพนมแตละอําเภอที่ใชพูดกันมีความแตกตางกัน

อยางไรนั้นตองมีการศึกษาใหละเอียดตอไป ซึ่งเปนเรื่องท่ียุงยากเพราะปจจัยที่ทําใหผูพูดสําเนียงนครพนมใน

แตละพื้นที่แตกตางกันนั้นผูวิจัยสันนิษฐานวาอาจมามากปจจัยดานสังคม ถิ่นทีอ่ยู การใชชีวิตประจําวัน และ

การศึกษา ซึ่งดูเหมือนวาในสังคมปจจุบันที่ผูคนสามารถเชาถึงสื่อไดอยางอิสรเสรี อาจเปนปจจัยใหการพูด

สําเนียงนครพนมของชาวจังหวัดนครพนมยุคใหม  ๆ 

ผูวิจัยเห็นวาสําเนียงนครพนมเปนสําเนียงที่มีความไพเราะอยางมาก หากพิจารณารายละเอียด

ของวรรณยุกตที่ปรากฏทั้งหมดมีลักษณะชวยใหเกิดความไพเราะทางภาษา เพราะสวนใหญเปนเสียง

วรรณยุกตเปลี่ยนระดับ มีระดับเสียงขึ้นหรือตก หรือทั้งขึ้นและตก ทั้งยังมีเสียงวรรณยุกตคงที่ระดับเดียวโดย

ตลอด ซึ่งสําเนียงนครพนมนี้ โดยเฉพาะผูพูดสําเนียงไทยมาตรฐาน อาจมองวาเปนภาษาที่ดูเชย ตลก และนา

ขบขัน เพราะเปนที่ผิดเพ้ียนไปจากสําเนียงไทยมาตรฐาน อยางไรก็ตามการดูถูก หรือมองวาภาษาถิ่น และ

สําเนียงตาง ๆ  ที่นอกเหนอืไปจากสําเนียงมาตรฐานนั้น เปนสิ่งที่ไมถูกตอง ไรคุณคานั้น ในตางประเทศท่ัวโลก

ไดมีมานานแลว ทั้งท่ีภาษามาตรฐานก็เปนเพียงภาษาถ่ินภาษาหนึ่งเทานั้นเอง แตภายหลังไดเริ่มมีการศึกษา

ดานภาษาในชิงภาษาศาสตรมากข้ึน ก็ไดมีแนวคิดใหมท่ีมองเห็นคุณคาของภาษาแตละถ่ิน  
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ทั้งนี้ผูวิจัยมีความเห็นวาภาษาไทยถิ่นนครพนม จะยังคงอยูคูกับชาวจังหวัดนครพนม

สืบไปอีกนาน เพราะผูพูดสําเนียงนครพนม ทั้งเด็ก ผูใหญ และผูเฒาผูแก กระจายอยูทั่วทั้งจังหวัดถึง

จะมีการผันเสียงที่แตกตางกัน แตก็ยังคงความเปนสําเนียงนครพนม ในแตละพ้ืนที่เอาไวเปนสําเนียงที่

ชาวจังหวัดนครพนมภาคภูมิใจ  

ขอเสนอแนะ 

๑ ควรศึกษาเปรียบเทียบระบบเสียงภาษาไทยถ่ินนครพนม กับภาษาไทยถิ่นอื่นในกลุม

เดียวกัน เชน ภาษาไทยถ่ินสุโขทัย ภาษาไทยถ่ินโคราช เปนตน 

๒ ควรมีการรณรงคใหชาวนครพนมรุนใหม เห็นคุณคาของสําเนียงนครพนม เพ่ิมมากขึ้น

ในฐานะเปนสวนหนึ่งของวัฒนธรรมทองถ่ินที่ควรอนุรักษไว ซึ่งเปนเรื่องท่ีนาศึกษาใหละเอียดตอไป 
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Abstract 

This research is an investigation to explore the difficulty in lexical and grammatical 
variation between American and British English of M.A. students at 
Mahachulalongkornrajavidyalaya University. The target population of this study is 1st year and 
2nd year M.A. students in English (International Program) at the Faculty of Humanities in MCU in 
2019 - 2020. In total, they are 50 students. According to sampling method, the sampling 
participants of this study are 45 1st and 2nd year M.A. students in English (International Program). 
This study used both quantitative and qualitative method in collecting data. For the 
quantitative method, the research questionnaire was used to investigate the difficulties and the 
test was used to examine and identify the M.A. 1st- 2nd year students’ preference and familiarity 
on lexical and grammatical variations between British English and American English. After 
evaluating all results of the study, the researcher found that the difficulties level of the 
students on lexical and grammatical variation was moderate, equal to x̅ = 2.24 and S.D. was 
1.265   The average of mean for objective one was 2.24 and S.D. was 1.265 because half of 
respondents agreed with the statements and half of the respondents did not agreed with the 
statement in the objective one, therefore the average level was moderate. In the objective two, 
In the part one, a test consisting of 10 questions about lexical variation between American and 
British English to judge the students’ familiarity and preference between American and British 
English. For the result of average, the level of the test in lexical variation between American and 
British English is moderate, equal to x̅ =1.61 and S.D. is 0.654 because half of students’ answers 
are wrong.  For the results of objective two, the test consisting of 10 questions concerning 
grammatical variation between American and British English to judge the students’ familiarity 
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and preference between American and British English. Regarding the finding result of average, 
the level of the test on grammatical variation between American and British English is 
moderate, equal to x̅ =1.64 and S.D. are 0.692 because n objective two, half of the students’ 
answers are wrong and half of students’ answers are true. Therefore, it can be evaluated that 
half of the M.A. students faces the difficulties concerning the lexical and grammatical variation 
between American and British English but half of them did not.   

Keywords: lexical and grammatical variation, American and British English, M.A. Students 

1. Introduction 
A language is an essential system for people in communication using signs, sounds, 

marks, or gestures. It is the tool that people use to express them and to communicate with 
others. Language, especially in written and spoken mode, is something particular to people; that 
is to say, it is the basic capability that distinguishes human all other living beings. In this 
globalization age, as societies become more multicultural, people tend to communicate more 
with others from different regions of the world. Even so, the major difficulty in transforming 
information across the oceans is that there are many languages spoken in the world today. The 
huge variety of languages inevitably creates many problems in understanding, thus the only way 
to solve this problems is going through an international language.  

There are many varieties of English. However, only British and American English have 
been considered as the standard ones. English first became the national language in Britain in 
the 1750s. The industrial revolution and the patent of the telegraph made Britain the leading 
imperial power; - therefore British English has been an important language since then.  On the 
other hand, American English is a result of expansion of the British colonization, just like other 
kinds such as the English varieties spoken in Australia, New Zealand, and South Africa. However, 
due to economic and technological developments, American English is undoubtedly considered 
one of the two current reference varieties, together with British English. 

It is a matter of fact that living languages change with time. Also, English, as the 
international language, which consist of the two major varieties British and American English, has 
changed in dialects and other components of language. When the change really occurs, it 
naturally causes systematic differences of language.  This is why British and American English are 
divergent in many aspects at the levels of phonology, phonetics, vocabulary, grammar, and 
orthography. Another reason is, according to the theory of colonial lag, it is assumed as a 
common principle that the language of a new country is more conservative then the same 
language of the original country. Therefore, American English has preserved archaisms, old 
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features of the language that no longer are used in Britain. For example, the American uses of 
forgotten instead of got as the past participle of get always reminds the British of today of an 
old-fashioned feature. 

Relating to the phenomenon above, it is worth considering what effects there might 
be on teaching and learning English in Universities and Schools today where English major 
students encountered the different varieties of English. For instance, there are many foreign 
teachers at Mahachulalongkornrajavidyala University that some of them are American teachers 
and some are British teachers. The teaching of teachers consists of many different lexical and 
grammatical variations between American and British English. So, students are facing many 
difficulties concerning the lexical and grammatical variation between American and British 
English. 

Therefore, it is necessary to conduct a research which is solved with the difficulties 
concerning the lexical and grammatical variation between American and British English also to 
help the M.A. first year and second year students and next generations. This research is 
regarded to how, why, what, where and when the students are facing the difficulties on lexical 
and grammatical variation between American and British. This research also examines how 
much it is familiar with English and which one the students prefer between American and British 
English. 

 

Objectives of the Study 
To study the difficulties in lexical and grammatical variation between American and 

British English of the M.A.1st- 2ndyear students of International Program at the Faculty of 
Humanities, Mahachulalongkornrajavidyala University, to identify and examine the M.A. 1st- 
2ndyear International Program students’ familiarity and preference in lexical and grammatical 
variations between American and British English, at the Faculty of Humanities in 
Mahachulalongkornrajavidyala University 

Research Methodology  
This study is an investigation to explore the difficulties in lexical and grammatical 

variations between British English and American English of the M.A. students In MCU. This study 
used both quantitative and qualitative research method in collecting data. For quantitative 
research method, the research questionnaire is used to investigate the difficulties and the test 
was used to examine and identify the M.A. 1st- 2nd year students of International Program 
students’ preference and familiarity in lexical and grammatical variations between British English 
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and American English at the Faculty of Humanities in MCU. For qualitative method, an open- 
ended interview had been done. 

In this study, the target population of this study is the first year and second year M.A. 
students, (International Program) at the Faculty of Humanities in MCU. in 2019 - 2020. In total, 
they are 50 students. According to convenient sampling method, the researcher selected the 
participants who are available and willing to answer the research questionnaire, test and open-
ended interview. Therefore, the sampling participants of this study are 45 first year and second 
year M.A. English in English (international Program) out of 50 target students.  

This research material is consisted of the tools: a research questionnaire, the test for 
respondents and open-ended interview to 15 students who are good at English. The 
questionnaire is designed specifically for the first year and second year English students in 
English (International Program) at the Faculty of Humanities in MCU.  

The data collection procedure took about one week. The data collection was divided 
into three parts: questionnaire, test and open-ended interview questions. Firstly, the researcher 
wrote the questionnaire, test questions and open-ended interview questions for the data 
collection. The questionnaires and test questions were dealt with 45 first year and second year 
English students (International Program) who are available and interesting to answer the 
questionnaire and test questions at the Faculty of Humanities in MCU.  After 20 minutes, the 
questionnaires were collected from the respondents.  

After collecting the data from the 45 students, to get statistical results, all the 
answers of questionnaires were analyzed by SPSS program. Frequency, percentage, mean, and 
standard deviation were used to analyze the finding result of the research. Then, the open- 
ended interview answers were described as the students’ responses.   

Results of Research  
 Finding Result of General Information of the Respondents  

According to SPSS program calculation, the frequency of male respondents was 43 
students in the research and 2 respondents were females. 22 respondents were 20-23 years 
old, 7 respondents were 24-26 years old, 9 respondents were 27-30 years old and 7 
respondents were over 30 years old. There are 21 students of the first year and 24 students of 
the second year. 3 respondents studied English for about 2 years, 20 respondents studied 
English for about 5 years and 22 respondents studied English for about over 5 years. 13 
respondents were from Thailand, 17 students from Myanmar, 5 respondents from Cambodia, 6 
students from Laos and 4 students from Vietnam.  
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Finding Result of the Difficulties in Lexical and Grammatical Variation between 
American and British English (objective one) 

 According to SPSS program calculated the analysis, the overall level of the statement 
number one was moderate (x̅= 2.13, S.D. = 1.198) because the agreement and disagreement of 
respondents were mostly the same as the statement. For the statement number two, the 
overall level was moderate (x̅= 2.28, S.D. = 1.268) because both of agreement and disagreement 
side is quite the same. The overall level of the statement number three also was high (x̅= 2.40, 
S.D. = 1.304) because majority of the respondents agreed with the statement and minority of 
the students disagreed with the statement. For the statement number four, the overall level 
was high (x ̅ = 2.42, S.D. =1.438) because majority of the students agreed with the statement and 
minority of the students do not. For statement number five, the overall level was high (x̅= 2.20, 
S.D. = 1.290) because majority of students agreed with the statement. For statement number 
six, the overall level was moderate (x ̅ = 2.20, S.D. = 1.236) because half of the respondents 
agreed with the statement but half of the students did not. For statement number seven, the 
overall level were also moderate (x̅= 2.20, S.D. = 1.217) because half of the students agreed 
with the statement but half of the students did not. The overall level of the statement number 
eight was also moderate (x̅= 2.22, S.D. = 1.166) because both agreement and disagreement side 
was the same. For statement number nine, the overall level were also moderate (x ̅= 2.20, S.D. 
= 1.272) because half of the students agreed with the statement but half of the students did 
not.  

Finding Result of the Students’ Familiarity and Preference in Lexical and 
Grammatical Variation (Objective two) 

 In the result of the objective two, in part one: lexical variation test, according to SPSS 
program that calculated the analysis, the overall level of five answers of the questions were 
low: among them. the question number one, the overall level was low (x ̅= 1.53, S.D. = 0.548); 
the question number two, the overall level was also low (x̅= 1.60, S.D. = 0.654); the question 
number five, the overall level was also low (x̅ = 1.60, S.D. = 0.618); the question number seven 
was also low (x̅= 1.60, S.D. = 0.688); in the question number eight was also low (x ̅= 1.60, S.D. = 
0.580). Remaining five answers of the question level were moderate. Among them, for question 
number three (x̅= 1.64, S.D. = 0.645); for the question number four (x̅= 1.69, S.D. = 0.701); for 
the question number six (x ̅= 1.62, S.D. = 0.650); for the question number nine (x ̅= 1.62, S.D. = 
0.747); for the question number ten (x̅= 1.64, S.D. = 0.712).in the part one, in lexical variation 
test, the total average was (x̅= 1.61, S.D. = 0.654).  
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In the part two, the result of among ten questions, five answers of the questions’ 
overall level was moderate. Among them, for question number one (x̅= 1.73, S.D. = 0.720); for 
question number three (x̅= 1.69, S.D. = 0.668); for question number five (x̅= 1.71, S.D. = 0727); 
for question number seven (x ̅= 1.73, S.D. = 0.751); for question number nine (x ̅= 1.60, S.D. = 
0.688). Remaining five result of questions’ overall level was low. Among them, for question 
number two (x ̅= 1.60, S.D. = 0.720); for question number four (x ̅= 1.69, S.D. = 0.624); for 
question number six (x ̅= 1.58, S.D. = 0.690); for question number eight (x̅= 1.56, S.D. = 0.659); for 
question number ten (x ̅= 1.60, S.D. = 0.688). In the part two, in grammatical variation test, the 
total average was (x̅= 1.64, S.D. = 0.692).  

The result of open-ended interview: In the result of the open-ended interview, mostly the 
students were facing difficulties in present perfect and past simple tense and then in using 
article, nouns, preposition, adverb and adjectives.  In spelling, mostly the students were facing 
in difference words that end in “-or” vs. “-our”, the words end in ize” vs. “-ise”, the words that 
end “e” vs. “ae” and “oe”. Majority of the students preferred British English and minority of the 
students preferred American English. Fifty percent of the students were familiar with British 
English and fifty percent were familiar with American English.   

Conclusion and discussion 
After evaluating all results of the study, the researcher found that the difficulties level 

of the students in lexical and grammatical variation was moderate equal to x̅ = 2.24 and S.D. 
was 1.265   The average of mean in objective one was 2.24 and S.D. was 1.265 because half of 
respondents agreed with the statements and half of the respondents did not agreed with the 
statement in objective one, therefore, the average level was moderate. 

In objective two, In the part one, a test consisting of 10 questions about lexical 
variation between American and British English to judge the students’ familiarity and preference 
between American and British English. In the result of average, the level of the test in lexical 
variation between American and British English was also moderate, equal to x̅ =1.61 and S.D. 
was 0.654 because half of students’ answers were wrong.  In the results of objective two (part 
two), the test also consisting of 10 questions about grammatical variation between American 
and British English to judge the students’ familiarity and preference between American and 
British English. In the finding result of average, the level of the test in grammatical variation 
between American and British English was also moderate, equal to x̅ =1.64 and S.D. were 0.692 
because in objective two (part two), also half of students’ answers were wrong and half of 
students answers were true. Therefore, it can be evaluated that half of the M.A. students have 
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difficulties in lexical and grammatical variation between American and British English but half of 
students have not.   

In the result of the opened-in-depth interview, mostly the students were facing 
difficulties in present perfect and past simple tense and then in using article, nouns, preposition, 
adverb and adjectives.  In spelling, mostly the students were facing difference words that end in 
“-or” vs. “-our”, the words end in ize” vs. “-ise”, the words that end “e” vs. “ae” and 
“oe”.Majority of the students preferred British English and minority of the students preferred 
American English. Fifty percent of the students were familiar with British English and fifty percent 
were familiar with American English.    

Suggestion for the students 
As the result of the test to students, most of the students were wrong in spelling: the 

word end that “er” and “-re.” in an easy way, the students should keep note that in American 
English usually use “er” for example: center and in British English use “re” for example: centre.  
The students also confused in “-or” and “-our”. In clear way, the students should keep note 
that in American English use “or” for example: color and in British English use “our” for 
example: colour. According to the result of the test, many students were wrong in the words 
that end -ize” and “-ise”. Actually, in an easy way, students should keep note that in American 
English use “ize” for example: apologize and in British English use “ise” for example: apologise. 
If the students surely keep note and memorize the points which are explained by the 
researcher, the students can solve their difficulties in lexical and grammatical variation between 
American and British English. Moreover, the researcher would like to suggest that the students 
should read dictionary because in dictionary students can find both American usage and British 
usage but they have to keep note while they read dictionary.  
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Abstract 
This research is to study the psychological factors influencing English learning 

achievement between 1st year and 2nd year students of the Master of Arts in English, 
International Program, at the Faculty of Humanities, Mahachulalongkornrajavidyalaya University. 
Research population was consisted of 55 students. The sample participants of this study were 
48 1st year and 2nd year M.A. students in English (International Program) at the Faculty of 
Humanities. This research used both quantitative and qualitative methods. For quantitative 
research method, a research questionnaire was used by the researcher to investigate the 
students’ attitudes, motivation and strategy towards English language learning. For qualitative 
research method, an open-ended interview was made by the researcher with thirteen suitable 
students. 48 respondents were participated in this study.  After evaluating all results of the 
study, the researcher found that the motivation level of students in psychological factors 
towards English language learning was high, equal to x̅ = 3.97 and standard deviation (S.D) was 
1.236 because majority of students responded that they have good motivation in English 
learning. In the investigation of students’ attitude in objective one of the study, the level of 
students’ attitudes were low, equal to x̅ = 2.09 and standard deviation (S.D) because in learning 
English, the students’ attitudes were not perfect according to their responses. In the objective 
two, the research questions were to investigate students’ strategy in psychological factors 
influencing English language learning achievement. In the objective two, there were three 
strategies: effective strategy, memory strategy and cognitive strategy. The average of mean in 
objective two (part two) was 3.68 and SD was 1.170 and then the level of the students’ 
strategies in psychological factors influencing English language learning achievement was high 
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because students’ effective strategy of a five-statement level was high; the students’ memory 
strategy of five-statement level was moderate and the students’ cognitive strategy level was 
high, so the total average level of objective two result was high. Therefore, it could be 
evaluated that the students have good motivation in English learning but in English learning 
attitudes were weak; the students were good in English learning strategy and memory strategy 
but they were quite weak in memory strategy.  

Keywords:  Psychological factors, M.A. Students of MCU 

1. Introduction 
Undeniably English plays a significant role in daily life of everyone since it is widely 

accepted as an official language for many countries. Today English is taught in almost all 
countries around the world including Thailand. English is formally used in many areas such as 
education, economics, finance, law, politics and news reporting. People who are good at English 
tend to have a better chance to succeed in life because they have a great opportunity to get 
better jobs when compared with people who have no English skills. They are effective, 
especially in an international context, both in Thailand and abroad. Thus, knowing English 
allows them to create many opportunities for success in life, especially in their future career. 
This may explain why the demand for studying English has rapidly expanded when compared to 
the past. 

English has been taught and studied in Thailand for more than a decade. However, 
Thai students still have the problems in learning English even at University level and more than 
likely have negative attitudes towards English. According to Gardner and Lambert, the capability 
of students to learn a new language is not only affected by their English proficiency but also by 
their attitudes toward the second language. Many researchers believe that attitude has an 
impact on language learning; a student who has a positive attitude and motivation is likely to 
be more successful in language learning than a student with a negative attitude and low 
motivation.  

 Therefore, to help the learners have a positive attitude about English language 
learning the instructors must know the psychological factors influencing students’ attitudes and 
motivation before teaching in order to improve students’ attitudes towards English learning. In 
addition, the information gained can be used to develop techniques and strategies that could 
contribute to an English international program.  
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 This research aims to reveal the psychological factors that affect students’ attitudes 
and motivation towards English language learning between the M.A 1st and 2nd year students of 
International Program in the Faculty of Humanities at Mahachulalongkornrajavidyalaya 
University, 2017. This information can then be used to develop a program and help improve 
students’ attitudes. For this study the researcher uses three psychological factors, Attitudes, 
Motivation, and Strategy to measure students’ psychological factors influencing English language 
learning in the International Program of the Faculty of Humanities at Mahachulalongkorn 
rajavidyalaya University. The research is designed in accordance with the four subscales 
questionnaires by Martinez, Perez, and Fernandez. Moreover, it is significant to investigate these 
factors between the 1st and 2nd year students in the International Program because it can show 
the number of students who have potential for success in learning at this International Program. 
In other words, if the learner has the right psychological factors they are more likely to succeed 
in learning the language.  

Objectives of Research  
To investigate the psychological factors towards English language learning between 

the 1st and 2nd year students of the Master of Arts in English, International Program in the 
Faculty of Humanities at Mahachulalongkornrajavidyalaya University. 

To study the students’ psychological factors influencing English language learning 
achievement between the 1st and 2nd year students of Master of Arts in the English, 
International Program of the Faculty of Humanities at Mahachulalongkornrajavidyalaya 
University. 

Research Methodology  
This study primarily intends to explore the main three psychological factors 

influencing English language learning achievement between the 1st and 2nd year students of 
Master of Arts in English, International Program, the Faculty of Humanities at 
Mahachulalongkornrajavidyalaya University. The study surveys their attitudes, motivation and 
strategy towards English language learning. This research used both quantitative and qualitative 
research method.  For quantitative research method, a research questionnaire was used by the 
researcher to investigate the students’ attitudes, motivation and strategy towards English 
language learning. For qualitative method, an Open-ended interview had been done by the 
researcher with thirteen suitable students. 48 respondents were participated in this study. 
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In this research the target population consists of 55 students, 30 students from the 1st 

year and 25 students from the 2nd year, who are studying Master of Arts in English, International 
Program, at the Faculty of Humanities in Mahachulalongkornrajavidyalaya University, in the 
academic year of 2020. The sample size of this study was 48 participants. Using convenience 
sampling method, the researcher selected the students who were available and interesting to 
tick the questionnaires and to answer the research interview questions.  

The research materials in this study were consisted of two tools: a questionnaire for 
respondents and an open-ended interview to 13 suitable students who are willing to answer 
the interview questions. The questionnaire was designed specifically for the 1st year and 2nd year 
M.A students in English, International Program, at the Faculty of Humanities in MCU.  

The data collection procedure took about ten days. The data collection was divided 
into two parts: A questionnaires and an open-ended interview questions. Firstly, the researcher 
wrote the questionnaire and open-ended interview questions for the data collection and then it 
was sent to the supervisor for correction of some mistake. After completion of the correction 
from the supervisor, the questionnaires were dealt to 48 suitable the students who were 
interesting to answer and who were staying at MCU dormitory. The researcher went to both 
their dormitory room and their class room to share the research questionnaires. After 20 
minutes, the questionnaires were collected from the respondents. 

After collecting the data from the 48 students, to get statistical results, all the 
answers of questionnaires were analyzed by SPSS Software. Frequency, percentage, mean, and 
standard deviation were used to analyze the finding result of the research. Then, the Open- 
ended interview answers were described as the students’ responses.   

Results of Research  
 Finding result of general information of the respondents 

In this part, after analyzing the general information of the respondents consisting of 
gender, age, academic year of students; the years studied English and level of the students. The 
finding result occurred: for gender. Majority of respondents are male (Buddhist monk) about 45 
or 93.8% and minority of respondents are female (nun) about 3 or 6.3%; ages of the 
respondents dividing into four groups 20-23, 23-25, and 26-30 and then over 30 years old. 
Among them, 17 or 35.4% of respondents are 20-23 years old, 14 or 29.2% of respondents are 
23-25 years old, 10 or 20.8% of respondents are 26-30 years old and 7 or 14.6% of respondents 
are over 30 years old. In Academic years of respondents consist of first year and second year. 
Between them, 29 or 60.4% of respondents are first year students and 19 or 39.6% of 
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respondents are second year students. The years learned English of the respondents dividing 3 
years, 5 years and over 5 years. In those three-dividing time, 1 or 2.1% of respondents studied 
English about 3 years, 9 or 18.8% of respondents studied English about 5 years and 38 or 79.2% 
of respondents studied English about over 5 years.  

 Finding Result of Psychological Factors towards English Language Learning 
(Objective One) 

In objective one, the researcher investigated the psychological factors into two points: 
students’ motivation and attitudes. For investigation of motivation, there are 14 questions as 
well as 14 tables. Among the 14 questions, 7 questions are to investigate instrumental 
motivation of the students. According to SPSS version result, all answers of questions were at 
high level. And remaining 7 questions were to investigate the students’ integrative motivation. 
The results of all the seven questions were at high level. Therefore, the average of mean in the 
objective one was (x ̅) =3.97 and SD was 1.236. So, the motivation level of students in 
psychological factors towards English language learning was high because majority of students 
responded that they have good motivation in English learning. So, it could be evaluated that 
the students’ motivation was good in psychological factors towards English language learning 
between the 1st and 2nd year students of the Master of Arts in English International Program in 
the Faculty of Humanities at MCU. 

To investigate the students’ attitudes for learning English, in objective one also, there 
are 7 questions as well 7 tables. Analyzing all answers of the questions from students by SPSS 
version, in the finding result, most of the students’ attitudes level was law but only one 
statement level was high. Therefore, the average of mean in result of investigation of students’ 
attitudes was 2.09 and SD was 1.277 and then the level of students’ attitudes were low 
because in learning English, the students’ attitudes were not perfect according to their 
responses. So, it could be evaluated the result of students’ attitudes were low level and need 
to improve.  

Finding Result of Students’ Psychological Factors Influencing English 
language learning Achievement (Objective two) 

In the research objective two, there were 15 statements to investigate students’ 
strategy for influencing English language learning achievement. The strategies were effective 
strategy, memory strategy and cognitive strategy. In the result of effective strategy level was 
high, memory strategy level was moderate and cognitive strategy level was high. The average of 
mean in investigation of students’ strategy to learn English or objective two (part two) was 3.68 
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and SD was 1.170 and then the level of the students’ strategies in psychological factors 
influencing English language learning achievement was high because students’ effective strategy 
five statements level was high; students’ memory strategy five statements level was moderate 
and students’ cognitive strategy level was high therefore the total average level objective two 
result was high.    
The Result of Open-Ended Interview:  

According to the answers of the respondents, the result of interview questions was 
that even the students have psychological problem, they are able to learn their English 
because most of students in MCU are Buddhist monks. So, as they are Buddhist monks, they 
learn English by Buddhist literature so they can control their psychological problem by taking 
meditation because Buddha’s teaching is the best psychotherapy in this world such as 
mindfulness meditation. But, some students answered that they had weak points in memory 
strategy in learning English.  

Conclusion and discussion 
After evaluating all results of the study, the researcher found that the motivation 

level of students in psychological factors toward English language learning was high, equal to x̅ 
= 3.97 and standard deviation (S.D) was 1.236 because majority of students responded that they 
have good motivation in English learning. In the investigation of students’ attitude in objective 
one of the study, the level of students’ attitudes was low, equal to x ̅ = 2.09 and standard 
deviation (S.D) because in learning English, the students’ attitudes were not perfect according to 
their responses.    

In the objective two, the research questions were to investigate students’ strategy in 
psychological factors influencing English language learning achievement. In the objective two, 
there were three strategies: effective strategy, memory strategy and cognitive strategy. The 
average of mean for objective two (part two) was 3.68 and SD was 1.170 and then the level of 
the students’ strategies in psychological factors influencing English language learning 
achievement was high because students’ effective strategy of five-statement level was high; 
students’ memory strategy of five-statement level was moderate and students’ cognitive 
strategy level was high, therefore, the total average level objective two result was high.  

Suggestion for the students 
After evaluating all result of the research, the researcher understood that the 

students have enough motivation in learning English but the students have weak points in 
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attitudes toward learning English. Therefore, the researcher would like to give suggestion for 
good attitudes to learn English that (1) when someone speaks English the students need to 
think that they are good and qualified; (2) When someone speaks English, the students need to 
think that they make a good impression; (3) students need to think that speaking English is an 
advantage in the present time; (4) students need to agree that English is an important tool in 
scientific research; (5) students need to consider that they need English to be more successful 
in their studies; (6) students need to remind themselves that learning English will help to 
develop your mind; (7) students should try to enroll an extra English course even if it is not a 
compulsory subject in the school. These seven factors are very important for good attitudes of 
the students to learn English. 

According to research finding result of English learning strategies, students are good in 
effective strategy and cognitive strategy but half of the students are weak in memory strategy. 
Therefore, the researcher would like to suggest that in order to improve in memory strategy (1) 
the students need to listen English song to learn new vocabulary; (2) students need to learn 
English by watching English movie; (3) students need to practice speaking English more than five 
times in a day; (4) students need to add their English knowledge by correlating what they have 
to know and what they have to learn; (5) students need to review English lesson every day. 
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Abstract 
The purpose of the study was to investigate whether teaching and development would 

affect the performance of Meditators with meditation masters as a case - study. The type of 
research used as qualitative and documentary method. Primary data was collected from a sample 
group of ten meditation masters. In-depth interview was used in a collection for data analysis. This 
study was presented by the Vipassanā Meditation teaching techniques of Mahāsī Meditation Center 
as well as new ways of meditation  on the possible problems due to different languages between 
teachers and meditators. It was also found that teaching and development had an impact on 
meditators of the meditation teaching techniques. The study recommended for Mahāsī Meditation 
Center to be successful as the first choice of Vipassanā Meditation teaching techniques in Myanmar, 
the management must empower all departments to engage in the teaching of Vipassanā and the 
development of meditation masters to build the potential and strengthen meditation masters’ 
competencies. 

Keywords: Insight Meditation teaching; techniques; Mahāsī Meditation Center 

Introduction  
The meditation techniques taught by the Buddha can be generally classified as Samatha and 

Vipassanā, which has been translated as concentration meditation and insight meditation. One, 
samatha, is the development of mental concentration, or one-pointedness of mind (cittekaggatā). 
This kind of meditation is simply concentrating the awareness. The term “Vipassanā” originally 
came from Pāli language. The “vi” is an intensifier and the word “passanā” means “to see”. 
Therefore, it is seeing with greater intensity or depth. Here, it means seeing the world and its nature 
in its depth. According to Buddhism, this world or loka has three characteristics of impermanence, 
suffering and non-self. Vipassanā meditation is primarily concerned with giving rise to the realization 
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of these three realities of world, as Vipassanā is the primary tool to gain wisdom and attain 
enlightenment.4  

This new development in the practice of Vipassanā meditation and the whole movement 

started and gained strength in 19th and 20th centuries. The historical background of the revival of 
meditation in Myanmar continues the unbroken chain from the early 20th century until today.5 
Myanmar is a country widely practiced meditation which is a technique that was taught and derived 
Buddhist texts. The earliest modern writer of Vipassanā manuals was a Burmese monk named 
Mahāsī Sayādaw who was influential in reviving the Burmese interest in meditation practices. Before 
Mingun Sayādaw began teaching, the Burmese Sangha mostly had held the view that enlightenment 
was not possible in the present era, but afterwards, Vipassanā meditation was being practiced 
widely, especially by monks in the Sagaing Region. Meditation is practiced in Myanmar on the basis 
of various teaching techniques thought by various meditation masters. Among these various 
teaching techniques of meditation, Mahāsī Sayādaw of Myanmar techniques is a well-known one. In 
Myanmar, it is generally known as the techniques of “Foung, Pein”, which is the rise and fall of the 
abdomen since the meditation techniques of Mahāsī Sayādaw focuses on the abdominal 
movement as the primary meditative object for the Vipassanā (insight) mediation.6  

Mahāsī Sayādaw heavily emphasized the practice of four basic meditation techniques from 
Mahāsatipaṭṭhāna Sutta. 1) Newcomers have to concentrate on the abdomen, noting the 
movements of rising and falling. 2) If meditator imagines or thinks of something, he or she must 
make a mental note on it. 3) If meditator intends to move his hand or leg, there should be a 
mental note on intending. Insight Meditation as taught by the late Mahāsī Sayādaw, emphasizes the 
continuity of moment to moment awareness of all physical and mental phenomena. The primary 
objects of mindfulness are the physical elements (rising and falling of the abdomen during sitting, or 
lifting, and placing of the feet during walking); mindfulness of physical elements (mental states, 
thoughts precepting) is also cultivated.7 Mahāsī Sāsana Yeiktha Meditation Center is located No 16, 
Sāsana Yeiktha Road, Yangon, Myanmar, as well as branches of it can be seen across the country of 
Myanmar. 

This research will examine the existing Vipassanā techniques according to study the 
Vipassanā teaching techniques of Vipassanā masters in English which are instrumental in Mahāsī 
Vipassanā teaching techniques as it is given in English and Burmese as well as the translation of Pāli 
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canonical texts and practice in the modern of Mahāsī meditation centers in Bahan Township, 
Yangon, Myanmar. The study will be done based on, published opinions, published case studies, 
especially, the reviewed books. Researcher will attempt to elaborate and elucidate how the 
techniques are meditation practice in effects to gain expected benefits. The contemporary 
contributions of Vipassanā, particularly Mahāsī Vipassanā teaching techniques, will be studied in the 
regards of social harmony and improvement. Hence, the study will suggest a simple and succinct 
supposition.  

Objectives of Research  
1. To study Vipassanā teaching techniques in English of Vipassanā masters at Mahāsī 

Meditation Center in Bahan Township, Yangon, Myanmar. 

2. To find out the practical Vipassanā teaching techniques in English of Vipassanā masters at 
Mahāsī Meditation Center in Bahan Township, Yangon, Myanmar. 

Research Methodology 

1. Research Design: This design stated the research plan in the investigation of the 
Mahāsī Meditation Center teachers who are teaching the Vipassanā teaching techniques in English of 
Vipassanā masters at Mahāsī Meditation Center. Furthermore, it would describe what method the 
researcher used in this research, how, where, and whom the researcher collected the data to find 
the results for this research. The current research constitutes a descriptive study in which qualitative 
data collection methods are used. The methodology is shown in the following stages. The results of 
in-depth interview questions and additional comments summarized similar views and analyzed in 
terms of the Mahāsī Vipassanā teaching techniques and then it presented the statements of the 
respondents directly in chapter four. 

2. Population and key informants: The population and sample group of the study were 
consisted of 10 meditation masters of Vipassanā teaching techniques at Mahāsī Meditation Center 
(Mahāsī Sāsana Yeiktha) in Bahan Township, Yangon, Myanmar. 

3. Research Tools: The research consists of in-depth interview sections and additional 
comments were the main research tools used for this study to understand the teaching techniques 
about 10 Vipassanā meditation masters, specialists and academic books, academic articles, journals, 
Buddhist education. These are used for supporting information and study. 

4. Data Collection: The research is used as qualitative and documentary research method. 
Therefore, in-depth interview and comprising documentary are research tools for study to 
understand the teaching techniques. The meditation masters of Mahāsī meditation centre will be 
made for the in-depth interview and the documentary papers with the question of multiple choices 
of the teaching techniques of Vipassanā will be used. And  the interview will be collected after the 
process finished. 
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5. Data Analysis: This research is related to the qualitative method, documentary research 
and in-depth interview also are used in data collection. After, collecting materials and information 
from both primary and secondary sources, the data will be analyzed. The analysis of the data will 
lead to a comprehensive understanding of the technique practiced in Mahāsī Vipassanā teaching 
techniques. 

Results of Research  

1. The general information of teachers  

The results appeared that 10 Vipassanā meditation masters are Buddhist monks. All of them 
have been teaching at Mahāsī Meditation Center in Bahan Township, Yangon, Myanmar. The 
majority of Vipassanā Meditation masters are over 30 years old who have experienced for about 10 
years. The favorite subjects of the Vipassanā meditation masters were Vipassanā meditation 
teaching techniques skill. The Vipassanā meditation masters’ level of education was Dhammacariya 
degree. 

2. The result of in-depth interview objective-one  

This research objective-one is to study the Vipassanā teaching techniques in English of 
Vipassanā masters at Mahāsī Meditation Center in Bahan Township, Yangon, Myanmar. Researcher 
found the unexpected result in the section of interview and additional comment results as: 
according to fundamental Vipassanā teaching techniques in English of Vipassanā Masters at Mahāsī 
Meditation Center in Bahan Township, Yangon, Myanmar, the Vipassanā meditation masters 
answered that the Mahāsī meditation method is based on Mahāsatipaṭṭhāna Sutta. The most 
venerable Mahāsī Sayādaw taught Vipassanā to attain the Path and fruition (Maggañāna and Phala 
ñāna) in accordance with Buddha’s teaching. It is most important for everyone to cultivate in 
oneself the virtues of morality, concentration, and wisdom (Sīla, Samādhi, and Paññā). The main 
purpose is to liberate our minds from all mental defilements and all kinds of suffering. It is most 
important of this Vipassanā meditation and strives our best to attain the cessation of suffering and 
liberation from all kinds of suffering. The main purpose is to teach Vipassanā meditation in English 
for non-Buddhism because they have to understand the meaning of Vipassanā which is to eradicate 
mental impurities from their mind altogether to be the benefits of tranquility and peace of mind. 
Vipassanā helps not only all foreign meditators but also Myanmar meditators to see things as they 
truly are, not as they appear to be. When they practice Vipassanā meditation, they will see 
themselves the arising and disappearing of mental and physical phenomena, and they will have a 
clearer comprehension of what is going on in their mind and body. That’s why they need to 
understand how to practice Vipassanā meditation to see the true natures of mind and body that 
are the nature of impermanence, the nature of satisfactoriness, and the nature of insubstantiality. 

The Vipassanā meditation technique taught by Mahāsī Sayādaw is described as a mediator, 
focusing on the attention on the sensations of rising and falling in the abdomen, making it the 
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primary point of observation. The reason for this is that the rising and falling of the abdomen is 
always present, making it a suitable place to observe the transient and impermanent nature of the 
phenomena. The breath goes up and down all the time. Similarly, all the physical and mental 
phenomena go up and down constantly. Having an anchor allows the mind not to get lost. At the 
beginning of the practice of meditation, the mind is like a little child who always runs towards 
objects and gets lost. Having an anchor means that the meditator can always come back to the 
abdomen if things get too intense if e.g. the feelings or thoughts become too intense while 
observing them. The meditator then carefully observes the five aggregates, that is, form, feeling, 
perceptions, mental formations, and consciousness. We do not interact with the objects of 
meditation. We just observe them. We don't have to do anything. It is enough to be a witness. 

The second part of the technique which is specific to the Mahāsī Sayādaw technique is the 
“noting”. Noting can also be understood as “naming or labeling” the object that is currently being 
observed. It can also mean “remind” the object being observed so that the mind does not wander 
or follow it, identifying and not getting lost. 

3. The result of in-depth interview objective-two 

This objective-two is to find out the practical Vipassanā teaching techniques in English of 
Vipassanā masters at Mahāsī Meditation Center in Bahan Township, Yangon, Myanmar. The 
researcher found the unexpected result in the section of interview and additional comment results 
as: according to fundamental Vipassanā teaching techniques in English of Vipassanā Masters at 
Mahāsī Meditation Center in Bahan Township, Yangon, Myanmar, the Vipassanā meditation masters 
answered that the pieces of training for well-prepared Dhamma discourses in English are practiced. 
Holding the discussion and answering in English on Vipassanā meditation as well as other sutta and 
Abhidhamma are performed, for the purpose of qualified Vipassanā meditation teachers. And then 
in English, the teaching techniques used four foundations of mindfulness in Mahasitipana sutta 
practicing the act of breathing the abdomen rising and falling. This is the material quality known as 
the element of motion. Not only meditators should begin by noting this movement but also, they 
may be done mental observing of the abdomen. It is also a special opportunity for mindfulness 
meditation guides and meditators to deepen their practice and to gain more systematic knowledge 
of insight meditation as taught in the Mahāsī teaching techniques in English.  

The meditation practice is not only for Buddhists but also for everyone interested in the 
Mahāsī Sayādaw meditation method. When I use the computable to teach English version for a 
foreigner, it will be easy to collect the letters and can be pointed out the ways to easy for them 
that English version is effective English using four skills: speaking, listening, reading, and writing. Not 
only English has been used as an important tool to benefit the people’s lives in many ways, 
especially in Mahāsī Meditation Center in Bahan but also it has increased and played a significant 
role in the Vipassanā teaching techniques area as a medium to learn and study about many 
worldwide. Mahāsī Meditation Center is supported by teaching assistants through the use of 
effective English version when the teaching emphasizes developing sustained mindfulness of 
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mental and physical phenomena as they arise moment to moment in all activities: sitting, walking, 
standing, lying down to rest. One thinks that my position is some problem with pronunciation to 
talk about meditation in mindfulness for non-Myanmar meditators in my job. Pronunciation must be 
viewed as more than the correct production of individual sounds or isolated words. It is 
fundamental to teach Vipassanā meditation in English speaking that’s why one must pay good 
attention to pronunciation for meditators, and one has to try prepared my position of problem to 
train Vipassanā meditation by teaching techniques in English. To be effective teaching techniques in 
Vipassanā meditation, one has to need both good dhamma knowledge and effective English. 

Therefore, it is also a special opportunity for insight meditation guides and meditators to 
deepen their practice and to gain more systematic knowledge of insight meditation as taught in the 
Mahāsī teaching techniques in English. Moreover, most of the interviewees liked the English 
language teaching process at the Mahāsī Meditation Center in Myanmar. This is because they 
preferred to discuss the in-depth interview questions with native Meditation masters of Mahāsī 
meditation masters during the lessons and to practice their English skills during the lessons with 
different countries’ meditators. 

Conclusion  
The purpose of this research is to identify the study of Vipassanā teaching techniques in 

English of Vipassanā Masters at Mahāsī Meditation Center in Bahan Township, Yangon, Myanmar. In 
this study, there were two objectives: (1) to study the Vipassanā teaching techniques in English of 
Vipassanā masters at Mahāsī Meditation Center in Bahan Township, Yangon, Myanmar. It is going to 
chapter 2 which concerns Vipassanā teaching techniques in English of Vipassanā masters, (2) To find 
out the practical Vipassanā teaching techniques in English of Vipassanā masters at Mahāsī 
Meditation Center in Bahan Township, Yangon, Myanmar. The main purpose of this study was to 
determine the two patterns of motivation for both instrumental motivation which was predominant 
for Meditation masters who studied teaching processes Vipassanā teaching techniques in English of 
Vipassanā masters at Mahāsī Meditation Center in Bahan Township, Yangon, Myanmar. Additionally, 
it aimed to investigate the factors affecting Mahāsī Vipassanā masters’ situations towards teaching 
many subjects, such as the English language at Mahāsī Meditation Center in Bahan Township, 
Yangon, Myanmar. 

The purpose of this research is a qualitative research, documentary, and in-depth interview 
type of research. The methodology is shown in the following stages. The results of in-depth 
interview questions and additional comments summarized similar view and analyzed in terms of 
the Mahāsī Vipassanā teaching techniques and then it presented the statements of the respondents 
directly in the chapter four. 

Part one: General Information of the respondents 

After analyzing the data collections, the results appeared that 10 of the Vipassanā 
meditation masters are Buddhist monks. All of them have been teaching at Mahāsī Meditation 
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Center. Majority of Vipassanā Meditation masters are over 30 years old. The experience of Vipassanā 
Meditation teaching techniques learng of the Vipassanā Meditation masters are 5-8 years and the 
experience of Vipassanā Meditation teaching techniques of the Vipassanā meditation master are 
over 9 years. The favorite subjects of the Vipassanā meditation masters are Vipassanā meditation 
teaching techniques. All of the Vipassanā masters love to teach Vipassanā meditation techniques 
and their favorite skill is Dhamma and Vipassanā Meditation teaching techniques skill. The Vipassanā 
meditation masters’ level of education is Dhammacariya degree. 

Part two: In-depth questions of Interviews which are related to Vipassanā Mediation in 
English teaching techniques. 

In part two, the researcher found the unexpected result in the section of interview and 
additional comment results as: according to fundamental Vipassanā teaching techniques in English 
of Vipassanā Masters at Mahāsī Meditation Center in Bahan Township, Yangon, Myanmar, the 
Vipassanā meditation masters answered that the Mahāsī meditation method is based on 
Mahasatipatthana sutta. The most venerable Mahāsī Sayādaw had taught Vipassanā to attain the 
Path and fruition (Maggañāna and Phala ñāna) in accordance with Buddha’s teaching. It is most 
important for everyone to cultivate in oneself the virtues of morality, concentration, and wisdom 
(Sīla, Samādhi, and Paññā). The main purpose is to liberate our minds from all mental defilements 
and all kinds of suffering. It is most important of this Vipassanā meditation and strives our best to 
attain the cessation of suffering and liberation from all kinds of suffering. the main of purpose is to 
teach Vipassanā meditation in English for non-Buddhism because they have to understand the 
meaning of Vipassanā which is to eradicate mental impurities from their mind altogether to be 
benefits of tranquility and peace of mind. Vipassanā helps not only all foreign meditators but also 
Myanmar meditators to see things as they truly are, not as they appear to be. When they practice 
Vipassanā meditation, they will see themselves the arising and disappearing of mental and physical 
phenomena, and they will have a clearer comprehension of what is going on in their mind and 
body. That’s why they need to understand how to practice Vipassanā meditation to see the true 
natures of mind and body that are the nature of impermanence, the nature of satisfactoriness, and 
the nature of insubstantiality. 

The Vipassanā meditation technique taught by Mahāsī Sayādaw is described as a mediator, 
focusing his attention on the sensations of rising and falling in the abdomen, making it the primary 
point of observation. The reason for this is that the rising and falling of the abdomen is always 
present, making it a suitable place to observe the transient and impermanent nature of the 
phenomena. The breath goes up and down all the time. Similarly, all the physical and mental 
phenomena go up and down constantly. Having an anchor allows the mind not to get lost. At the 
beginning of the practice of meditation, the mind is like a little child who always runs towards 
objects and gets lost. Having an anchor means that the meditator can always come back to the 
abdomen if things get too intense if e.g. the feelings or thoughts become too intense while 
observing them. The meditator then carefully observes the five aggregates, that is, form, feeling, 
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perceptions, mental formations, and consciousness. We do not interact with the objects of 
meditation. We just observe them. We don't have to do anything. It is enough to be a witness. 

The second part of the technique which is specific to the Mahāsī Sayādaw technique is the 
“noting”. Noting can also be understood as “naming or labeling” the object that is currently being 
observed. It can also mean “remind” the object being observed so that the mind does not wander 
or follow it, identifying and not getting lost. 

Part three: In-depth questions of the Interviews which are Listening, Speaking, Reading 
and Writing. 

In part three, the researcher found the unexpected result in the section of interview and 
additional comment results as: according to fundamental Vipassanā teaching techniques in English 
of Vipassanā Masters at Mahāsī Meditation Center in Bahan Township, Yangon, Myanmar, the 
Vipassanā meditation masters answered that the pieces of training for well-prepared Dhamma 
discourses in English are practiced. Holding the discussion and answering in English on Vipassanā 
meditation as well as other suttas and Abhidhamma are performed, for the purpose of qualified 
Vipassanā meditation teachers. And then in English, my teaching techniques use four foundations of 
mindfulness in Mahasitipana sutta practicing the act of breathing the abdomen rising and falling. 
This is the material quality known as the element of motion. Not only meditators should begin by 
noting this movement but also, they may be done mental observing of the abdomen. It is also a 
special opportunity for mindfulness meditation guides and meditators to deepen their practice and 
to gain more systematic knowledge of insight meditation as taught in the Mahāsī teaching 
techniques in English.  

The meditation practice is not only for Buddhists but also for everyone interested in the 
Mahāsī Sayādaw meditation method. When I use the computable to teach English version for a 
foreigner, it will be easy to collect the letters and can be pointed out the ways to easy for them 
that English version is effective English using four skills: speaking, listening, reading, and writing. Not 
only English has been used as an important tool to benefit the people’s lives in many ways, 
especially in Mahāsī Meditation Center in Bahan but also it has increased and played a significant 
role in the Vipassanā teaching techniques area as a medium to learn and study about many 
worldwide. Mahāsī Meditation Center is supported by teaching assistants through the use of 
effective English version when the teaching emphasizes developing sustained mindfulness of 
mental and physical phenomena as they arise moment to moment in all activities: sitting, walking, 
standing, lying down to rest. One thinks that my position is some problem with pronunciation to 
talk about meditation in mindfulness for non-Myanmar meditators in my job. Pronunciation must be 
viewed as more than the correct production of individual sounds or isolated words. It is 
fundamental to teach Vipassanā meditation in English speaking that’s why one must pay good 
attention to pronunciation for meditators, and one has to try prepared my position of problem to 
train Vipassanā meditation by teaching techniques in English. To be effective teaching techniques in 
Vipassanā meditation, one has to need both good dhamma knowledge and effective English. 
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Therefore, it is also a special opportunity for insight meditation guides and meditators to 
deepen their practice and to gain more systematic knowledge of insight meditation as taught in the 
Mahāsī teaching techniques in English. Moreover, most of the interviewees liked the English 
language teaching process at the Mahāsī Meditation Center in Myanmar. This is because they 
preferred to discuss the in-depth interview questions with native Meditation masters of Mahāsī 
meditation masters during the lessons and to practice their English skills during the lessons with 
different countries’ meditators. 

Discussion  
The section is concerned with the findings of the study which are types of motivation 

towards learning and teaching processes in the Vipassanā teaching techniques in the English 
language at Mahāsī Meditation Center Bahan Township, Yangon, Myanmar, and their relationship to 
the research questions and how they relate to previous studies and theories mentioned in the 
review of the literature. In the present resent research, there were two statement questions: (1) 
What are the Vipassanā teaching techniques in English of Vipassanā masters at Mahāsī Meditation 
Center in Bahan Township, Yangon, Myanmar? and (2) What are the practical Vipassanā teaching 
techniques in English of Vipassanā masters at Mahāsī Meditation Center in Bahan Township, Yangon, 
Myanmar? 

The Uniqueness of Insight Meditation lies in its ability to give rise to the Insight into the 
condition existence and see things as they really are; impermanent, devoid of self, and suffering. It 
helps to rid of wrong views and gives rise to Insight. The practice undergoes several stages before 
he or she fully gains liberation from suffering, firstly, he or she goes through the struggling stage in 
which the practitioner has to struggle a lot to stay with meditation, after a while he experiences a 
sailing state in which the meditation gets easier and finally take-off stage in which the meditator 
really begins see the energy flow quite natural in meditation and he also experiences peace and 
calm, the mind becomes more joyful. Four Foundation of Mindfulness is the central teaching for 
Insight Meditation. The four foundations of Mindfulness are Body, feelings, mind, and reality as 
taught by the Buddha in the Mahā-satipatthāna Sutta, the sutta also considers the practice of four 
foundations of mindfulness as the direct path to Nibbāna and freedom from suffering.  

Mahāsī Sayādaw is perhaps the most well-known among all the Vipassanā teachers in 
Burma, his teaching on Insight meditation is known as the “New Burmese Method” due to his 
innovative creative style of teaching Vippasanā which differs in some respect from his predecessors. 
Mahāsī Sayādaw was born in a peasant family and got ordained as a Novice monk very early in his 
life and higher ordination, later on, he also received distinguished honors in his studies of Pāli, 
Tipitaka, and Abhidhamma. However, it was his interest in Mahāsatipatthāna that led him to his 
teacher Mingun Jetavan Sayādaw, he mastered the practice in a very short period and started 
teaching himself, his fame rose so high that a wealthy supporter helped him to build Meditation 
Center in Yangon which become widely known and give inspiration to many more region in 
Myanmar and neighboring countries to establish the Vipassanā Centers such as in Thailand, Sri 
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Lanka and other Southeast Asian countries and received many western disciples too. Today, he is 
the most well-known teacher of Vipassana in Asia as well as in the West with many active centers 
with many trained teachers to continue the work that Mahāsī Sayādaw started. 

Suggestions 

1. Suggestions from the Study 

This was only a small research concerning Vipassanā teaching techniques in English of 
Vipassanā Masters at Mahāsī Meditation Center in Bahan Township, Yangon, Myanmar.  

Consequently, future researchers should study the English Meditation teaching technique in 
the Mahāsī Meditation Center. If the above title a very wide, researcher can narrow down the topic 
such as “the role of English in the Meditation teaching at Mahāsī Meditation Center Yangon, 
Myanmar”, “the study English understand the effectiveness of these teaching techniques of 
Vipassanā in Mahāsī technique”, and “the study makes us improve the techniques of Vipassanā 
teaching in English at Mahāsī Sāsana Yeiktha, Yangon, Myanmar”. Etc. these titles are urgent for 
future researches in a transitional period. Therefore, the researcher desire to suggest further 
researchers investigate the situations of Meditators’ motivation for the teaching process in the 
English language to conduct a similar study in Mahāsī Meditation Center form foreign countries. 
Similar research could also be conducted in other country’s Mahāsī meditation Center to observe 
many more results. In order to obtain more appropriate data regarding Meditation masters and 
foreign meditators’ motivation for the teaching process in the English language, future research 
needs to cover many Meditation Center. Moreover, the researcher strongly suggests further research 
to apply good methods which are both quantitative and qualitative (mixed methods). 

2. Suggestions to the future researchers  

As a researcher, I would like to give suggestions for future researchers concerning the 
teaching process in the English language at Meditation Centers in Myanmar.,according to the results 
of the finding of this thesis, many meditation masters faced many difficulties in teaching Dhamma in 
Myanmar Mediation Center. Actually, many meditation masters expected too much teaching by 
teacher-centered and meditators centered methods approached in the meditation teaching. 
However, their dreams do not come true because they have to use mediation master-centered 
methods traditionally in their individual Meditation Centers.  

Openly speaking, many difficulties of English meditation teaching instruction have existed in 
Myanmar Meditation Centers. These challenging problems should be solved sooner or later for the 
progress of state education systems. Some educational policies should be reviewed such as 
curriculums, qualification of the teachers, English Meditation teaching method, and adequacy of the 
materials in the Meditation Center that are relevant to the international standard. Since, as it was 
mentioned in the literature review motivation and teaching subjects, the English meditation 
teaching system, the quality of the program, the interest, enthusiasm, skills of the meditation 
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masters, the adequacy of the materials, curriculum, and the Myanmar Meditation Centers 
atmosphere and so on. All these can influence the meditation masters’ level of meditation 
teaching in any meditation subjects. 
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Abstract 
The study is qualitative research in nature focusing on a documentary method by studying 

some books concerning the problems of this research. The researcher collected the information 
from books, documents, and the data from the book called Breakthrough in Samatha Meditation 
and Vipassana Meditation by Pa-Auk Sayādaw And Dr. Mehm Tin Mon.  

The study found that a clause is a group of words containing a subject and a verb. The 
relative clause is an adjective clause that describes the noun. It is important to remember that a 
relative clause is not a complete thought. They are used in sentences to further describe the noun.  

The percentage of the relative clause based on its types and functions in Breakthrough in 
Samatha Meditation and Vipassana Meditation by Pa-Auk Sayādaw And Dr. Mehm Tin Mon: 16 
relative pronouns as subject, equal to 11.59 percent, 75 relative pronouns as object, equal to 54.34 
percent, 2 possessive relatives clauses, equal to 1.44 percent, 20 relative pronouns as the object of 
preposition, equal to 14.49 percent, and 25 adverbial relative clauses, equal to 18.11 cercent.  

Keywords: Relative clauses; study; English usage 

Introduction 
The English language becomes the most popular language in the world in the 20th   and 21st  

century. It also becomes a second language in international communication. The English language is 
a compulsory subject in learning in the university around the world. Most of the Universities 
worldwide have included English as one of their major subjects or the language of instruction.4 
Today, language is very important for effective communication in social, political, economic, 
educational, and religious affairs. Human beings can easily understand the emotion, beliefs, and 
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ideals of each other through language. Effective communication and mutual understanding of 
people in daily activities could not attain without language. 

English Grammar or usage makes every speaker and writer to have good sentences because 
it consists of the pattern of arrangement of words into words. In making a good sentence, we 
should know that sentence is and what its elements are. The sentence is a combination of words 
expressing complete through and ideas. The largest unit of grammar sentences. The sentence is 
composed of smaller units, clauses, phrases, and words. The most important unit in the 
composition of a sentence is the usage clause. 

Clauses are the principal structures of which sentences are composed. A sentence may 
consist of one or more clauses. Clauses are classified into three important ways:  

In terms of the clause elements (subject, verb, etc.) from which they are constructed and 
the verb patterns which are formed from these elements.  

I. In terms of the amount of use which a clause makes of verb phrase structure. On 
this, we distinguish between finite clauses, non- finite clauses and verb less 
clauses.  

II. In terms of clauses function, i.e. the function a clause performs in a sentence; e.g. 
whether it is nominal clauses, an adverbial clauses and adjectival clauses.5 

A clause may be an independent clause or a dependent clause. In terms of the dependent 
clause, the clause could be differentiated based on their grammatical function as a nominal clause, 
adverbial clause, and relative clause. 

The relative clause is a dependent clause that functions as an adjective; that is, it modifies a 
noun or pronoun. For this reason, relative clauses are also called adjective clauses.6  

In this study, the researcher attempted to study the usage of English relative clauses in the 
book, called Breakthrough in Samatha Meditation and Vipassana Meditation, written on December 9 
to 11, 2004 by Pa-Auk Sayādaw and Dr. Mehm Tin Mon. 

At last, studying the research took Pa-Auk Sayādaw and Dr. Mehm Tin Mon's “Breakthrough 
in Samatha Meditation and Vipassana Meditation” as the researcher’s objective of analysis because 
the researcher wanted to understand clearly about the relative clauses practically, not only 
theoretically.  

Objectives of Research 
The objectives of the study are as follows: 
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1. To study the English relative clauses usage in the book called Breakthrough in Samatha 
Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm Tin Mon. 

2. To analyze the types and functions of English relative clauses usage in the book called 
Breakthrough in Samatha Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm 
Tin Mon. 

 

Research Methodology 
1. Research Design: This present research employs a documentary and qualitative method 

in order to explore the usage of English relative clauses from the book of Breakthrough in Samatha 
Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm Tin Mon. The researcher 
collected the information from the books, documents and the data from Breakthrough in Samatha 
Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm Tin Mon. 

2. Population and key Informants: The population and key informants consist of Pa-Auk 
Sayādaw and Dr. Mehm Tin Mon, the most significant study in personal development and self-
improvement literature. This is selected because of containing both not only personal development 
and self-improvement, but also a great abundance of English relative clauses. This is chosen from 
the most pre-eminent personal development and self-improvement scholarly writers. Breakthrough 
in Samatha Meditation and Vipassana Meditation, by Pa-Auk Sayādaw and Dr. Mehm Tin Mon, which 
was originally written in English. It contains excerpts from the ancient texts providing clear and 
readable explanations of important personal development and self-improvement. This is available 
both in printed format and electronic format. For this research, the electronic version of 
Breakthrough in Samatha Meditation and Vipassana Meditation, is downloaded from the internet.  

3. The research tools: In order to discover the usage of English relative clauses, and to 
identify the types of combinations relating to the English relative clauses usage in Breakthrough in 
Samatha Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm Tin Mon. The 
research tools used in the data collection and data analysis are the Microsoft Excel 2019 program 
to generate various necessary databases in this current study. 

4. Data collection: This is qualitative research. Therefore, the tools are related to   
documents for study to understand the English relative clauses usage. The study is a documentary 
method emphasizing the study of the English relative clauses usage in Breakthrough in Samatha 
Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm Tin Mon, the data are 
collected by using the research tools described in the previous section for the purpose of exploring 
the usage of English relative clauses, and identifying the types of combinations relating to the usage 
of English relative clauses in Breakthrough in Samatha Meditation and Vipassana Meditation by Pa-
Auk Sayādaw and Dr. Mehm Tin Mon. 
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5. Data Analysis: The data collected is analyzed by the content analysis. In analyzing the 
data, researcher to used documents and qualitative analysis. It will make easier to see the types 
and functions of relative clauses frequency. There are some steps that researcher follows when 
researcher tries to do the analysis. Firstly, researcher reads several textbooks about English 
Grammar. Then researcher collected some information about relative clauses, definitions, types and 
functions. The researcher identified and classified the data of English relative usage from the book 
of Breakthrough in Samatha Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm 
Tin Mon. Next, researcher analyzed the data based on the types and functions of relative clause. 
Then, researcher drew the tables, which showed the frequency of types and functions from each 
act to data. Finally, researcher drew some conclusions after finishing the analysis.  

Results of Research 
1. Types and Functions of Relative Clause  
The researcher applied the book and then analyzed the relative clauses based on its types 

and functions in the sentences. Researcher analyzed the sentences by looking the relative clauses 
in the sentences and then described its types and functions. 

In analyzing the information from Breakthrough in Samatha Meditation and Vipassana 
Meditation by Pa-Auk Sayādaw and Dr. Mehm Tin Mon, the researcher found only 6 types and 
functions of relative clause. The types and functions that researcher found are as folows:  

 

2. Relative pronoun as subject 

The researcher found that, here are some examples of relative pronoun as subject in the 
sentences: 

1. We are glad to announce the good news that many meditators, who have meditated and 
who are meditating in our International Pa-auk Forest Buddha Sāsana Meditation Centres, could 
develop the right concentration (Sammā-samādhi) by undertaking mindfulness of breathing 
(Ānāpānassati) or by defining the four elements (Catudhātuvavatthāna). Pa-Auk Sayādaw and Dr. 
Mehm Tin Mon., (2004., p. 9). 

The underlined clauses in those eighteen sentences above are relative clauses which are 
introduced by relative pronoun as who, which, and that. The relative pronoun as who, which, and 
that in those clause functions characteristically as subject of relative clause. The underlined clauses 
describe and modify the noun phrase as their antecedent in the main clause that precedes them.  

The analysis of clause (1): 
The construction of the sentences as follows: 
Sentence = an independent clause + relative clause 
Relative clause = who, which, that + verb + complement 
Let me notice the construction in the sentence (1) in the chart below:  
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We are glad to announce the good news that many meditators, who have meditated and who 
are meditating in our International Pa-auk Forest Buddha Sāsana Meditation Centres, could 
develop the right concentration (Sammā-samādhi) by undertaking mindfulness of breathing 
(Ānāpānassati) or by defining the four elements (Catudhātuvavatthāna). 

We are glad to announce the good news that many meditators, = an independent clause 

who have meditated and who are meditating in our International 
Pa-auk Forest Buddha Sāsana Meditation Centres, 

= a relative clause 

Who is the subject of relative clause 

Clause (1) use the relative pronoun as who. The relative pronoun as who in clause (1) refers 
to human, because it describes personal antecedent meditator. The relative clause is nonrestrictive 
that uses commas because it is necessary to identify the noun it modifies., Etc. 

3. Relative pronoun as object 

Researcher found that, here are some examples of relative pronoun as object in the 
sentences: 

1. The contents and the scope of the two papers demonstrate clearly that the Samatha-
Vipassana meditation is being maintained and practiced fully in its original pure form in the Union 
of Myanmar. Pa-Auk Sayādaw and Dr. Mehm Tin Mon., (2004., pp. 4-5). 

The underlined clauses in those eleven sentences above are relative clauses which are 
introduced by relative pronoun as whom, which, and that. The relative pronoun as whom, which, 
and that in those clause functions characteristically as object of relative clause. The underlined 
clauses describe and modify the noun phrase as their antecedent in the main clause that precedes 
them.  

The analysis of clause (1): 
The construction of the sentence as follows: 
Sentence = an independent clause + relative clause 
Relative clause = whom, which, that + subject + verb + complement  
Let me notice the construction in the sentence (1) in the chart below:  

The contents and the scope of the two papers  demonstrate clearly that the Samatha-Vipassana 
meditation is being maintained and practiced fully in its original pure form in the Union of 
Myanmar. 
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The contents and the scope of the two papers will demonstrate 
clearly 

= an independent clause  

that the Samatha-Vipassana meditation is being maintained and 
practiced fully in its original pure form in the Union of Myanmar. 

= a relative clause  

That is the object of verb of relative clause. 

Clause (1) use the relative pronoun as that. The relative pronoun that in clause (1) refers to 
non-human, because it describes personal antecedent clearly and functions as the object of verb.  
The relative clause is restrictive that does not use commas because it simply gives additional 
information and is not necessary to identify the noun it modifies., etc. 

4. Possessive Relative Clause  

Here are some examples of possessive relative clauses that researcher found:  
1. According to Visuddhi Magga the attainment of sīmāsambheda is successful only in one, 

whose mind has reached jhāna in developing mettā towards the four types of persons. Pa-Auk 
Sayādaw and Dr. Mehm Tin Mon., (2004., p. 24). 

The underlined clauses in those two sentences above are possessive relative clauses which 
are introduced by relative pronoun as whose. The relative pronoun whose is used to show 
possession of the noun. Possessive relative clause can follow the subject or the object pattern, and 
they may be restrictive or non-restrictive.  

The analysis of clause (1):  
The construction of the sentence as follows:  
Sentence = an independent clause + relative clause  
Subject pattern possessive relative clause = whose + noun + verb + complement  
Object pattern possessive relative clause = whose + noun + subject + verb + complement 
It is noticed that the construction in the sentence (1) in the chart below:  

According to Visuddhi Magga the attainment of sīmāsambheda is successful only in one, whose 
mind has reached jhāna in developing mettā towards the four types of persons. 

According to Visuddhi Magga the attainment of sīmāsambheda is 
successful only in one. 

= an independent clause  

whose mind has reached jhāna in developing mettā towards the 
four types of persons. 

= a relative clause  

That is the object of verb of relative clause. 

Clause (1) use the relative pronoun as whose. The relative pronoun as whose in clause (1) 
replaces a possessive word as his (successful only in one), and modifies the noun successful only in 
one. The relative clause is non-restrictive that use commas because it is necessary to identify the 
noun it modifies., etc. 
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5. Relative Pronoun as Object of Preposition  

Here are some examples of relative pronouns as object of Preposition that researcher found:  
1. Next the meditator should develop loving-kindness towards his teacher or preceptor or a 

person like him whom he adores and respects and who has the same sex like him. Pa-Auk 
Sayādaw and Dr. Mehm Tin Mon., (2004., p. 21). 

The underlined clauses in those three sentences above are relative clauses which are 
introduced by prepositions with relative pronoun. The relative pronoun in those clause functions 
characteristically as object of preposition. In the formal pattern, the preposition comes at the 
beginning of the relative clauses, as in clause (1-11) above. However, in the formal pattern, the 
prepositions come after subject and verb of the relative clauses.  

The analysis of clause (1): 
The construction of the sentence as follows:  
Sentence = an independent clause + relative clause  
Relative clause = preposition + whom, which + subject + verb + complement  
Let me notice the construction in the sentence (1) in the chart below:  

Next the meditator should develop loving-kindness towards his teacher or preceptor or a person 
like him whom he adores and respects and who has the same sex like him. 

Next the meditator should develop loving-kindness towards his 
teacher or preceptor or a person like him 

= an independent clause  

whom he adores and respects and who has the same sex like 
him. 

= a relative clause  

Whose functions to show possession of the noun 

Clause (1) use the relative pronoun as whom. The relative pronoun as whom in clause (1) 
functions as the object of preposition as to. Note that proposition as to comes at the beginning of 
the relative clauses. The relative clause is restrictive that does not use commas because it simply 
gives additional information and is not necessary to identify the noun it modifies.  

6. Relative Pronoun in Phrases of Quantity and Quality  

There is no several examples of Relative Pronoun in Phrases of Quantity and Quality in 
Breakthrough in Samatha Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm 
Tin Mon. 

7. Adverbial Relative Clause  

Here are some examples of possessive relative clauses that found:  
1. At the time when the meditating mind slackens from the meditation object (counter 

sign) and his morale is low, he should develop the three enlightenment factors concerning the 
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invest-gating wisdom (dhammavicaya), energy (vīriya) and joy (pīti). Pa-Auk Sayādaw and Dr. Mehm 
Tin Mon. (2004., p. 17). 

The underlined clauses in those ten sentences above are adverbial relative clauses which 
are introduced by relative adverb as when and where. The relative adverb as when and where 
functions to describe the time and place.  

The analysis of clause (1): 
The construction of the sentence as follows: 
Sentence = a noun phrase + relative clause 
Relative clause = when, where + subject + verb + complement 
Let me notice the construction in the sentence (1) in the chart below:  

At the time when the meditating mind slackens from the meditation object (counter sign) and 
his morale is low, he should develop the three enlightenment factors concerning the invest-
gating wisdom (dhammavicaya), energy (vīriya) and joy (pīti) 

At the time = a adverb phrase 

when the meditating mind slackens from the meditation object (counter 
sign) and his morale is low, he should develop the three enlightenment 
factors concerning the invest-gating wisdom (dhammavicaya), energy 
(vīriya) and joy (pīti) 

= a relative clause  

When is the relative adverb  

Clause (1) use the relative adverb as When. The relative adverb as When in clause (1) 
functions to describe rejoices. The relative clause is restrictive that does not use commas because it 
simply gives additional information and is not necessary to identify the noun it modifies., etc.  

The percentage of the relative clause based on its types and functions in Breakthrough in 
Samatha Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm Tin Mon. 

Type and functions of relative clause Relative Clause Pages 1-75 Total 

Relative Pronoun as Subject 16 ။ 16 

Relative Pronoun as Object 75 ။ 75 

Possessive Relative clause 2 ။ 2 

Relative Pronoun as Object of Preposition 20 ။ 20 

Relative Pronoun in Phrases of Quantity and Quality 0 ။ 0 
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Adverbial Relative clause 8 ။ 25 

Total 138 

There are 5 classifications of relative clause based on the types and functions in 
Breakthrough in Samatha Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm 
Tin Mon. They consist of 16 relative pronouns as subject, 75 relative pronouns as object, 2 
possessive relative clauses, 20 relative pronouns as object of preposition and 25 adverbial relative 
clauses.  

Relative Pronoun as Subject =  

Relative Pronoun as Object=  

Possessive Relative Clause =  

Relative Pronoun as Object of Preposition=  

Relative Pronoun in Phrases of Quantity and Quality =  

Adverbial Relative Clause =  

Conclusion 
1. Conclusion 
Based on all the descriptions of a topic and the analysis of the data, the researcher wants to 

conclude the essential points as the result of this research. The points are:  
English has a variety of clauses which give many possibilities to analyze and to classify; they 

are in terms of dependent and independent clauses. The kinds of dependent clauses viewed from 
its grammatical functions are the adverbial clause, nominal clause, and relative clause.  

1. There are 6 classifications of relative clauses based on types and functions; they are 
relative pronoun as the subject, relative pronoun as an object, possessive relative clause, relative 
pronoun as the object of a preposition, the relative pronoun in phrases of quantity and quality and 
the adverbial relative clause.  

2. There are 6 classifications of relative clauses based on the types and functions in 
Breakthrough in Samatha Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm 
Tin Mon. They consist of:  

1. 16 relative pronouns as subject.  
2. 75 relative pronouns as object.  
3. 2 possessive relative clauses.  
3. 20 relative pronouns as object of preposition, and 
4. 25 adverbial relative clauses. 
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From the data, the percentages of relative clause based on the types and functions in 
Breakthrough in Samatha Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm 
Tin Mon are 11.59 percent for relative pronouns as subject, 54.34 percent for relative pronouns as 
object, 1.44 percent for possessive relative clauses, 14.49 percent for relative pronouns as object of 
preposition, 0 percent for relative pronoun in phrase of quantity and quality, and 18.11 percent for 
adverbial relative clauses.  

4. From the analysis, researcher conclude that the dominant types and functions of relative 
clause in Breakthrough in Samatha Meditation and Vipassana Meditation by Pa-Auk Sayādaw and Dr. 
Mehm Tin Mon is relative pronoun as subject.  

 
 
 
 

Suggestion  
Studying the relative clause in Samatha Meditation and Vipassana Meditation is an 

interesting subject because we can get many advantages from studying it. Besides we know how to 
use the relative clause, we also know how to make the varieties of sentences. In this case, we know 
much about the classifications of relative clauses based on the types and functions.  

The relative clause relates to grammar. That is why researchers suggest to people who are 
interested in this subject, especially the English Department student, should analyze the grammar 
deeply and carefully. If we lack one part of grammar, it will be difficult for us to analyze the relative 
clause.  

1. Suggestion for Future Study   

The researcher suggested that linguists should write more specific books on English 
grammar and its parts. It should become a great contribution to other people who want to study 
the relative clauses. 

Researcher realized that the analysis of the relative clause in the Samatha Meditation and 
Vipassana Meditation book is probably far from the perfect analysis. Therefore, it still needed 
further study for completing the analysis. In this opportunity, the researcher would welcome some 
suggestions and constructive critics from the readers. 

Any future study should have a greater number of data. There should be more self-
improvement and personal development literature from various eminent writers selected to gain a 
clearer picture of the English relative clause usage in Breakthrough in Samatha Meditation and 
Vipassana Meditation by Pa-Auk Sayādaw and Dr. Mehm Tin Mon. So, future researchers, who are 
interested in self-improvement and personal development field, might want to study the English 
relative clauses in self-improvement and personal development field. The self-improvement and 
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personal development literature contains not only personal development’s practices, and also 
incorporate a tremendous amount of data in terms of word tokens or running words. 

In conclusion, a future study should be conducted using other examples of self-
improvement and personal development literature. By comparing other examples that contain 
relative clause, one conforms a comprehensive view of how literature is developed in self-
improvement and personal development literature. 
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Abstract 
The objectives of this study are (1) to investigate the challenges encountered by the 

teachers in teaching English at Sittwe University of Rakhine State, Myanmar, (2) to analyze the 
methods used by the teachers to overcome the challenges, and (3) to propose the better solutions 
for the teachers. This research is qualitative and documentary method, so documentary sources 
and in-depth interviews are employed to collect data. A group of five teachers from Sittwe 
University is the target group of this study and content analysis was used for data analysis. 

The results of methods employed by teachers are the transformations, attempt, roll-call 
system, prizing system, more open questions, carefully arrangements, gestures, the writing, the 
repeat, communication language teaching method, activities, the punishment, extra curriculum 
activities, cooperation learning method, direct method, and the divide between mini-classes. 

Keywords: Challenges encountered, Teachers, Teaching English, Sittwe University, Rakhine State 

Introduction 
Albert C. Baugh and Thomas Cable (2005) said that “when a language ceases to change, we 

call it a dead language” (p. 2). That is correct, because there are many dead languages like Latin, 
Sanskrit Language, etc, in the world. Though they were valuable and significant before, they were 
not used by anybody nowadays. English which is dissimilar from them is being more living and 
functional language than other languages. According to Rajathurai Nishanthi (2018), “an estimated 1 
billion people worldwide speak English, 67 countries have English as their official language and 27 
countries 
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have English as their second official language. Global companies such as Airbus, Daimler Fast, Nokia, 
etc., have mandated English as their official corporate language” (pp. 871-837). And, for a person 
who has a good reading skill, and also desires to get more knowledge than other monolingual 
people, English is like a gate to enter the global knowledge bank. English became significant at 
Arakan province which was one of the states in Myanmar, to communicate with others who came 
from England and India, after the province (Arakan) was ceded to British India under the terms of 
the Treaty of Yandabo, an event that concluded the First Anglo-Burmese War (1824-1826) (Aye 
Chan, 2005). 

The Colonial British India government also needed people who were skillful in English to 
rule the country, so they started to found Anglo-Vernacular schools In Kyaukphyu and Sittwe like 
other regions of Myanmar. Because only people having a good knowledge of English, could enter 
government service during the British colonial period in Myanmar and also English was the language 
of administration and the medium of instruction from kindergarten to university, they especially 
studied English and parents also encouraged their children to attend Anglo-Vernacular schools and 
English schools between three kinds of schools: in addition to the monastic schools, Burma had, 
before the outbreak of World War II, three types of schools: (1) Vernacular schools in which the 
medium of instruction was Burmese, (2) Anglo-Vernacular schools in which the medium of 
instruction was English, with Burmese as the auxiliary medium of instruction in the lower classes, 
and (3) English schools in which the medium of instruction was English with Burmese as a second 
language (Supdt., Govt. printing and staty, 1956). English skill and education system of Myanmar has 
been a colonial country of British, was better than other countries in Southeast Asia after 
independence. After the military coup of General Ne Win, the Revolutionary Council led by General 
Ne Win suppressed the students and abased Myanmar education owing to the crisis. The changing 
of Government of the teaching interface from English to Myanmar in all universities with the passage 
of the new university education act in 1964, led to a rapid decline in the quality of English among 
Myanmar nationals.  

Nobody can neglect the importance of the teachers being the leaders of classrooms, 
undertaking to improve the English skills of the students and playing the central sector for 
improving the education of a country. Smiksha (2016) said that “teacher performance is the most 
crucial input in the field of education. Such an education requires efficient teachers. It is a well-
known saying that the teacher is the nation builder. A teacher is a central figure in the formal 
teaching-learning process. The future of students depends upon the teachers” (pp. 55-57). Though 
every teacher in countries, non-native speakers of English, has challenges about teaching English, 
teachers from poor countries, usually face more problems. 

Hence, the researcher chose this title to study the challenges in teaching English 
encountered by the teachers at Sittwe university of Rakhine state, Myanmar, and the methods used 
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by them to overcome these challenges, and there are other challenges and solutions left by other 
researchers, so it needs to study another left problems and solutions of this title at another scope. 
The result of this study will help teachers to overcome the challenges encountered by them and to 
improve their teaching skill. 

Objectives of the Study 
1. To investigate the challenges encountered by the teachers in teaching English at Sittwe 

University of Rakhine State, Myanmar. 
2. To analyze the methods used by the teachers to overcome the challenges at Sittwe 

University of Rakhine State, Myanmar. 
3. To propose better solutions for the teachers who are teaching English at Sittwe University 

of Rakhine State, Myanmar. 

Research Methodology 
1. Research Design 
The researcher applied qualitative and documentary research and gathered the data from 

primary, secondary, other published and unpublished sources of books, theses, and research 
journals related to this study from many academic institutes. The researcher also conducted an in-
depth interview to collect data from five teachers teaching English at Sittwe University. The content 
analysis method was used for analyzing collected details. 

2. Key informants 
The number of key informants for this research is consisted of five teachers who are teaching 

English at Sittwe University, Rakhine State, Myanmar.  
3. Research Tools 
The researcher used documentary sources and in-depth interviews as the research tools. 

Documentary sources consisted of three parts: (1) primary sources of books, theses, and research 
journals (2) secondary sources of Myanmar books, theses, and research journals, and (3) other 
sources such as published and unpublished books, theses, research journals, webpages, and blogs. 

Questions in the in-depth interview included in five major parts: part 1: general information 
of the respondents, part 2: the teachers' challenges in teaching English at Sittwe University of 
Rakhine State, Myanmar, part 3: the teachers' methods to overcome the challenges at Sittwe 
University of Rakhine State, Myanmar, part 4: the better solutions for the teachers teaching English 
at Sittwe University of Rakhine State, Myanmar, and part 5:  comments and suggestions. 

4. Data Collection 
To collect data, the researcher sought books, theses, and research journals of primary, 

secondary, and other sources, and gathered data. To gather the data from five teachers, the 
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researcher sent the in-depth interview question forms to friends by using Gmail, and provided them 
to five teachers who worked at Sittwe University. After finishing the process, they sent back these 
answers to the researcher by using Gmail. 

5. Data Analysis  
To analyze data, the researcher used the content analysis method that focused on 

interpreting and understanding of challenges encountered by the teachers at Sittwe University. The 
in-depth interview results were summarily merged into similar views based on five key informants' 
replies related to the research's objectives. 

Results of Research 
1. The General Information of Teachers 
After an analysis of the collected data, the finding revealed that three of five teachers are 

females, two of them are males, all of them are between 29 and 35 years old, have experiences 
more than 5 years in teaching English, hold M.A. degrees, and their favorite skills are speaking, 
reading and writing in teaching English. 

2. The Results of the In-Depth Interview about Objective One 
Objective one is “to investigate the challenges encountered by the teachers in teaching 

English at the Sittwe University of Rakhine State, Myanmar”. The results of objective one, are 
students’ lack of interest, their poor performance, disruptive behavior, being afraid of teachers, 
students’ different tone and accent, an overcrowded and big classroom, not being familiar with a 
student-centered approach of students, many lessons specified for a semester, lessons being a little 
bit easy for students, time management process, students’ lack of motivation, language proficiency, 
students’ mixed level and, classroom management. 

3. The Results of the In-Depth Interview about Objective Two 
Objective two is “to analyze the methods used by the teachers to overcome the challenges 

at Sittwe University of Rakhine State, Myanmar.” The results of objective two, are the creation of 
some changes, providing more efforts than before, setting up roll call system, practicing rewarding 
system for students’ effort, asking more open questions, designing carefully arrangements based on 
the numbers of the students, using gestures to communicate with Rakhine students, writing down 
on the board, repeating, again and again, using communication language teaching method (CLT), 
conducting some activities such as asking any questions to the disruptive students, changing 
positions and sometimes giving the punishment, usually taking extra curriculum activities, using 
cooperation learning method, and direct method, and dividing mini-classes in a classroom for a 
large classroom. 

4. The results of the In-Depth Interview about Objective Three 
Objective three is “to propose better solutions for the teachers who are teaching English at 

Sittwe University of Rakhine State, Myanmar.” The results of objective three, are to create extra 
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curriculum activities that demand students' creative thinking, provide the teacher-training and 
modern teaching facilities, learn Rakhine language used by most students, let them explore more 
knowledge, give activities based on experience outside the classroom to be confident, let them 
share their knowledge among others, be semi-autonomous, be a set curriculum and syllabus, have 
the right to adjust the passing accordingly, have fewer students in classrooms, have more teachers 
and staff and classrooms in our department, be patient and try to understand various tones and 
accents, and use blended learning. 

Conclusion and Discussion 
This part is relevant to the discussion of the results of the findings and presents about how 

these findings are related to other previous studies and the literature review in chapter two. As the 
researcher mentioned in chapter four, the first challenge is the disruptive behavior of some 
students. Key informants also answered about this challenge at the in-depth interview. This finding 
result is similar to the theory mentioned in the literature review. According to theory, disruptive 
behavior in the classroom can negatively affect the classroom environment and the ability of 
instructors to teach or students to learn. Dr. Arun K. Mishra (1992) stated why it happens. Irritating 
behaviors can, in general, be categorized as behaviors due to lack of maturity. During the 
discussions, it was felt that these behaviors indicate that there is a general lack of respect. 

Daw Khin Me Than also answered that I conduct some activities such as asking any questions 
to the disruptive students, changing positions, and sometimes giving the punishment. This in-depth 
interview result is appropriate to the documentary result finding mentioned in chapter 4. 

The second one is the challenge of a large or overcrowded classroom. The teachers from 
Sittwe University, also answered that they have the challenge of overcrowded and big classrooms. 
This finding result is related to the theory stated in the literature review. According to theory, large 
or overcrowded classrooms bring difficulties to both teachers and students. Abu Talib S (1996) 
referred to the challenges of the overcrowded classrooms that “both teachers and students feel 
uncomfortable, hopeless, and unhappy in overcrowded classrooms. It becomes difficult for the 
teacher to keep proper eye contact with the students” (p. 16). 

Regarding the solution to overcome this challenge, Daw Thammar said that arrangements 
were carefully designed based on the number of students. This in-depth interview result is pertinent 
to documentary result finding. Teachers were using a teacher's notebook to mark students’ name, 
creating energetic and engaging lessons, tutoring struggling students requiring more time after 
school, assigning seats and rotating when necessary, managing the noise, relaxing students, paying 
attention to individuals, and using a microphone so that all students could hear.  

The third one is the challenge of differentiation of students. The respondents told at the in-
depth interview section that students’ mixed level (differentiation) is one of the challenges 
encountered by them. This result is relevant to the theory stated in the literature review. As a 

https://www.thoughtco.com/qualities-of-a-great-lesson-3194703
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theory, learners' English proficiency, age and individual needs are different due to different family 
backgrounds and study experiences. According to Fiona Copland, Sue Garton, And Anne Burns 

(2014), “the fourth-largest category is differentiation, meaning that many teachers are dealing with 
students who are at different stages of learning and have different individual needs” (p. 747). 

To resolve this challenge, U Zaw Min Htwe told me that researcher used the cooperation 
learning method to divide the class into small groups and have discussions. This in-depth interview 
result is related to documentary result finding. These results are that teachers used flexible-pace 
learning methods, the second one is a collaborative learning method. 

The fourth one is the challenge of classroom management. Interviewees also answered 
during the in-depth interview part that classroom management is one of the challenges. This effect 
is pertinent to the theory revealed in the literature review. By theory, teaching methods, lesson 
planning, and students' motivation were major sources of classroom management challenges. 
Raizen (2010), Oliver, Wehby & Reschly (2011) declared that classroom management is a cardinal 
element defining a flourishing teaching career. 

According to resolving this challenge, Daw Myat Su Hlaing provided the answer that I try to 
divide mini-classes in the classroom for a large classroom. This in-depth interview result is 
consistent with the documentary result finding stated in chapter 4. These results findings are that 
first one is that the teachers change their teaching method or lesson plan, ask them questions 
about what they have just said, get them involved, and have them participated in an exercise or 
activity. The second one is that teachers change their seating, and separate the students from 
talking. The third one is that teachers improved the quality of their lessons, made them more 
interesting, fun, and educational, and draw rules up. 

Five one is students’ lack of interest in studies. The respondents told at in-depth interview 
section that the challenge encountered by him is that some students are not interested in their 
studies. This is relevant to the documentary research finding stated in chapter 4. One of them is 
violent teachers who resort to harsh punishments also indirectly pushes students away from 
studying. Also, incompetent teachers who have a boring way of teaching affect the interest of 
students. This is also appropriate to the research finding of Ven. Pannasami (2019) discovered that 
the students were not interested in English, so it was very challenging to motivate them, make 
them interested, and then work on something for English. 

Regarding to solve this challenge, Daw Thammar answered that we make some changes to 
overcome the challenges and give much more effort than before. If the students haven’t got 75% 
and above, they are not allowed to sit the exam. I practice a rewarding system for their effort by 
encouraging their motivation. And, the researcher found that some techniques for documentary 
research findings in chapter 4. These are to create a lively language context to arouse the students’ 
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interest in studies, to use new teaching techniques to motivate the students, pay attention to 
classroom design. 

Suggestions 
(1) Suggestions for the Teachers 
Teachers should motivate students and prepare the best for the lessons so that they can be 

more interested in studying English and participate more in the activities. Educators should explain 
to students who have disruptive behaviors until they understand and keep an optimistic mind 
about them. The teachers should warmly communicate with the students and hobnob with them 
even outside of the classrooms. The teachers should carefully listen to the students, learn different 
accent and tone of Rakhine language and try to apply techniques which are popular worldwide. The 
teachers should classify the students to manage overcrowded classrooms and mixed levels of the 
students and prepare lessons as the level of students. 

The educators should explicate the student-centered approach to the students and guide 
them to books, articles, journals about the student-centered approach. The teachers should 
differentiate between main and commonplace lessons and teach only main and significant lectures. 
The educators should give more lessons and direct books to improve more their English skills. The 
teachers should use the ways the most famous worldwide to manage time. The educators should 
train again and again the students than teaching more so that their language proficiency becomes 
increased. 

(2) Suggestions for the Further Study 
The teacher-participants and student-participants from Sittwe University, should be 

enhanced. More studies should be made to analyze the challenges of the teachers in teaching 
English and solutions used by them not only at Sittwe University but also other Universities about 
Rakhine State. Further researchers should apply questionnaires to know more challenges faced by 
teachers and solutions used by them. Further researchers should focus on the challenges that 
students from Sittwe University and other universities, are encountering in learning English. Further 
researchers should study the budget of Sittwe University, curricula, and textbooks, students’ 
different tones and accents, student-centered approach, time management process, and students’ 
language proficiency. 
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Abstract 

 

The study is conducted in order to improve the students’ speaking ability of 

undergraduate in an Information and Communication Technology program at Prince 

of Songkla University, Pattani Campus by using group work activities technique.  The 

subject of this study was the first-year student that consists of 50 students. The 

instruments used to collect the data were: observation checklist, interview, speaking 

rubric and speaking test. The findings revealed that the average score of students’ 

speaking skill of three speaking task was improved with a significant different at the 

level of 0.01 (p<.01) with the t value 7.94, 8.00 and 11.07 respectively. In addition, 

students experienced free to express themselves when interaction in a smaller group 

and group work helped to reduced students’ anxiety to speak up in front of the class. 

Furthermore, in smaller groups, students learned to ask and receive help from their 

group members.  Moreover, it was found that the students communicated actively in 

their groups through oral interaction. They experienced challenging to speak and 

share their ideas, it made them enthusiastic to learn. They could explore their opinions 

in front of the class without feeling nervous or shy, and they felt very confident and 

comfortable with their performance.  

Key words: Speaking skills, group work activities. 

 

1. Introduction  

English becomes the international communication since it has successfully dominated the 

world of globalization. This language spreads automatically and has made big changes 

over the centuries. As an international language, English has the crucial factor to handle 

the language instruction in many field including education, economics, business, social, 

culture, and others. Thailand then is to be mindful to the influence of English. 

In the field of ICT, English plays and importance roles and cannot be denied as it is used 

widely in the world of ICT, as well as educational field and everyday’s real life situations. 

One needs to be competent in English language and well-versed in spoken English with 

corresponding spread of English as a world language. IT is used in businesses and is 

basically the backbone of the commercial world at the moment. English is the 

international language of trade currently, and so the two are interlinked in terms of being 

able to operate many systems. many programs are produced  in  the  US  or  they  are  

made  in  English  in  other  countries,  and so English  is  essential  for understanding  
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them. It is an international language of communication and so allows communication via 

electronic means in a single language, which avoids subsequent confusion.  

In addition, ICT students have to master English speaking skills in order to 

communicate with customers or serve customer how to use the programs when they 

work in the companies. Nevertheless, their English speaking skill was quite poor. 

They cannot deliver what they want to communicate to others. The research found 

that most of them lack of speaking skill, have small vocabulary size and lack of 

confidence. They are often not confident to try to speak English. 

2. State of the problem 

Based on the curriculum of Information and Communication Technology program, 

students are required to study English for two courses include English Listening-

Speaking and English Reading and Writing. But in the first semester students are 

required to enroll English Listening-Speaking. The objectives of this course are to 

enhance students’ abilities in English listening and speaking and to improve students 

improve students’ communication skill. According to the oral presentation 

performance, it was found that most students in this class were quite poor in speaking 

skill. So, it is challenge for the researcher to examine this article because they needed 

to master English skills for their study and future career.      

Last semester, the researcher had a responsibility to teach English Listening-Speaking. At 

that time the numbers enrolling the class was 50 students. In order to know the level of 

speaking ability at the beginning of the semester, students were given a speaking test by 

delivering 2-3 minutes oral presentation.  

The students’ speaking performance was analyzed based on Likert Scale. The average 

score of their speaking test was only 31.5 then, after two months of studying before their 

midterm exam, their speaking abilities was not yet satisfactory. Even though they were 

assigned to speak in front of the class several times individually, most of students still had 

problems with their speaking.  

3. Objectives of Study 

This study aims to 

3.1 investigate whether group work activities can improve students’ speaking skill  

3.2 determine the roles of group work activities in developing students’ speaking 

ability  

4. Significance of the Study  

The study will contribute to English lectures who are interested in applying group 

work activities to improve students’ speaking skill. Moreover, this study also provides 
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factors of group work activities that influence students’ speaking skill that lecturers 

can bring the result to develop effective oral group activities.  

In addition, students have a great opportunity to share their ideas with peers. It will 

promote learning, planning and discussion skills as well as improve their speaking 

capabilities. 

Besides, students in Information Communication Technology program can master 

English speaking competency and can deliver the message to their customer in the 

future.  

5. Review of Related Literature 

5.1 Speaking Skill  

Learning English, especially speaking is considered the most difficult for many 

students. Hornby (1987:827) states that speaking is the ability of people to express 

what they listened to the audience.  

Brown (2004:14) defines speaking as a productive skill that can be directly and 

empirically observed, those observation are invariably colored by the accuracy and 

effectiveness of a test-takers’ listening skill. In addition, speaking involve two or 

more people which participants are both listeners and speakers. They have to act that 

they listen and contribute what they have listen to other people. 

In addition, Tarigan (1981:15) states that speaking ability is a skill to speak or talk for 

deliver an idea and a message. Moreover, Lado (1961: 240) points out that speaking 

ability is described ability to express the sequence the ideas fluently. It can be 

summarized that speaking ability is a skill that use to convey the massage, deliver the 

speech or ideas.  

Bygate (1997)  proposed that speaking is one of the skills that should be mastered 

by the students in learning English. In addition, Mackey (2001:79) suggests that 

speaking is an oral expression which conveys the meaning.  

According to Richard and Renandya (2002:201-215) stated that there were many 

factors which Thai students were unable to speak English. In the first, English 

becomes the strange and difficult language to learn because they need to over train 

in order to get fluency in speaking. The aging process shows that it influences 

Thais’ pronunciation in oral communication and how far they could utter the target 

language as native. Secondly, the aural medium which relate to the other skill is that 

listening. In oral communication, between two or more communicants are also 

supported by listening comprehension because it impresses to the success of 

communication. Therefore, native teachers easily find in Thailand because Thais are 

lack of English proficiency. Next, socio cultural factor could be investigated 

through how Thais learning English in the on-going classroom. They prefer to listen 
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on the teachers’ lecturing and take a note rather than practicing the language. 

Besides that, teachers local do the same things. They require their students to 

memorize and memorize. As the consequences, students are afraid to ask question, 

or even performing English to communicate (Nguyen, n.d). Afterward, the affective 

aspects of emotions, self-esteem, empathy, attitude, and motivation have correlation 

with Thai students’ affective sides such as, anxiety, feeling of uneasiness, 

frustration, self-doubt, and apprehension. All of them are explained more in the 

following discussion based on their psychological factor of individual. 

Kakar (n.d) also explained the problems which affect Thai students in speaking 

English fluency. Firstly, many Thai students see learning English as an extra 

curriculum activity and less important than any other subjects such as math, science, 

etc. English for them is learnt only for the utilitarian purposes so that “the success in 

a foreign/second language is supposed to be lower than if it is learnt for the 

integrative purpose” (Gardner and Lambart,1959,1972 as stated by Kakar, n.d). 

Secondly, Thai students don’t show eagerness to learn English at primary school 

level until the time they start seeing English as a career at high school level. This 

attitude doesn’t help them to be fond of English as foreign language. Thirdly, Thai 

students mostly avoid the interaction in foreign language even though toward 

electronic and paper media. It doesn’t make them interested or even curious about 

foreign cultures. Besides that, Thai students don’t work independently. Other 

researcher (n.d) stated that “It doesn’t mean that they have lack of ideas or courage, 

but they avoid making mistakes or in other words they avoid losing-face.” Not only 

are that, the large-class size, medium of instruction in Thai, and lack of English 

environment for interaction in daily life thatall the fundamental problems which 

should be fixed. Kakar (n.d) added that “English is taught mainly by Thai native 

teachers and Thai language is frequently used as the medium of instruction”(Cited 

in Mahimuang, 1996). Further, attitudes of students plays very important role in the 

process of language acquisition. Thai students tend to adopt negative characteristics 

which involve negative attitudes towards English, specifically, being afraid of making 

mistakes, being shy to speak out in English, being passive participant, and lacking 

responsibility for their own learning.  

Particularly, speaking English becomes the most difficult part in the process of 

learning English for Thais. In other resources are also explained of why Thais cannot 

speak English well. At the beginning, there are many Thais who think in Thai when 

they speak English, hence, they think in Thai first before translating into English. 

Furthermore, they have difficulty in pronunciation because of the English alphabet. 

Next, Thai students are pegged in grammar more than in communication or 

conversation. And the most method used by English teacher in Thailand is teacher-

centered which is signed by translating, copying from the book, and teaching 

grammar through lecturing. It makes the students are lack of practicing oral language. 

They do not have any chances to speak in target language, so they are easily forget 

what they learned. 
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5.2 Group work activities 

Group work activities or working in a small group is a type of learning by assigning 

students to stay in group and enjoy doing activities to develop their thinking skills and 

achieve the tasks. Small group discussion has been shown to improve students’ 

understanding and retention of materials.  

Dobson (1981), Hamer (1991) and Thonbury (2016) stated that group discussion is 

the best way to enhance students to speak, especially if the class is too large. 

Therefore, group work is widely practiced at all level of teaching and it is challenge 

for teacher to conduct the class like a group work activities.   

Hariss (2007) also suggested that the ways to make group work activities effective, 

they are many ways as follows: 1) Group size: the group’s size should be 4-6 persons; 

2) teaching method: teacher should make sure that students understand the objectives 

of using group work; 3) Group member selection: it is very important for select 

students to stay in group together. So, teacher needs to know how to choose the group 

members; 4) Ice breaking : students should know each other  before have seated in a 

group before beginning a group activities by doing activities to make them know each 

other; 5) Scaffolding the group work; 6) Self and peer evaluation; teacher should 

allow student to evaluate peer and themselves; 7) Assigning roles; 8) Reflection on 

group work: after finishing the activities, teachers should summarize the activities 

result and give some feed back to the students.  

The use of student – student interaction should not be underestimated as if is 

considered to be an interaction that mostly influence students’ performance in 

instructional situations.  The use of group work activities for learning create a non-

threatening environment that allows all students to participates in discussion that they 

may not have the opportunity to do so in a large group environment.  

6. Research Methodology  

6.1 Research participating and Setting  

The participants of the study were 50 first year students of Information and 

Communication Technology Program who were enrolled in English Listening-

Speaking at Prince of Songkla University, Pattani campus. They were chosen 

primarily for two reasons. First, they were studying English Listening-Speaking 

which is a required course for students in the Information and Communication 

Technology Program. Second, this course required them to master English speaking 

skills in order to communicate with lecturers and others. In addition, most of their 

major subjects as well as teaching material, English is used mostly. So, they need to 

have enough English skills to achieve their future study.  Most of participants are 

Muslim and graduated their high school form Islamic Private School.  
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 After midterm exam, students were selected to sit in groups based on their midterm exam 

score. They were mixed together between high and low English speaking proficiency. 

The main objective of mixing students between high and low English speaking 

proficiency to sit in group together is to promote learning environment because the 

students who are good at speaking will help their friends to speak out by leading to do 

activities. The poor students might be more active and brave to share ideas. 

6.2 Research Instruments 

In this study, both qualitative and quantitative research methods were utilized. To get 

the data, the researcher used the following research instruments: 

Observation  

The researcher observed the students ‘participation in group work activities. 

The researcher also observed students’ behavior while engaging in activities. In 

addition, the researcher focused on students’ communication in English, team 

working, interaction among the group members as well as their enthusiasm and 

motivation when they working in group. The target students were observed in three 

different observations with fifty minutes for each session which included 

brainstorming, group discussion as well as competitive games. The overall 

participation in each session of the group was recorded in the observation sheet and 

involvements in three sessions were compared.  

 

Interview 

The interviews were conducted after group work activities were carried out in 

class. The students were asked five questions in the interview. They were prepared 

before the interview. The focus group was interview. The objectives of interviews are 

to gather information and support the results gained from observations.  

Speaking test  

Students were assigned to do speaking test by delivering 2-3 oral presentation in front 

of the class at the beginning of the semester to know the level of their speaking ability 

in the topic of “The importance of English in 21st century”. 

Speaking rubric  

The speaking rubric was used to assess the speaking performance. The rubric contains 

ten items of strategies use to be rated on Likert Scale, 1 = Poor, 2 = Not very good,     

3 = OK, 4 = Good, 5 = Excellent. In addition, the rubric consist of ten items and can 

be divided into four components; structure, content nonverbal communication and 

verbal language.  
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7. Data Collection Procedures 

Data was collected during the first semester of the 2017 academic year.  

After the midterm exam, students were divided into eight groups. The students who 

got high midterm exam scores were mixed with those with low scores. Each group 

consists of six or seven students. All groups were assigned to give oral presentations 

on different topics or activities every week.  Each group was asked to give an oral 

presentation within five minutes. Every week each group had to select two presenters 

to present in front of the class. Presenters who had already presented don’t need to 

present anymore. Thus, every student had equal chance to speak in front of the class. 

The three oral presentation topics were  

1. How to exploit the social media in learning English? 

2. What do you think about using internet of Thai teenagers? 

3. How to speaking English fluently? 

 

 

8. Data Analysis  

 To answer research question 1, the three sets of oral presentation score were 

statistically analyzed in on order to examine the improvement of students’ speaking 

competency by using small group activities. In addition to answer the second 

question, the researcher used the field note while taking observing students working 

with peers in group.    

 

9. Findings and discussion  

The study showed that group work activities can promote students’ speaking abilities 

the results are discussed as follows: 

 

Table 1: The Average Score of Students’ Speaking Skills 

speaking task n mean S.D. t df sig 

1st 8 32.75 2.12 7.94* 6 0.0000 

2nd 8 38.75 1.98 
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Table 2: The Average Score of Students’ Speaking Skills 

speaking task n mean S.D. t df sig 

2nd 8 38.75 1.98 8.00* 4.13 0.0000 

3rd 8 42.87 1.64 

 

Table 3: The Average Score of Students’ Speaking Skills 

speaking task n mean S.D. t df sig 

1st 8 32.75 2.12 11.07 10.13 0.0000 

3rd 8 42.87 1.98 

 
 

Shown in Table 1,2 and 3  The result of t-test showed that there was a significant 

different at the level of 0.01 (p<.01) for the level of use (t=7.93 (1st speaking VS 2nd 

speaking), t = 8.00 (2nd speaking VS 3rd speaking) and t = 11.07 ( 3rd speaking VS 1st 

speaking). Comparing the first, second and third speaking task, the mean were higher 

from 32.75 to 42.87.  It can be proved that the students improve their speaking skills 

obviously.  

The higher score in every presentation can imply that conducting group activities can 

improve students’ speaking abilities.   

Based on interview and observation students agreed with the used of group work 

activities in teaching can improve students speaking ability. Conducting group work 

activities class was students centered and more effective to get every student to 

engage in the class activities. Besides, students felt more active and could 

communicate in English with their lecturer and friends. Moreover, group activities 

can promote team working, interaction among members, enthusiasm as well as 

students’ motivation. In addition, students can exchange ideas, which promote their 

communicative skills. Furthermore, group work activities promote meaningful 

interaction and enhance learning. This is because in the activities they negotiate 

meaning to solve problems. Finally, it fosters students’ responsibility and 

independence. This can be shown when they acted as a leader or representative of the 

group to present the task in front of the class. They can also learn to be responsible for 

the assignment they get. In other words, group work helped students to reduce anxiety 

to speak up in front of the class and students felt free to express themselves when 

interacting in smaller groups. Hence, the best time to overcome the speaking problems 

is through the practice in group work. Thus, small group activities play important 

roles in developing students’ speaking ability  
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Conclusion  

The use of group work activity in the classroom can improve student’s speaking since 

it gives students plenty of opportunity to share their ideas. Moreover, sitting in a small 

group is much easier to talk with peer than to do in the whole class. Furthermore, 

students communicated actively in their groups through oral interaction. They felt 

challenging to speak and share their ideas, it made them enthusiastic to learn. They 

could explore their opinions in front of the class without feeling nervous or shy. And 

they felt very confident and comfortable with their performance. Finally, small group 

discussion can possibly promote student to have critical thinking. Based on 

observation, students brainstormed, discussed and shared ideas while sitting in the 

group. The lecture always bombards them the question beginning with how in order to 

motivate them to think critically.  

Recommendation for Further Studies 

 Further study should classify students in smaller group in order to notice their 

interaction with peers and can give oral presentation one by one. In addition, students 

should be assigned to talk about various topics for greater validity.   
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